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Mission
Housatonic Community College, through a collaborative, learner-centered, technology-rich, and
stimulating educational environment, empowers all individuals to develop to their full potential as
lifelong learners. As a knowledgeable and dedicated faculty and staff, we inspire students to
contribute responsibly to our dynamic regional and global society.
Vision
Housatonic Community College, empowered by resources and public support, will be a regional
leader in higher education, workforce development, and community engagement with cuttingedge programs in science, technology, engineering, arts, mathematics, and other disciplines
that address the ever-changing needs of students, employers, and society.
Values
Educational Excellence
•
•
•
•
•
•
•
•
•

Providing innovative programs that satisfy a variety of individual, regional, and global
societal needs
Emphasizing critical thinking, empowering students to become independent learners,
creative problem solvers, and engaged citizens
Sparking intellectual curiosity and promoting lifelong learning through a rich cultural
and academic environment
Ensuring personal, academic, and organizational integrity and honesty in all endeavors
Promoting the educational belief that learning is the basis for personal growth and
enrichment and that personal maturity is defined by responsibility, accountability,
and transparency

Diversity and Inclusion
•
•
•

Embracing cultural and intellectual differences
Fostering interpersonal engagements that are respectful of individuals, uniqueness, and
culture
Cultivating an environment that encourages diverse populations to contribute to and
participate in the educational process

Services and Resources
•
•

Making available to students resources and support from entry to completion of goals
Maintaining a safe and secure campus

Personal Connection and Community Engagement
•
•

Providing opportunities for students to experience a positive connection at Housatonic
that lasts a lifetime
Building strong connections that contribute to, and support, community engagement
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Introduction
This Fifth-Year Report reviews how Housatonic Community College has continued to meet the
Commission on Higher Education’s Standards for Accreditation, summarizes the college’s
actions in response to the Commission’s 2011 Letter of Accreditation, and projects the
institution’s areas of focus in meeting the revised Standards for Accreditation for the next five
years.
Timeline for Completion of Report
Fall, 2015

Rebecca Adams appointed as Accreditation Liaison Officer
(ALO)
Institutional Research Department and ALO begin data
collection and compilation

Spring, 2016

Fifth-Year Report Steering Committee Appointed
Members: Alese Mulvihill, Bernard Shea, Claudine CobaLoh, Elizabeth Steeves, James Connolly, John Bonaguro,
Joseph Jenecaro, Pam Pirog, Rebecca Rodriguez,
Rebecca Samberg, Rose Ellis

January, 2017

Draft document revised and finalized for submission to
college community

January 4, 2017

Request for extension submitted to Commission

January 6, 2017

Extension granted: Report due February 27, 2017

February 6, 2017

Document submitted to college community for input

February 14 & 15, 2017

Open forum meetings with Academic Dean and ALO to
receive input on draft report from college community

February 20, 2017

Final draft of report Submitted to President

February, 27 2017

Report submitted to Commission

March 8, 2017

Received revision input from Commission

March 28, 2017

Revised report submitted to Commission
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Institutional Overview
Housatonic Community College (HCC) is part of the Connecticut State Colleges and
Universities System (CSCU). CSCU was established July 1, 2011, combining the three formerly
distinct units of higher education in the state -- the four Connecticut State Universities (CSUs),
12 Community Colleges, and Charter Oak State College (the on-line college). A single Board of
Regents oversees the 17 campuses within CSCU, and the chief executive officer of the system
is the president, who is appointed by the governor. The campus presidents report to the system
president.
HCC offers associate degree programs in preparation for transfer to four-year institutions as
well as occupationally oriented associate degree and certificate programs. These programs
prepare students for employment and advancement in business, industry, manufacturing, health
services, fine arts, theater, digital media, early childhood education, natural sciences, computer
information systems, and human services. Short-term, non-credit courses, seminars and
workshops help meet community and personal enrichment needs. The college also assists local
businesses and institutions to train and update the skills of their workers.
Housatonic Community College is a vibrant and diverse community. The student body reflects
the diversity of the service region; approximately one-third of our students are African American,
one-third are Hispanic and one-third are Caucasian. In Fall 2016 HCC enrollment was 5,143
students with 49.8% of students attending from Bridgeport, CT, the largest city and a major
urban center in the State. The majority of the remaining students attend from the ten suburban
communities surrounding Bridgeport.
HCC is a student-centered institution and is a national Achieving the Dream college. The
college strives to provide high quality, accessible instructional and student services within an
environment of mutual respect among faculty, staff, and students. These services are provided
through an open-door admissions policy at affordable cost in a variety of settings and through a
range of teaching methods and approaches.
The college provides student support such as career services, academic advising and transfer
counseling, internships and service learning, academic support and tutoring, library facilities and
instruction, and financial literacy workshops. Additional services for students include disabilities
support services, the Family Economic Security Program, and English as a Second Language
courses. There is an array of student clubs, organizations, and activities offered throughout the
year.
The college has one of the largest art collections in any community college in the USA. The
Housatonic Museum of Art is open to the public at no charge and in addition to 4,000 works in
the collection and over 1,700 displayed throughout the campus. The Museum also offers
lectures, demonstrations, and changing exhibitions in the Burt Chernow Galleries. The Museum
is a major cultural resource available to both HCC students and the entire region.
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Response to Areas Identified for Special Emphasis
Housatonic Community College has received three letters affirming its continued accreditation,
dated October 2, 2012, October 10, 2014, and July 10, 2015. In these letters, five areas were
identified for special emphasis in this report and are addressed below.

1. The impact on the institution’s operations of the policies, priorities, and
funding decisions of the Connecticut Board of Regents for Higher Education.
Effective July 1, 2011, the state system of higher education which had included three separate
units: four Connecticut State Universities (CSUs), 12 Community Colleges, and Charter Oak
(the on-line college), was reorganized to form the Connecticut State Colleges and Universities
(CSCU). The Board of Regents (BOR) expressed its commitment to preserving the unique
missions and cultures of the 17 individual CSCU institutions. HCC has maintained fiscal stability
even in the face of declining resources and state wide budget cuts, and currently has the largest
fund balance in the CSCU system. Further, both financial and administrative support have been
provided to assist with legislatively mandated changes in developmental education and transfer
and articulation.
The college has seen a number of positive benefits as it moves forward in this combined
system. One example is a new executive search process developed by the BOR first used to
find HCC’s current president. The search process includes both a Campus Advisory Committee
and a Board of Regents Search Committee, and ensures that the needs and concerns of both
the BOR and the campus are heard and addressed. The new search process has become the
standard procedure for campus president searches.

2a. The college’s success in reviewing and revising strategies to address new
mandates in the area of developmental education.
Housatonic Community College has a long-standing commitment to provide developmental
education for students needing academic skill development in order to be successful in collegelevel work. In 2012, the Connecticut Legislature passed legislation, known as PA12-40 that
addresses the provision of Developmental Education in the CSCU system. Accordingly, the
HCC Developmental Studies, Humanities, and Mathematics Departments have redesigned
curricula and programming to bring its services in line with the requirements of PA 12-40.
New courses were designed and old ones revised in mathematics, reading, and writing which
were introduced in the spring of 2014. These courses replaced the previous two-course
sequence of developmental mathematics, reading, and writing. The new courses include
revised course outcomes and content and are designed to prepare students for college-level
coursework in a single semester. Students whose placement test scores indicate a need for
more support within their developmental coursework are required to take a six-credit
developmental education course. These six-credit courses share the same course outcomes,
content, and assessment measures as the three-credit courses, and provide three additional
hours per week of class time plus embedded support. The Supplemental Instruction (SI)
program utilizes student leaders who have been recommended by members of the college
community and vetted by the Developmental Studies faculty who assist students in ENG092,
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ENG094 and MAT095 courses. The student SI instructors model effective student behavior and
study skills and prepare and lead weekly study sessions and workshops outside of class.
The Center for Academic Progress (CAP) was created in Spring 2014 to identify and support
students seeking to better prepare for college course work and provide wraparound services for
students enrolled in 6-credit intensive developmental courses. Students seeking to practice and
brush up before their placement test can take an Accuplacer Preparation Workshop. Students
who need to work on their skills prior to taking a college course may choose from a variety of
CAP programs. A description of the programs is listed below.
English and Math Review Sessions. Students can walk in or make an appointment with a CAP staff
member for English or for Math. The review sessions cover topics that are tested in the Accuplacer
Placement Test.
Jumpstart English and Jumpstart Math are intensive five-week programs for new students
who have taken the Accuplacer exam and need to strengthen their skill set. Students attend oncampus class sessions three days per week for three hours each day, during which time they
work at their own pace through an on-line curriculum with the assistance of an Academic
Coach. The coach provides mentoring, tutoring, and assistance with student services such as
registration, advising, and financial aid. Students who successfully complete these courses are
given the opportunity to retake the Accuplacer exam in order to improve their placement.
iEnglish and iMath are intensive, computer-based programs designed for new students whose
Accuplacer scores indicate the need for a refresher before registration. Students who successfully
complete iEnglish and/or iMath are eligible to retake the Accuplacer exam. These programs are for
students who placed at the Intensive level and are preparing to take a three credit pre-college course
designed to move them up into the college level in one semester. iEnglish and iMath help these students
prepare for and perform at a higher level in these classes.
CAP staff also work with developmental studies faculty in the classroom and provide extensive
services for students enrolled in 6-credit intensive developmental courses. Faculty members
bring their classes to the Center once per week to work with the staff in the CAP who provide
supplemental instruction, skill-building, and workshops. Students in intensive developmental
courses also utilize the CAP for tutoring, homework, computer usage, and skill-building
throughout the semester. Professional tutoring in the CAP is available ten hours per day
Monday through Thursday and 7.5 hours on Fridays. All students are strongly encouraged to
complete at least four tutoring sessions over the course of the semester in addition to their
classwork. CAP also assists students with advising, registration, financial aid, and computer
literacy.

2b. The college’s success in reviewing and revising strategies to diversify its
faculty and staff.
Housatonic Community College is committed to the goal of diversifying its faculty and staff. The
college’s policy statement regarding Affirmative Action and Equal Employment Opportunity is
posted on the college’s website and reads, in part “Housatonic Community College has a clear
policy for affirmative action and equal opportunity for all persons in all of its personnel practices.
The college fully supports and follows the Affirmative Action/Equal Employment Opportunity
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policy of the Board of Regents for Higher Education as set forth in our Affirmative Action Plan.”
The statement goes on to affirm that “Housatonic Community College consistently provides
opportunities for education and employment in a fair and impartial manner for all.”
The Human Resources Department reviews and revises HCC’s Affirmative Action Plan on a
two-year schedule in concert with our reporting requirements to the Connecticut Commission on
Human Rights and Opportunities (CHRO). There was no finding by CHRO of any employee
being adversely affected by employment policies or practices. The College is aware, however,
that it must always monitor the pulse of the overall workforce and provide occasional training to
enhance employee relations and understanding.
The most recent Affirmative Action Report notes that twenty-nine searches conducted between
February 1, 2014 and January 31, 2016 resulted in hiring thirty individuals, twelve of whom had
diverse ethnic backgrounds (40%). Two were in the Executive Administration category (100% of
searches in that category) including the new President, Paul Broadie. People from a diverse
ethnic background accounted for 18% of new faculty (2 of 11 new faculty) and 35% of staff and
support service new hires (6 of 17 filled positions). The following chart presents how HCC hiring
results since our last review.
AA Plan Report Date

Executive
Administration
Faculty
Staff and Support
Services

May 2011

May 2012

May 2014

May 2016

New
Hires

% Minority
Hire

New
Hires

% Minority
Hire

New
Hires

% Minority
Hire

New
Hires

% Minority
Hire

3

0%

1

100%

2

50%

2

100%

5
4

0%
75%

1
--

100%
--

3
7

33%
29%

11
17

18%
14%

New program goals 2016-2018 - The following goals were established to prevent an adverse
impact on protected group members and increase opportunities to fully participate in the
employment process. The strategies to meet these goals also address increasing the diversity
of the college’s employees.
1. Review and revision of the Search Committee Procedures. This will be completed
and implemented in the 2016-2018 Affirmative Action Plan years.
Responsible person: Human Resources Information Systems Assistant.
2. Provide unconscious bias training for search and selection committees. This will be
completed in the plan years of 2016-2018.
3. The ADA Accommodation Request Form will be incorporated in the Human
Resources Department recruitment website to provide all candidates with a more
visible way to request an accommodation throughout the search and selection
process. This was implemented in August 2016.
4. Temporary, grant-funded and part-time permanent positions will be posted in the
same manner as permanent tenure-track positions to gain a larger applicant pool.
Implementation in the 2016-2018 plan year.
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5. Temporary positions will be posted in the same manner as permanent tenure-track
positions. Included in the position announcement will be language such as “position
may become permanent tenure-track depending on funding and the needs of the
College.” Implementation in the 2016-2018 plan year.
6. Part-time permanent position announcements will incorporate the following
language: “position may become full-time (tenure-track, if applicable) depending on
funding and the needs of the College.” Implementation in the 2016-2018 plan year.
Creating and Maintaining a Positive Work Environment - HCC has continued to be
committed to providing employees and students with a positive work environment, one which
respects and celebrates diversity. To this end, human resources staff has made it a priority to
monitor the pulse of the overall workforce and provide occasional training to enhance employee
relations and understanding. These workshops have centered around communication, working
with students and diversity. An outside consultant conducted workshops for faculty and staff on
dealing with disruptive students in and out of class, preventing and dealing with stress and
burnout, and effective communication.
Additionally, the Diversity Awareness Committee held many workshops throughout the reporting
period. Many of these were focused on being sensitive to other cultures, diverse backgrounds,
and religious beliefs. Some of these workshops included:
•
•
•
•

Professional Development Day workshop Dealing with Disruptive Students
Out Loud Presentations: Faith – A campus-wide discussion on religious
expression
Out Loud Presentations: Middle Eastern Culture Lecture
Hispanic Heritage Month Lecture

Faculty and staff members who attended these workshops found their content useful.

3. The College’s success in assuring sufficient financial resources to support its
programs and services and to fund institutional priorities identified in the
strategic plan.
The foundation of Housatonic Community College’s financial resources is based on an
allocation from the State of Connecticut General Fund. The remaining funding comes from
tuition and fees for credit and non-credit courses, revenues from auxiliary enterprises such as
the bookstore and the early childhood lab school, and funds provided through grants and
donations. Since October 1, 2013, HCC has been awarded approximately $5.2 million in total
grant monies combined for the College and HCC Foundation.
HCC is in a stable financial position. Each year because of good stewardship, the College
returns funds to its system reserves. A review of the HCC Statement of Net Position for the
most recent year ending June 30, 2016, indicates that total assets exceeded total liabilities by
$4 million. The College will continue to be fiscally responsible so as to maintain their positive
financial position in the state.

7|Page

HCC’s secure financial position has allowed the college to embark on new construction projects
and renovations that are currently underway on campus. The funding for these projects comes
from the College's operating funds and funding from the CSCU.
•

With the assistance of the Board of Regents Facilities/Planning Area the college has
concluded the design phase of the Phase II Construction and Renovation Project for
Lafayette Hall. This design phase included interfacing with all college disciplines for the
construction of a new approximately 40,000 square foot addition and extensive
renovations to the existing building.

•

Phase I of the Parking Garage Renovation Project was completed in the middle of Fiscal
Year 2015. The college immediately went into the Phase II and final stage of this overall
renovation project. Total cost is approximately $4,000,000. The end result will extend the
useful life of this parking facility.

•

The college has completed approximately $850,000 of deferred maintenance projects.
These projects addressed various issues such as energy conservation, code
compliance, and safety projects.

•

During Fiscal Year 2015, the college initiated and completed an overall campus security
upgrade, which included the new Video Insight Surveillance system, an enhanced public
address system and multiple higher resolution security cameras.

•

In August 2016, the college opened the newly renovated Lafayette Hall dining area. This
project includes a complete renovation of the existing cafeteria. These enhancements
will allow the college to maintain the practices of serving both hot and cold entrees on a
made to order basis.

4. The College’s success in assuring that its dual enrollment programs are
offered in a manner consistent with the Policy on Dual Enrollment Programs.
HCC follows the Commission standards for dual enrollment programs. The college’s Dual
Enrollment Handbook was developed in Fall, 2015 and governs all aspects of course delivery
and instructor credentialing, training and de-credentialing.
Course Delivery - All requirements for Career College Pathway (CCP)/Concurrent Enrollment
course development, articulation, adoption, and implementation are evaluated by the
appropriate department chair. The High School Partnerships Coordinator ensures compliance
with these requirements, and serves as the liaison to both college faculty and high school
instructors involved with the program.
Credentialing Standards for Faculty - HCC follows the CSCU standards for credentialing all
instructors: “The standard minimum qualification for teaching positions at any of the community
colleges remains a master’s degree in the discipline or a related field with zero to two years of
experience teaching in the discipline at the college level.” Exceptions are at the discretion of the
Chief Academic Officer in consultation with the relevant department at each of the colleges.
Credentialing Process- All instructors must go through the credentialing process (submission
of the application, resume, undergraduate and graduate transcripts, and an interview with the
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Department Chair, with final approval of the candidate given after consultation with the
Academic Dean. Credentials for instructors who teach only concurrent enrollment courses in the
high schools are kept on file by the High School Partnerships Coordinator.
De-credentialing process - Causes for de-credentialing instructors in the dual enrollment
program include unsatisfactory evaluation or failure to follow the policies of the course or the
college on enrollment, course delivery, grade reporting, FERPA or proper and professional
conduct.
Orientation, Training, Observation of Instructors – All part-time instructors are invited to
attend semi-annual orientations held in August and January. In Fall 2016, four instructors from
our partner high schools attended, and the College will continue to encourage attendance at
future orientations.
Training - The College encourages all instructors, including instructors teaching dual enrollment
courses, to attend department and Center for Teaching (CFT) programs and curriculum
alignment meetings. Additionally, instructors are invited to make training requests known to their
course liaisons.
Site visits. Course liaisons (approved by the Department Chair) will arrange a schedule of visits
with their instructors (at least one per semester). Visits might be for the purpose of informal
observation and feedback or interaction with the class.
Evaluations. The course liaison conducts a class observation for evaluation purposes once
during the instructor’s first year and one to three years thereafter. The 2016 Perkins Continuous
Improvement Plan provides detailed information on the 2016 evaluations.

5. The College’s success in implementing its strategic plan and assessing the
outcomes of the plan, particularly those related to student success and
enrollment stability.
HCC’s Strategic Plan 2013-2016 had six main priorities, and progress on each was reported on
the College’s website throughout the plan period.
1.

Develop an increasingly diverse and skilled workforce – HCC is committed to the
goal of diversifying its faculty and staff. The policy statement on equal employment and
affirmative action is posted througout the campus and on-line. The College has
increased its hiring of diverse individuals in a variety of employment categories. The
Human Resources Department and the Diversity Awareness Committee have promoted
employee appreciation and awareness of cultural differences through campus
programming.

2.

Improve entering student preparedness – In the last five years, coursework in
Developmental Education has undergone significant change as a result of state
legislation requiring all students complete their pre-college work in one semester.
Faculty have revised class curriculum and created additional support systems for
underprepared students.
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3.

Define, measure and improve student success - An important part of the Strategic
Plan is to utilize data on retention, persistence, graduation, and transfer. The Housatonic
Community College Dashboard included measures, data and statistics in those areas
including five-year trends in enrollment, retention, full- and part-time student completion,
and engagement benchmarks. Current information on retention, persistence, graduation
and transfer can be found in a series of reports on our college website under Institutional
Effectiveness in the College Info tab.
Faculty define student success within their courses and programs according to the
student learning outcomes identified on course outlines. Each department uses a
different assessment process and timeline to evaluate how effectively the learning
outcomes for courses and programs are taught, and to initiate improvements to teaching
when needed.

4.

5.
6.

Develop and implement programs that meet community needs – Between 20132016 the College developed two career track programs in allied health (Paramedic and
Medical Assisting), and a new Computer Science option under the CIS degree. Faculty
have also participated in developing the transfer and articulation degree pathways which
will enable students to transfer seamlessly between Connecticut Community Colleges
and State Universities.
Strengthen the College’s financial position – The strength of the College’s financial
position is described in the response to the Special Area of Emphasis 3.
Create a culture conducive to attainment of college goals. The Organizational
Culture Steering Committee (OCSC) was established to create, monitor, and direct
processes to develop, promote, and preserve a healthy organizational climate at the
college. The OCSC membership represents all areas of the college. In 2012, the
committee initiated a project called “Getting to Know HCC” which helped employees to
better understand all departments in the college and the roles of its many employees.
The committee also continued incorporating operational values within the college
community by sharing “A Glossary of Terms in the Pursuit of Life Lived Fully and Well”
provided by the Employee Assistance Program. Presentations on the values
represented by these terms were given at monthly community meetings. The purpose of
these monthly presentations was to emphasize these values and enhance employee
communication.
The OCSC developed and conducted an annual institutional survey in 2014 to help
improve the effective use of appropriate channels of communication, improve
understanding of HCC departments and service areas, ensure that employees
understand they are valued members of the college community, and to actively engage
faculty and staff in meaningful on/off campus activities. Additionally, the committee
collaborated with the Human Resources Department on the development of a New
Employee Welcoming Package.
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Standards of Accreditation
Standard 1: Mission and Purposes

The institution’s mission and purposes are
appropriate to higher education, consistent with its charter or other operating authority, and
implemented in a manner that complies with the Standards of the Commission on Institutions
of Higher Education. The institution’s mission gives direction to its activities and provides a
basis for the assessment and enhancement of the institution’s effectiveness.

Revision of the College Mission - President Paul Broadie II arrived in Spring 2015 and
immediately began the process to develop a new mission statement that was inclusive of the
needs and ideas of all constituents, including key representatives from the community. The
Strategic Planning Committee conducted focus groups of students, cabinet members, and
business and community members and leaders to gather information and opinions from all
constituents and faculty and staff met to brainstorm their ideas in sessions led by the committee
through Fall of 2015. A draft statement was sent to the college community, and in February
2016 the Strategic Planning Committee met with the college community to share the data
collected and articulate how they used it to create the mission, vision, and values statements.
The new Mission, Vision and Values Statement was formally adopted by the college community
by an open vote at a Community Meeting. Once adopted, the College’s mission statement was
published on the web, in the catalog, and is displayed on posters around campus. The Mission,
Vision and Values Statement will also be included in every brochure of the college. This process
will be formalized and followed every three years to reassess and update our statement of
Mission and Purpose.
The newly adopted Mission Statement is included on page one of this report, and has provided
the basis for revising the College’s strategic plan for the 2017-2020 period. The Strategic
Planning Committee is currently developing the College’s strategic priorities for the next
strategic plan period.

Standard Two: Planning and Evaluation

The institution undertakes planning and
evaluation to accomplish and improve the achievement of its mission and purposes. It
identifies its planning and evaluation priorities and pursues them effectively. The institution
demonstrates its success in strategic, academic, financial, and other resource planning and
the evaluation of its educational effectiveness.

Development of New Strategic Plan - The 2017-2020 Strategic Plan is being developed
through a process created to bring together input from both internal and external college
constituencies. On campus there were focus groups involving faculty, staff and students.
Representatives from a cross-section of the College’s service area--business leaders, school
officials, elected officials and community members--were brought together in focus groups. A
particular effort was made to reach out to citizens living in the Bridgeport community (which is
the home of half of our students) by inviting parents, potential students and grass roots political
leaders to a town-hall style focus group in the McGiveny Community Center. Following a brief
overview of the college and its newly developed mission, vision and values statement, all focus
groups were asked the following four questions:
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1. When I think about HCC’s greatest strength, the first thing that comes to my mind is?
2. What do you see in your area as major needs that the College could serve or serve
better?
3. What are some issues or obstacles that the College faces?
4. What are the areas of opportunity now and in the future?
The Strategic Planning Committee is developing common themes raised by the focus groups to
devise the priorities upon which the College’s new strategic plan will be built. The draft strategic
plan will be communicated to the college community for input and discussion prior to being
finalized. The final plan will consist of three major priorities for the College over the next three
years.

Standard Three: Organization and Governance

The institution has a
system of governance that facilitates the accomplishment of its mission and purposes
and supports institutional effectiveness and integrity. Through its organization design
and governance structure, the institution creates and sustains an environment that
encourages teaching, learning, service, scholarship, and where appropriate, research
and creative activity. It demonstrates administrative capacity by assuring provision of
support adequate for the appropriate functioning of each organizational component. The
institution has sufficient independence from any other entity to be held accountable for
meeting Commission’s Standards for Accreditation.

Organization and Governance Under the New Board of Regents - In 2012 the Board of
Regents (BOR) became the governance structure for the 17 Connecticut State Colleges and
Universities system (CSCU) which encompasses four state universities, 12 community colleges,
and the on-line institution Charter Oak State College. The BOR sets and reviews fiscal policies,
approves academic programs, facilitates the development and implementation of statewide
higher education policy, and chooses the campus presidents. The BOR is composed of fifteen
voting members (nine appointed by the Governor, four appointed by legislative leadership) and
three alumni from state institutions in the system. There are also six non-voting, ex-officio
members who represent key state departments and BOR committees that interact closely with
the policy development functions of the BOR. The chair of the Board of Directors of the Board of
Regents is appointed by the Governor and the Board of Regents elects a vice-chair and other
officers from among its membership.
The CSCU President is the direct supervisor of the presidents of the seventeen institutions. The
BOR has full meetings of all its members several times per semester and individual BOR
committees meet separately to propose items for action by the full BOR. Approvals of systemwide policies, campus presidential hires, academic program changes, system-wide new
expenditures and planning all take place at the meetings of the full BOR.
The CSCU leadership team works with campus leaders, faculty and staff to increase the
educational opportunities for Connecticut’s citizens. CSCU senior staff (the Provost & Senior VP
Academic & Student Affairs, the Vice President for Community Colleges, and the Vice President
for the Connecticut State Universities) provide additional support and guidance for both the
board and member institutions. All campus presidents are evaluated twice a year by the CSCU
President.
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Presidents and other officers from all institutions meet with the leadership team to provide
updates, discuss potential system changes, and improve system efficiency. To ensure a
system-wide perspective is applied to all issues and concerns, and to reduce a previous
tendency to operate in silos, six initiative committees were created in areas such as enrollment
and financial aid and are made up of a cross section of college staff and faculty and chaired by
the college presidents.
Campus presidents present their budget proposal each Spring for the upcoming fiscal year to
the BOR for discussion and review. These proposed plans are prepared in consultation with the
institution’s senior staff, and are expected to represent a balanced budget. Institutional plans for
faculty searches, renovations, and other programs are built into the balanced budget proposed
for the next fiscal year. Each budget must be justified to the BOR in terms of the institution’s
mission and the strategic plans of both the institution and the system.
Housatonic Community College’s organizational structure and decision-making processes are
well integrated with CSCU’s goals to provide a student-centered, affordable, accessible, and
high quality educational experience. The college has undergone positive changes at both the
system and local levels.
Enhancement to the College Senate – An issue raised in the 2012 reaccreditation report was
the need to provide full representation and participation of the college community on the College
Senate. Senate leadership modified the selection process to achieve a full complement of
senators from all areas of the college. The HCC community is provided with regular updates
about Senate actions and discussions at college community meetings. College Senate minutes
are now distributed and archived electronically for easy access by all members of the college
community.
Shared Governance Task Force - A Shared Governance Task Force (SGTF) was established
in Spring 2016 to develop a more inclusive shared governance model to better serve the college
and provide a plan for open communication and college wide shared decision making. A series
of different shared governance models were presented at faculty and staff forums to discuss the
adoption of a shared governance model for the college. The SGTF conducted campus wide
surveys to collect feedback from the community regarding these pilot shared governance
models, and based on this feedback, the committee has been finalizing a new Shared
Governance structure. The College’s former Joint Statement of Governance will be replaced
with the Housatonic Community College Foundations of Shared Governance pending final
approval Spring 2017.

Standard Four: The Academic Program

The institution’s academic programs are
consistent with and serve to fulfill its mission and purposes. The institution works
systematically and effectively to plan, provide, oversee, evaluate, improve, and assure the
academic quality and integrity of its academic programs and the credits and degrees
awarded. The institution sets a standard of student achievement appropriate to the degree or
certificate awarded and develops the systematic means to understand how and what students
are learning and to use the evidence obtained to improve the academic program.

Housatonic Community College offers 49 Associate’s degree and 30 certificate programs. HCC
provides a range of degrees to prepare students to transfer to a four-year institution (e.g., CSCU
transfer pathway degrees and Liberal Arts and Science degrees) and to directly enter the
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workforce (e.g. Medical Assisting and Advanced Manufacturing). The College processes for
program development and program review are the primary means for examining degree and
certificate programs’ viability and relevance, and these reviews inform program and course
development, revision, or termination. The Office of Academic Affairs is developing a new
schedule of program review based on a revision of BOR policy that programs be formally
reviewed every seven years. In November 2015, the College adopted a new format for program
review that incorporates a critical examination of the program’s quality and effectiveness, and
provides college leadership with the ability to guide institutional planning and resource
allocation. The College’s process for ensuring academic excellence is described more fully in
Standard 6.
The College’s academic program benefits from a number of educational and workforce
partnerships. The programs, partnerships and academic and transfer initiatives that have been
developed in the last five years will greatly enhance students’ learning and opportunities for
career placement and transfer. Examples of these include:
Surgical Technology Degree Program – When the Bridgeport Hospital School of Nursing
(BHSN) was transferred to the University of Bridgeport, BHSN’s Surgical Technology program
was at risk of closure. In collaboration with BHSN, HCC has proposed a transfer of this
successful program to the college, keeping it intact and offering students a pathway to a career
in the field of Allied Health.
The Radiologic Sciences Degree Program is available to HCC students through a partnership
with St. Vincent’s College. Students take specific courses at HCC and complete radiological
sciences courses at St. Vincent’s. Through this partnership, students will pay the community
college tuition rate for all courses in the degree program, including those at St. Vincent’s
College. All students receive special advising services at both schools. Students wishing to
continue their education upon earning the Associate Degree will be able to seamlessly transfer
their course credits into the Bachelor’s Degree program in Radiologic Sciences offered by St.
Vincent’s College.
Advanced Manufacturing Program – This one-year program opened in Fall 2012 with
curriculum developed in collaboration with local businesses. HCC is partnered with the CT
Department of Labor for building pathways to Apprenticeships in manufacturing-based
employment. The College is partnered with Bassick High School to enroll rising juniors into the
Advanced Manufacturing Machine Technology Certificate Program. These students can earn
college credits while still in high school.
Currently there are 20 companies working directly with the program statewide, and over 100
that are on the contact list getting regular updates about both program and students. The
program graduated 42 students in Spring 2015 and 35 in Spring 2016. One-hundred percent of
graduates secured employment earning annual salaries between $30,000 - $40,000.
Associate’s to Bachelor’s (A to B in CT Program) Collaboration with Southern
Connecticut State University (SCSU) - The goal of this program is to provide a pathway to a
four-year degree for students who are not initially academically qualified for admission to SCSU.
Students denied entrance into SCSU will receive a letter from SCSU informing them of the
partnership with HCC, and their eligibility for admission to HCC. Students in this program will
receive targeted advising to keep them on track towards enrollment at SCSU while completing
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the Associate’s degree at Housatonic, and seamless transfer to SCSU. They will also have both
an HCC and SCSU ID, and will be eligible to attend programs and events at both campuses
throughout their educational career. Students complete a Liberal Arts and Sciences or a CSCU
transfer degree program at HCC and transfer to SCSU following degree completion with no
additional application fee.
Transfer and Articulation Program - The Transfer and Articulation Program (TAP) is a new
set of transfer degrees to ensure that community college students who complete degree
programs can transfer to Connecticut State Universities and Charter Oak State College without
either losing credit or generating excess credit. All colleges in the system worked together to
create TAP degrees which transfer seamlessly to any of the Connecticut State Universities or
Charter Oak State College.
Students enrolled in these CSCU Transfer degree programs will complete the first 60-63 credits
in a Bachelor’s degree program at a community college and the final 60-63 credits at a CSU
institution. HCC offers the following CSCU Transfer Associates Degrees: Biology Studies,
Chemistry Studies, Communication, Criminology Studies, English Studies, History Studies,
Mathematics Studies, Political Science Studies, Psychology Studies, Social Work Studies, and
Sociology Studies. Transfer pathways in the areas of Computer Science Studies, Physics
Studies, Business Studies, and Foreign Language Studies are in the approval process across
the CSCU system.
The TAP General Education 30 - In the summer of 2012, a steering committee comprised of
one faculty member from each CSCU institution created a framework for a 30-31 credit
competency-based general education core to be completed at the community colleges as part
of the TAP transfer pathways. This framework was approved by all 17 CSCU institutions and
approved by the BOR for implementation in the System’s colleges and universities. The
framework consists of Competency Outcomes and Goals in the following categories:
•
•
•
•
•
•
•
•
•
•
•

Aesthetic Dimensions of Humankind
Continuing Learning and Information Literacy
Critical Analysis and Logical Thinking
Ethical Dimensions of Humankind
Quantitative Reasoning
Historical Knowledge and Understanding
Oral Communication in English
Scientific Reasoning
Scientific Knowledge and Understanding
Social Phenomena and Understanding (two courses, divided into two categories)
Written Communication in English (two different courses must be taken, one of which
is English Composition, and at least one additional outcome must be embedded in
one or more courses a third time)

Freshman Seminar (FS 100): Freshman Seminar is a three-credit course that emphasizes
building academic skills (e.g., critical analysis), self-reflection and evaluation (e.g., motivation,
problem-solving) and engagement with resources and activities at the college (e.g., academic
support, library, advising) designed to increase student retention, progress, and completion. The
content will prepare students to take charge of their own individual, academic and career
success through self-evaluation, inquiry, application of specific strategies, discussions, and
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classroom exercises and assignments. Students in the General Studies program and all
students in Developmental Studies are required to take the course. The additional benefit to
students in the General Studies program is that course activities will lead to a clearer academic
path and prepare them to move into majors suited to their skills, their goals, and their interests.
Open Educational Resources Project: In 2016 Achieving the Dream awarded the College
$100,000 over 18 months to further development of Open Educational Resources. This is an
effort to increase student outcomes by significantly reducing the financial barriers associated
with textbook costs. The College is in the process of developing free or low-cost educational
materials so that a student could complete all course requirements within the Associate’s
degree in General Studies using either no or low-cost textbooks.
FORWARD Program – A Career Pathways Project: HCC’s FORWARD program is an
initiative funded by the United States Department of Labor’s Trade Adjustment Assistance
Community College and Career Training grant program (TAACCCT). The program is a part of
the Northeast Resiliency Consortium (NRC) in partnership with Achieving the Dream and the
Carnegie Foundation for the Advancement of Teaching. Through this grant the College created
career pathways for students by articulation of non-credit with credit programs in Information
Technology and Healthcare and evaluation of programs and assessment of credits through the
Connecticut Credit Assessment Program at Charter Oak State College. This initiative was
identified as a Best Practice by Achieving the Dream and was recognized on a national level at
the Achieving the Dream Annual Convention, the On-line Learning Consortium Innovate
Conference, and the TAACCCT Convening in 2016.
Engineering Science Initiatives - Two new STEM courses were developed using funds from
an NSF grant to provide engineering students technical computing skills essential both to
transfer and to obtain entry-level jobs. Students in the Technical Computing and Principles of
Solid Modeling courses learn critical thinking, visual thinking, and problem solving through the
use of MATLAB. MATLAB curriculum modules have been incorporated into many courses within
CSCU’s College of Technology during the 2016/17 academic year. The Technical Computing
course has become a requirement for our Engineering Program and the Principles of Solid
Modeling course is slated to be a requirement in a future Industrial Design degree program
articulated with the University of Bridgeport. MATLAB curriculum modules are also being used
in Physics I and II, Engineering Statics, Engineering Dynamics and Differential Equations
courses. Projects based on these modules become part of the student's portfolio, which are
used in job interviews and has been a critical factor in securing jobs. A technical computing
survey was given to the students to access the value of MATLAB for each of the courses that
use MATLAB modules.
General Education Core Revisions – The College was due to reassess its General Education
Core at the same time that system-wide general education core competencies were developed
for the new TAP degrees. As such, the new General Education Core is a subset of the new
system-wide competencies already vetted and approved by faculty.
Though the new general education core is competency-based, the course designations by
discipline (formerly known as Elective Codes) were maintained to assist students in course
selection whose general education requirement predates the modified general education core.
These designations allow us to audit the distribution of general education courses with an eye to
the three primary domains of knowledge.
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Distance Learning: The number of courses taught through on-line technologies has grown
considerably since the 2012 accreditation visit. In Fall 2016 HCC offered 16 hybrid courses (with
281 unique students filling 302 seats), 57 fully on-line courses (878 students filling 1240 seats),
and 3 on-line courses with a campus requirement for completing one or more examinations (54
students filling 54 seats).
HCC has developed policies and procedures to ensure that on-line courses adhere to the
Commission’s Guidelines for the Evaluation of Distance Education.
1. On-line learning is appropriate to the institution’s mission and purposes. Housatonic
Community College is devoted to providing a learner-centered atmosphere which empowers
the individual to expand his/her individual educational goals. The College offers distance
learning options for a number of credit courses appropriate to the teaching mission of the
College.
2. The institution's plans for developing, sustaining and, if appropriate, expanding online learning offerings are integrated into its regular planning and evaluation
processes. Academic departments determine the number and type of on-line courses to
offer each semester after considering student needs, program outcomes, available funding,
and support staffing. Planning a new course for on-line delivery necessitates that faculty
address: instructional design components such as establishing goals and learning outcomes
for content modules, properly structuring course content, embedding formative and
summative assessment tools throughout the content modules, facilitating the social
presence of the instructor, and fostering student-student and student-faculty interactions. To
collect data on on-line teaching and learning, the delivery mode designated for a course—
ONLN, OLCR, or HYBR—is recorded in the College’s student information system to allow
for disaggregating courses so that enrollment trends, student success rates, and distance
learners’ demographics can be analyzed. A Distance Learning Advisory Committee was
formed as a subcommittee of the Instructional Development Committee in the Spring of
2015 to plan for the growth and development of our on-line offerings in accordance with
college-wide standards, goals and assessment processes.
3. On-line learning is incorporated into the institution’s systems of governance and
academic oversight. All on-line courses are developed using the same curriculum and
course development procedures and standards that apply to courses delivered in a face-toface format. Department chairs and program coordinators evaluate distance learning
instructors using the same tools and procedures as those used for campus-based faculty,
specifically student evaluations and faculty self-assessments, in accordance with the
Connecticut Community College’s Faculty Development and Review Plan. This plan,
produced by the Labor/Management Committee of the Board of Regents, serves as a
vehicle for assessing each faculty member’s instructional effectiveness and for devising a
professional development strategy to ensure instructor’s continuous improvement. The
results of evaluations are reviewed with the faculty member each semester by department
chairs in consultation with the Dean of Academic Affairs in order to understand students’
satisfaction levels with on-line course design and instruction. Student feedback gathered
through these evaluations has prompted distance learning faculty to improve their courses,
by providing more scaffolding in learning modules, narrating learning materials, better
articulating goals and outcomes for course segments, and varying the tools used to present
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course content. Faculty evaluations, in conjunction with ongoing Blackboard training, ensure
that the effectiveness of teaching and subsequent learning in all forms of on-line courses
continually improve.
4.

Curricula for the institution's on-line learning offerings are coherent, cohesive, and
comparable in academic rigor to programs offered in traditional instructional formats.
There are no complete programs that are available on-line at this time and all courses
offered on-line are also offered face-to-face. Therefore, all courses offered are part of a
coherent program of studies that has been approved through the College and CSCU
curricular processes. The master syllabus provides a description of a course’s purpose,
content, and structure and serves as a benchmark for faculty assessment of student
learning regardless of instructor, delivery mode, or timeframe. In addition, the master
syllabus confirms alignment with College and Board of Regents’ policies and course
learning outcomes. Intended to support consistency among multiple sections of a specific
course, the master syllabus does not prescribe how a course should be taught nor dictate
how students must be evaluated; those decisions remain with the individual instructor. A
master syllabus does, however, clarify for both instructors and learners what successful
students should be expected to know and to do at the end of a course. The master syllabus,
filed in the Academic Dean’s office, acts as a tool for improving student learning by modeling
for instructors the required and recommended information to be included in their own course
syllabi. Individual instructor syllabi, submitted every semester to the Dean’s office for
archiving, must reflect the essential elements published in their courses’ master syllabi.
Students studying at a distance are expected to achieve the same learning outcomes as
those enrolled in face-to-face sections. Faculty teaching on-line must design a Blackboard
section’s content, structure, and assignments so students achieve the competencies
articulated in a course’s master syllabus.

5. The institution evaluates the effectiveness of its on-line learning offerings, including
the extent to which the on-line learning goals are achieved, and uses the results of
its evaluations to enhance the attainment of the goals. On-line classes are a part of
departmental and program assessment, and are subject to the same scrutiny as are faceto-face classes. For example, for last Fall’s pilot assessment of the general education
Social Phenomenon II Competency, the Humanities Department assessed an on-line
course, ENG 298 Special Topics in English – Science Fiction. The course is in the process
of being evaluated for its adherence to the outcomes of the Social Phenomenon II
Competency.
6. Faculty responsible for delivering the on-line learning curricula and evaluating the
students’ success in achieving the on-line learning goals are appropriately qualified
and effectively supported. - Faculty teaching on-line courses are subject to the same
screening, training and credentialing as faculty teaching face-to-face classes. Faculty who
are new to teaching on-line are encouraged to meet one-on-one with the Instructional
Technologist as well as attend webinars sponsored by the Instructional Technologists at the
Board of Regents. Further, every instructor is automatically enrolled in a “Faculty Resource”
course in Blackboard. Once in the course, faculty can access a “Demo Course” that has
been set up using effective on-line course development principles. Faculty are also able to
access the “My Help/Training” tab in Blackboard, which highlights pertinent information such
as how to do course copies, and provides printables designed to introduce faculty to Best
Practices in on-line education. The CSCU system maintains a CSCU EdTech channel on
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YouTube, a resource for video tutorials that demonstrate for faculty a variety of basic to
advanced on-line techniques. Emails are sent to all faculty informing and reminding them of
these training opportunities throughout each term.
7. The institution provides effective student and academic services to support students
enrolled in on-line learning offerings. - Students are provided with a full array of on-line
learning support tools, including a student orientation to on-line learning and a training
module on the use of the main tools used on Blackboard. Students enrolled in on-line
courses have access to the same academic information and student support services as do
on-site students. Examples of student support services include:
Blackboard LMS training for students - Students registered for ONLN, OLCR, and HYBR
classes receive instructions regarding login procedures, course start dates, and a list of
orientation sessions via an automated email generated by Banner. All distance learning
students are automatically enrolled in a Student Orientation Blackboard LMS course with
more detailed instructional on how to use on-line student tools, identifies technical support
contacts, and provides links to software downloads. The CSCU System technical support
link and other resources are brought to students’ attention in this course.
eTutoring: eTutoring is an on-line student support service. Through a collaborative
partnership of private and public institutions in Connecticut, students taking ONLN, OLCR or
HYBR courses have access to tutoring 24 hours a day, seven days a week.
Library Services: HCC’s library maintains a strong level of support for both on-site and online students. The Library offers email and phone consultations with reference librarians to
assist students in understanding and accessing information to further their learning goals.
On-line students also have access to the library resources of other CSCU system schools.
The Library’s webpage links users to the on-line catalog, research databases, Internet
resources, and general Library information. The site also provides LibGuides which directs
students to resources in a particular course or subject such as instructional handouts,
additional websites, and other relevant materials. The on-line library catalog offers a
complete listing of approximately 50,000 print titles and 130,000 electronic books, for an
overall collection of 180,000. The library subscribes as well to 80 research databases and
119 print periodicals, providing direct access to more than 45,000 journals with full-text
scholarly articles.
Disability Support Services: On-line students with disabilities are eligible for reasonable
accommodations just as are face-to-face students. Students must submit documentation to
be screened and verified by the Disabilities Support Office. Accommodations, such as
additional time to take tests, are arranged in the on-line environment with the support of
Disability Support Services staff.
8.

The institution assures the integrity of its on-line learning offerings.
Faculty integrity: All full- and part-time faculty teaching on-line sections adhere to the same
contractual guidelines as faculty teaching face-to-face classes. Department Chairs recruit
and supervise distance learning instructors to ensure that they meet established
credentialing requirements, are assured academic freedom in their courses, and are held
accountable for the academic expectations as outlined in a course’s master syllabus.
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Students evaluate on-line faculty using the same tool as on-site students. Student surveys,
individual programmatic accreditations, and program/discipline reviews both on-site and online courses and programs and thereby provide evidence of HCC’s curricular integrity.
Student integrity: All students registering for courses are provided a unique Banner ID
number which identifies them throughout their work at HCC. Students must provide this ID
and a secure password in order to log into any on-line course. This provides a measure of
assurance that the student taking the class is the student who has enrolled for the course.
Additionally, some on-line courses require students to come onto campus to take their
exams.
Academic integrity: Faculty have the option to use Safe Assign plagiarism detection
software to help identify and prevent plagiarism. All faculty (whether teaching face-to-face or
on-line) are provided with the College’s copyright policy, which governs the legal and ethical
use of copyrighted material, both in print and electronic. The policy on copyright is available
in the Faculty & Staff 411 section under the Campus Resources tab on the College’s home
page.
9. The institution provides sufficient resources to support and, if appropriate, expand its
on-line learning offerings. HCC has one instructional technologist supporting on-line
learning, with additional support provided by the CSCU office of Instructional Technology
and their support staff. Within the next year, the new Office of Educational Technology will
be dedicated to providing technological support to teaching faculty and to students, including
local administration of the learning management system (i.e., Blackboard) and other
applications connected to the academic enterprise (e.g., curriculum management,
assessment), and providing training in best practices in on-line education, distance learning
and instructional design. Responsibility for the management of the physical technology is
the responsibility of the College’s IT Department. It is anticipated that this reorganization will
be implemented in Spring 2017.

Standard Five: Students

Consistent with its mission, the institution sets and

achieves realistic goals to enroll students who are broadly representative of the population
the institution wishes to serve. The institution addresses its own goals for the achievement
of diversity among its students and provides a safe environment that fosters the intellectual
and personal development of its students. It endeavors to ensure the success of its
students, offering the resources and services that provide them the opportunity to achieve
the goals of their educational program as specified in institutional publications. The
institution’s interactions with students and prospective students are characterized by
integrity.

Housatonic Community College serves an increasingly diverse student body. Minority student
enrollment has continued to increase over the last ten years. In 2016, the student population
was 30% White, 30% Black and 32% Hispanic, with a female to male ratio of 60% to 40%. To
encourage and support male students, HCC recently opened the Men’s Center, an informal
drop-in center open to all. The Center functions as an educational resource with books, journals,
magazines, and offers a variety of programs and workshops on men's issues.
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The Student Services Division has spearheaded several major efforts over the past five years to
achieve our strategic plan goal of fostering student retention, persistence, and graduation. While
many of these efforts have centered around academic advising, numerous other initiatives have
focused helping students in many different areas of their lives that impact their ability to persist
and be successful as they pursue their education. These initiatives address academic, financial
and personal roadblocks to success.
Advising: Student Services initiated changes in its advising process in Spring 2012. After
reviewing data on the number of student visits each month, the Counseling and Advising
Centers recognized the need to make changes to the way the College provided advising during
peak times. There were not enough advisors and not enough room for students waiting to be
advised. The solution was to have open advising during the three-week peak registration period
prior to each semester. Advising is offered in a larger setting (the Performing Arts Center) and
can serve up to 100 students a day. The College also created a self-advising center with
computers and materials for students to use (schedules, forms, instructions) to make academic
decisions. Our current full-time advising staff consists of two full-time academic advisors, a
director of student services, four full-time counselors, one half-time counselor, and one disability
support services counselor. A new plan to better utilize faculty advisors and the purchase of
Degree Works, a self-advising software platform, will also enhance advising services to
students.
The College’s Enrollment Processes Committee identified advising as a major concern for the
college in 2015. An Advising Task Force (ATF) was created to study the issue. The charge of
the ATF was to map out and assess the current functioning of the College’s advising program,
investigate advising models and best practices, and make recommendations for a
comprehensive, coordinated, and cohesive advising system. Several areas of concern
emerged. For students there was a lack of clarity in the definition and purpose of academic
advising and confusion about where and when to seek academic advising. For faculty, there
was a lack of consistent, ongoing training and availability of information for advising (i.e. degree
requirements).
The ATF recommended adoption of a common definition for advising as follows: Academic
advising is an interactive process in which the advisor assists the student with planning
academic goals, acquiring relevant information and services, and making responsible decisions
consistent with the student’s interests, abilities, and degree requirements. The ATF also
recommended the implementation of a shared advising model. Academic advising staff would
advise all students who have yet to declare a major, along with those students in General
Studies and Liberal Arts degree programs, and faculty members would advise students who
have declared a major.
Centralized Advising Software - HCC is implementing Degree Works, a comprehensive
academic advising, transfer articulation, and degree audit tool that provides real-time program,
registration and graduation data for students, advisors, and faculty members. Students will be
able to choose a program of study, change a program, get information on which courses to take,
and register for classes, all using Degree Works. This is a more organized way for advisors and
students to look at their progress and to plan ahead. The system also promotes selfresponsibility for student progression and graduation by allowing students to easily access
information about their academic progress.
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In addition to these changes in advising, the following initiatives have also been implemented in
the last five years to improve student success at the College:
Financial Aid - A 2015 review of students’ retention and success data revealed that the
system-wide Standard Academic Progress policy for financial aid eligibility was unnecessarily
hindering student academic progress. System-level research indicates that 35% of students
who lose their eligibility do so during the initial eleven-credit period. Moving to a more
progressive SAP policy provides our more academically vulnerable students time to make up
academic deficiencies and adjust to the rigors of college expectations without losing financial
aid eligibility. The new system-wide SAP policy will be implemented in Spring, 2017. This
change is expected to dramatically impact our students’ ability to succeed in college as it gives
students time during the first eleven attempted credits to acclimate to college, which is
especially important for community college students.
The Roberta B. Willis Scholarship Program. (Public Act 16-179) - On June 6, 2016,
Governor Malloy signed House Bill 5332, Public Act 16-179, creating the Roberta Willis
Scholarship to replace the Governor’s Scholarship. This new scholarship program includes a
number of improvements over the Governor’s Scholarship and should have a significant impact
on our students’ retention, progression and graduation. The Governor’s Scholarship allocation
for HCC students in 2015-16 was about 560,000 dollars; the new Roberta Willis Scholarship
fund allocation for 2016-17 is more than 1.1 million dollars. The program has been expanded so
most students with financial need are eligible for the scholarship. Institutions serving more lowincome students now receive larger allocations and part-time students are now able to receive
much more scholarship funding than in the past. Since so many of our students are part-time,
this should have a significant impact on our retention.
Expansion of Career Services: The Office of Career Services, Internships, and Experiential
Learning was created in 2015 to provide enhanced career services for all students. The former
Office of Career Services was moved from the Counseling Department to Academic Affairs. The
office grew from a single staff member to include a second career specialist and an office
assistant. This allows for expanded services and better coordination of services to students in
both career and academic programs. The expanded space provides for student computer
access and a large room for workshops.
Family Economic Security Program (FESP) - FESP works with students who are parents to
create strong economic futures by encouraging and supporting their financial, academic, career
and personal success. The Family Economic Security program (FESP) is an innovative
partnership of Housatonic Community College, the Fairfield County Community Foundation's
Fund for Women and Girls and the Housatonic Community College Foundation. The College
staff know through retention data that personal, family and economic difficulties create major
impediments to student success. To this end, FESP helps to create change for student parents.
Students meet regularly with a financial coach, a life coach and an academic coach to identify
and work towards their academic, career, personal and financial goals. Students receive
support for both personal and academic needs to help earn an associate degree at HCC and a
baccalaureate degree at a transfer institution. Students in the FESP program receive help with
registration, financial aid, transfer, dealing with faculty and staff in other departments, and help
accessing community services (such as benefit screening, Dress for Success, and tax
preparation). At the institutional level, FESP provides student parents with workshops and other
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outreach programs to enhance their academic progress and financial literacy, and help support
them as they achieve their academic, career and personal goals.
Students in the FESP program have persisted at incredible rates. The first cohort experienced
an 88% Fall to Fall retention rate. For comparison, the Fall to Fall retention rate for all HCC
students during the same time period was 56.5%. Faculty now have an additional resource for
eligible students they know need coaching (or a different career path). The advising staff knows
there is a place to refer eligible students who need increased support to make it to graduation.
The FESP approach positively impacts retention in several ways:
FESP Academic Data:
Fall to Fall Retention Rate

For our Cohort 1 students, we
anticipate an 88% retention rate.

Spring to Fall Retention Rate

For our Cohort 2 students, we
anticipate a 100% retention rate.

Course Completion Rate

Cohort 1 Fall 2015 – 76%
Cohort 1 Spring 2016 – 91%
Cohort 2 Spring 2016 – 80%
Combined Spring 2016 – 87%

Graduation and Transfer

Five of the 50 students in the program
graduated in Spring 2016. In addition,
1 has confirmed transfer to a four-year
institution and 3 have confirmed
transfer to a two-year institution
(including 1 accepted into Nursing).

Continued Participation in the Program

Of the 50 student in the cohort, 47
students remain active (attending
meetings, responding to outreach,
participating in events).

Mean Student GPA

2.91

Discount Bus Passes - Many HCC students suffer breaks in their education due to lack of
transportation, and many travel to school by bus. Beginning Fall 2016, HCC established an
agreement with the Greater Bridgeport Transit Authority (GBTA) that allows the College to
purchase unlimited ride bus passes from GBTA and offer them to HCC students for $20 per
semester.
Title IX Changes - In April of 2015, HCC became the first community college in Connecticut to
provide a full-time Title IX Coordinator as a way to address the personal, educational and
programmatic needs of our student body. As a result of the efforts of the new Title IX
Coordinator, there was an increase in both disclosures and reports of interpersonal violence or
harassment in 2015. The College staff credits that increase to both enhanced awareness
programming and an intentional effort to formalize the College’s procedures for investigating
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complaints in the area of Title IX and sexual misconduct. The plan is to continue the awareness
initiatives, including poster campaigns and additional proactive programs to be sure that
students know their options and the resources available to them. The programming will also
train for students to reduce their risk of victimization, work to prevent interpersonal violence and
become aware of the prevalence of these crimes.

Standard 6: Teaching, Learning and Scholarship - The institution supports

teaching and learning through a well-qualified faculty and academic staff, who, in structures
and processes appropriate to the institution, collectively ensure the quality of instruction and
support for student learning. Scholarship, research, and creative activities receive support
appropriate to the institution’s mission. The institution’s faculty has primary responsibility for
advancing the institution’s academic purposes through teaching, learning, and scholarship.

While full responsibility for ensuring academic excellence is shared by a number of constituents,
two governance committees are charged with ensuring the quality of instruction and support for
student learning: the General Education Committee and the Curriculum Committee and the
General Education Committee, a subcommittee of the Curriculum Committee. The Curriculum
Committee meets monthly. It is charged with the review of all new courses and programs and
any changes made to courses and programs. The College’s General Education Subcommittee
(GESC) was begun as a task force in Fall 2014 with two main assignments: to evaluate
courses proposing to fulfill outcomes as designated courses for the new TAP Competency
areas, and to redesign HCC’s general education requirement, making it competency based to
ensure that TAP students completing the Framework 30 would also fulfill HCC’s general
education core. The task force was made a formal subcommittee of the Curriculum Committee
in Fall 2015. By May 2016, the GESC had vetted 142 courses to be designated courses, with
courses representing all the required subject areas. Additionally, the GESC crafted a new
General Education Core, which was approved by the Curriculum Committee and the College
Senate in May 2016. The College also makes use of student evaluations, but this is an area in
which the College is seeking to improve. Electronic course evaluations are available for
students to use for credit classes during each semester. Students receive an email regarding
evaluation deadlines and instructions. Unfortunately, there is a low participation rate despite
concerted efforts to entice students to complete evaluations. Many faculty do their own course
evaluations on paper outside of the electronic evaluation system.
While academic scholarship and research are not a part of our institution’s primary mission,
many of our faculty participate in scholarly research and creative activities such as the following:
•
•

•
•

Professor Mark Lamoureux had his 4th collection of poetry, It’ll Never Be Over for
Me, published by Black Radish Books.
HCC Theater Arts adjunct instructor Vanessa Butler starred in the lead role in the
Hartford Stage Company's production of Queens for a Year, by T.D. Mitchell, and
performed in their holiday classic production of A Christmas Carol: A Ghost Story of
Christmas.
HCC Theater Arts adjunct instructor Jan Mason directed Dario Fo's We Won't
Pay, We Won't Pay! at CCSU.
HCC Theater Arts Professor Geoffrey Sheehan and HCC Theater Arts alums
Tenisi Davis and Ernest Johnson III, performed in the Capital Classics Theatre
Company's Radio Theatre performance of The War of the Worlds: The Original
24 | P a g e

•
•

1938 Script at the Mark Twain House in Hartford.
Art Professors Tom Brenner, John Favret and Andy Pinto regularly show
their work, most recently at The Framemakers Picture Framing and Art
Gallery in Bridgeport.
Biology Professor Tony Pappantoniou regularly presents at science teaching
conferences such as the European Marine Science Education Association and
the National Marine Science Teachers Association, and recently mentored his
students as they presented a poster at the Metropolitan Association of College
and University Biologists entitled “Population Dynamics of the Painted Turtle
from a Connecticut Farm Pond.” The poster was based on research that
students did at the Connecticut Audubon Society.

Housatonic Community College is committed to providing its faculty with training and
professional development opportunities to support their talents, skills, and effectiveness in
teaching and promoting learning. The college uses a number of strategies to promote effective
faculty development.
Center for Teaching - The Center for Teaching (CFT) promotes teaching excellence,
sponsoring a variety of professional development opportunities in coordination with the
Connecticut State College and University system. Over the last five years, the Center for
Teaching has continued its focus on strengthening the sense of community and collaboration
among faculty and providing more regular opportunities for meaningful discussion of teaching
and learning and for peer support. It has also partnered with other on-campus departments and
committees to develop programming and increase participation. Examples of CFT activities
include:
•
•
•
•

One-on-One meetings with faculty
On-line, On Demand Professional Development
Workshops, Discussions, Presentations, and Other Programming
Special Outreach to Part-Time Lecturers – The CFT works closely with The Evening
Division Coordinator, to support the College’s adjunct faculty. The CFT sponsors an
orientation each semester for new part-time lecturers as well as a professional
development seminar open to all part-time lecturers. All of the resources of the CFT are
open to part-time faculty on the same par as full-time faculty.

Professional Development Funds - Professional Development Funds are provided to full-time
faculty in the amount of $1,000 per year and to part-time faculty members in the amount of $250
per year. Faculty members use these funds to attend conferences and travel to professional
events.
Inclusion of Part-Time Faculty - HCC has increased its efforts to involve part-time faculty in
college life. Part-time faculty members are informed of campus activities and policies through
email and are encouraged to attend community meetings, and serve on college committees.
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Standard 7: Institutional Resources - The institution has sufficient human,

financial, information, physical, and technological resources and capacity to support its
mission. Through periodic evaluation, the institution demonstrates that its resources are
sufficient to sustain the quality of its educational program and to support institutional
improvement now and in the foreseeable future. The institution demonstrates, through
verifiable internal and external evidence, its financial capacity to graduate its entering class.
The institution administers its resources in an ethical manner and assures effective systems of
enterprise risk management, regulatory compliance, internal controls, and contingency
management.

Human Resources
Recent developments regarding human resources are described in the response to the Special
Area of Emphasis 2b.
Financial Resources
The strength of the College’s financial position is described in the response to the Special Area
of Emphasis 3.
Information Resources
The Library provides support for both on-site and on-line students. The Library houses a variety
of information resources to supplement college curricula and also serve as a source of personal
enrichment for students, staff, and faculty. These resources include print and electronic books,
periodicals, audiobooks CDs, DVD’s, and a variety of electronic information sources. The
Library hosts a Writer in the Housatonic Classroom each semester and is part of the One Book;
One College program.
The Library’s webpage links users to the on-line catalog, research databases, streaming films,
e-books, Internet resources, and general Library information. The site also provides LibGuides
which direct students to resources in a particular course or subject such as instructional
handouts, additional websites, and other relevant materials. The Library’s collection consists of
approximately 54,000 print titles and 65,000 electronic books. The Library subscribes to 101
print periodicals and databases which give students access to millions of full text articles. Any
item unattainable in the Library or the CSCU Library Consortium can be obtained via Interlibrary
Loan.
The Research Guide link on the Library’s homepage, created for students looking for general
information about resources, includes instructional handouts, short instructional videos, librarian
contact information, and more. The Library offers research assistance to on-line students by
email and phone. Noodletools, an on-line citation generator, helps students document their
sources in the style stipulated by their instructors. Users can access any of this content off
campus on any computer with Internet availability using their College username and password.
Instruction is a central part of the Library’s services on campus. Librarians are available to
conduct classes on library use and the research process. Mandatory library classes with
assessment are embedded into English 94 and 101 courses. Librarians assess student learning
about information literacy and other assessment data includes collection circulation and
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database usage. This data has enabled the Library to adjust instruction and other student
services to increase effectiveness.
New Catalog System - On January 9, 2017, Housatonic Community College’s Library
completed the switch to a new library system, Housatonic Search. This library system was
created by Ex Libris and consists of ALMA (the ILS,) and Primo, the discovery system which
overlays ALMA. Primo will search books, electronic resources, and journal articles in an all-inone-search.
The system creates a unified catalog that allows students to search the holdings of all the
community colleges, all Connecticut state universities and the Connecticut State Library.
Housatonic Search gives students at HCC the option to request delivery of any circulating item
in the CSCU system to any of the college or university libraries in the system. It also allows
students to check out materials from any CSCU library and use the resources of any library
onsite. Primo is mobile friendly, allowing it to be used by a student’s mobile device. As HCC
students move to other colleges and universities, they will find the same system.
Library Renovation - The Library will gain a larger seminar room and a much needed
classroom space. Three new study rooms will be created by shifting existing library materials for
student group study. The existing circulation area would be expanded to gain more space for
Reserve materials. The library will receive new furniture, carpets, and lighting. Work is
scheduled to begin in June 2017.
Physical Resources
HCC completed a comprehensive new Facilities Master Plan in 2016. The Master Plan Team
assessed Housatonic’s existing urban campus—its context, access, land use, buildings,
circulation landscape and infrastructure. It then projected future needs based on the college’s
strategic goals, the projected enrollment academic goals, student needs and building condition.
The resulting conceptual recommendations will serve as a road map for capital investment and
renewal for the next ten-year period. The Plan was a deeply collaborative effort, including
stakeholders from across the College. This plan identified under-utilized, surplus and vacant
space and repurposed it to align with future needs. The Plan also relieves a bottleneck which
has impacted access and student success. A current over-supply of classrooms has made it
possible to concentrate most course schedule offerings disproportionately in the middle of the
day. By right-sizing the classroom inventory and spreading class starts more evenly across the
day, students will have better access to the courses they need to graduate and garage
congestion should be avoided. More importantly, surplus space is utilized to serve other needed
functions, especially expanded student support services.
Several of the new facilities initiatives are summarized below:
Student Services Center - The College has concluded the design phase of the Phase II
Construction and Renovation Project for Lafayette Hall. The college is expected to complete the
40,000 square foot addition to the building in June of 2017. A major impetus for the addition is
the creation of a Student Services Center on the first floor of the addition. This will bring the
major student support services in close proximity along with an enhanced customer service
system that will improve service to students in the areas of admissions, financial aid, career and
internship services, professional advising, counseling, and business services. Students can
27 | P a g e

come to one place to access these services and they will be met by a multi-disciplinary staff at a
service desk and will receive immediate assistance with their needs. The close proximity of
student services offices means that students won’t get “the runaround” and can also talk with
service providers from a number of offices at one time to identify and resolve their needs. This
should result in increasing utilization of services which will reduce the number of students who
leave the college as a result of difficulty navigating the system.
Building Renovations to Improve Instructional Spaces- Along with the new addition to
Lafayette Hall, there will be a number of improvements to academic spaces within Lafayette
Hall. Renovations will enlarge the college library which will gain three new study rooms for
student group study, a larger seminar room, a classroom for information literacy instruction, and
an additional office for a librarian. The existing circulation area will be expanded. The Academic
Resource Center space will be expanded. New science laboratories will be constructed as well
as new space in the addition for HCC visual arts programs.

Technological Resources
HCC’s technological infrastructure meets the College’s institutional mission and strategic
priorities. HCC’s Information Technology Department (IT) is responsible for all aspects of
technology procurement and deployment, including hardware and software, and provides
administrative and classroom computer support services for students, faculty and staff. The
College has a high-performance network with advanced security appliances.
Since the installation of HCC’s first media-rich classroom in 2003, Media Services has
maintained and administered all classrooms and related instructional technologies on campus,
as well as all media-rich meeting and presentation spaces. As of March 2017, there are 40
media-rich classrooms, 3 conference rooms, 4 C-Pods (collaboration stations with group seating
at one shared monitor) in Lafayette Hall, installed between 2003 and 2017. There are also 42
media-rich classrooms in Beacon Hall as well as one video-conferencing room and dividable
Events Center, all installed in 2008 and refreshed in 2015.
Classroom technologies are intentionally consistent and follow a list of standards for media-rich
classrooms and meeting spaces. However, this list of standards is fluid and constantly evolving,
and requests by faculty or program chairs are accommodated whenever possible. In order to
be considered “media-rich”, a classroom or meeting space must contain a projector and screen,
PC, document camera, BluRay or DVD player, ceiling speakers, and connectivity for instructor
laptops. In the upcoming renovation and addition of Lafayette Hall, the focus has been shifted
to using instructor lecterns, rather than our typical, larger instructor desks. We have also shifted
the focus toward technology that improves the teaching and learning processes through the use
of technologies such as lecture capture as well as providing instructors and students with the
flexibility of wireless projection from mobile devices.
The state also received funding for three separate phases of “21st Century Classroom” funding
over the past three years. The third and final phase of this project closes at the end of Fiscal
Year 2017.The purpose of this project was to provide funding that would allow campuses to
explore emerging technologies and to take risks in a way that we are not often able to with
limited funding.The project also provided funding for new furniture, all of which encourages
flexible arrangements that allow students to work in group settings when appropriate, and all
furniture has been approved by faculty. This project has exposed HCC to the value of lecture
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capture, particularly in a community college setting where our students have many more
external factors influencing their successes.
Media Services, Distance Learning, and Instructional Computing all share budget resources to
provide faculty with software licenses, though this list is currently not extensive. We do provide
licenses for Camtasia, for example, though we also encourage faculty to find free alternatives,
such as Screencast-O-Matic.

Standard Nine: Integrity, Transparency and Public Disclosure -

The
institution subscribes to and advocates high ethical standards in the management of its affairs
and in its dealings with students, prospective students, faculty, staff, its governing board,
external agencies and organizations, and the general public. Through its policies and
practices, the institution endeavors to exemplify the values it articulates in its mission and
related statements. In presenting the institution to students, prospective students, and other
members of the public, the institutional website provides information that is complete,
accurate, timely, readily accessible, clear, and sufficient for intended audiences to make
informed decisions about the institution

Sharing Information with Students - HCC made the commitment following the 2012 self-study
to provide students with the information they need to know in a more accessible and consistent
way. The college staff recognized the need to more effectively share with students the policies
that affect them and campus activities that would interest them. HCC has taken the following
steps to do so:
•
•

•
•

•

The student newspaper, Horizons, has historically served as an important vehicle for
reaching out to students with this kind of information, and Horizons continues to be a
reliable source of news about issues important to our students.
The HCC Official Campus Newsletter was started in order to publish news specific to
the college campus and community such as policies and events. This newsletter
keeps students, faculty and staff up-to-date on the latest news and events happening
at the College. Published electronically, the newsletter is sent out via campus e-mail.
The creation of a system-wide college email system for all students has provided an
enhanced means to share important information in a timely way with students.
A space on the College’s web site was created specifically for sharing with students
all the information they need to know in one place. Located on the “College Info” tab
is a “Student Right to Know Act” link which takes students to a page with links to
information about Housatonic Community College.
During the 2012 Accreditation process, the college was tasked by NEASC to update
and publish the Student Senate bylaws, and to include a schedule of periodic
reviews. This will be done in the coming year by the Director of Student Activities.

Development and Publication of Employee and Administrative Handbooks – During the
2012 Accreditation process, the College was tasked to a) develop and make broadly available a
general employee handbook that can be referenced by staff, faculty, and administrators and b)
develop a manual that will collect, codify and communicate administrative policies and
procedures:
• The College Info/Human Resources link on the College website provides information
on affirmative action, payroll, annual promotion and tenure processes, applications
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•

for employment, employee benefits, faculty and staff policies, professional
development funds, State Employment opportunities, training opportunities and
union contracts. The “Faculty and Staff” tab under “Campus Resources” has
additional information on Community and Mental Health Resources, Center for
Teaching events, and numerous other professional and administrative guidelines.
The College will complete the process of developing a manual that collects and
codifies administrative policies during the coming years. This manual will be
available to all members of the college community.

HCC has continued to use a variety of electronic communications to provide accurate and
comprehensive information to the public:
o

o

The College has continued to archive college catalogs electronically to ensure
constant and reliable access to information for our constituencies. The link to
archived catalogs is available on our website under the campus resources tab.
Archived catalogs are available back to the 1999-2000 academic year.
Beginning with the 2017-2018 catalog, there will be a notice that the College’s
most recent audited financial statement, or a fair summary thereof, is available
from the Dean of Administration and Institutional Effectiveness.

In January, 2017, the College hired a Director of Communications who is tasked with developing
a comprehensive and systematic communication plan. This includes developing processes to
ensure that electronic information is accurate and easily accessible to the public.

Standard Eight: Educational Effectiveness

The institution

demonstrates its effectiveness by ensuring satisfactory levels of student achievement on
mission-appropriate student outcomes. Based on verifiable information, the institution
understands what its students have gained as a result of their education and has useful
evidence about the success of its recent graduates. This information is used for planning
and improvement, resource allocation, and to inform the public about the institution. Student
achievement is at a level appropriate for the degree awarded.

Development of Effective Learning Skills
Many students arrive at Housatonic Community College unprepared for college-level work.
Each semester over 60% of HCC students test into pre-college level courses in Math, Reading
or Writing, or all three areas. The College provides numerous opportunities for students to
develop the skills they need to succeed in the classroom, emphasizing engagement with the
learning process that will help students persist and excel in transfer environments. Academic
student support services emphasize metacognitive strategies helping students learn to examine
their own learning processes, which results in increased engagement in the classroom
environment, and thus increased success and academic independence.

The Center for Academic Progress (CAP): The CAP’s mission is to help students placing
at or below the developmental course-level gain the skills they need to become successful at
the college level. The CAP serves students seeking to prepare for placement testing, students
who place into developmental courses and would like to improve their skills before enrolling in
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courses, and students enrolled in intensive developmental courses. The corresponding goals
are:
1) to increase student placement scores and placement into college-level courses
2) to increase enrollment in CAP refresher programs for students seeking to improve skills
before enrolling in courses
3) to increase student success in intensive developmental courses.
4) additional goals for CAP include increasing the percentage of eligible students who
enroll in CAP refresher programs, and
5) increasing the percentage of eligible students who attend tutoring and utilize CAP labs.
In order to assess progress towards these goals, CAP collects data including the
number of students to enroll in CAP refresher programs, the percentage of students who
complete a refresher program, the placement test scores of students before and after
completing a CAP refresher program, and the number of students who attend CAP
tutoring.
CAP has been in operation for two full Academic Years (2014-15, 2015-16) and has made
adjustments to programming based on assessment of activities. CAP refresher programs have
begun to see an increase in enrollment in refresher programs. The completion rate for CAP
refresher programs in year one was 49%, and CAP staff increased efforts to communicate with
enrolled students and also allowed extensions for students who needed more time to complete
their programs. The completion rate in year two was 53% and the rate continues to rise in year
three. CAP staff continually adjust curriculum of refresher programs. In order to boost tutoring
attendance and increase utilization of CAP services, CAP staff regularly collects data on student
attendance and have instituted a “Rewards” program for students who visit. CAP continually
collects and analyzes data as a team, refining programs and making necessary adjustments to
boost student success rates and provide excellent opportunities for learning and academic
advancement.

Academic Support Center - The Academic Support Center (ASC) is the College’s primary
vehicle for helping students increase their college level skills through study and practice.
Instruction at the ASC is offered in three different formats: one-on-one, drop-in/group, and online tutoring. Eighteen professional tutors, thirteen student tutors and five volunteer faculty
provide individual tutoring in most academic subjects, group tutoring in math, chemistry and
anatomy and physiology, study groups, and writing at the Writing Across the Curriculum Center.
Tutoring was available two hundred forty-seven (247) hours each week during the Fall 2014 and
two hundred sixty-five (265) hours each week during the Spring 2015. Students visited the
center Fall and Spring for a total of 16,212 hours.
Assessment Indicators - High student attendance and final grades indicate that ASC services
are effective. Accutrack software tracks appointments and student sign-in and sign-out. Tutors
also track their sessions with a sign-in sheet so they manually track who they tutor each
session. This dual approach to tracking ensures that the number of tutoring sessions, the time
and date of each session, and the subject tutored is accurate. The tutoring coordinator conducts
tutoring observations that evaluate each tutor’s performance. This assessment tool is used each
semester as a way to provide feedback to staff. It highlights strengths and provides strategies
for improvement. One additional assessment tool is a student/tutee survey. This survey
assesses the Center and the staff performance. The results indicate that the majority of
respondents are satisfied with the ASC services.
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Student Use of Resources: Before the Fall 2014, all students received tutoring in the ASC.
Since the creation of CAP in Fall 2014, intensive developmental students attend CAP for
tutoring. In spite of the creation of CAP, an increased number of students received services at
the ASC during the 14-15 academic year. Sixty-three percent of students who received tutoring
in the ASC during the Spring of 2015 successfully completed their courses, receiving an A – C
grade.
.
• 4,354 individual tutoring sessions were held during Spring 2015
• 660 individual students were tutored during Spring 2015
• 50% of students tutored in math were enrolled in MAT 137
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Goals and Objectives for Improvement - ASC staff has identified several goals and objectives
to improve ASC services. The new drop-in math format was very popular, providing 47 hours of
math tutoring weekly. Additional space would allow the staff to begin to differentiate tutoring per
math levels.
Another goal is to increase awareness of the ASC both on-line and on campus. Working with
Media Services, staff plan to create a video about staff and services to post on the HCC website
and to include more resources for students on the homepage. Increasing the number of faculty
working in the ASC is another important goal, as it will have a positive effect on tutoring quality
and also increase student awareness of available services when they see that their professors
work with us. To achieve this goal, staff plans to visit department meetings to speak directly with
faculty.

Writing Across the Curriculum Center - The Writing Across the Curriculum Center
(WACC) provides comprehensive assistance to help students to write effectively in all subject
areas. In addition to one-on-one tutoring, the WACC provides workshops covering all aspects of
the writing process. Professors can request a WACC workshop during their classes, and the
WACC also holds stand-alone workshops open to all students. The WACC strives to connect
with as many teaching faculty as possible and to serve students in as many subject areas as
possible. One of its primary goals is to increase faculty understanding of the services the center
provides so that we are truly working “across the curriculum.”
Assessment of Effectiveness - In Spring 2016, the Writing Center conducted an assessment
study in conjunction with the College’s Office of Institutional Research. Students who visited the
Writing Center were similar to the entire HCC student body both demographically and
academically. In other words, the students asking for help are not just high-achieving students
who might already be inclined to success. WACC tutoring had a measurable positive effect on
student performance: ENG 094 - the overall pass rate was 61.5%, and the pass rate for
students who used the WACC was 79.7%; ENG 101 – the overall pass rate was 67.8%, and the
pass rate for students who used the WACC was 77.3%; ENG 102 – the overall pass rate was
57.6%, and the pass rate for students who used the WACC was 87.8%. Students who visit the
WACC therefore pass through the gateway courses of English 094, English 101, and English
102 at higher rates than students who don’t use WACC resources.
The study also revealed that WACC services improves student retention. The fall to spring
retention rate for all students was 73% and was 83% for students who used WACC services.
Student and Faculty Satisfaction Surveys - The WACC staff reached out to both students
and faculty with satisfaction surveys. Student feedback was gathered from approximately 212 of
778 sessions (27%) for Fall 2015, and from 187 of 661 sessions (28%) for Spring 2016. Data
from Tutor Satisfaction Surveys shows a high rate of satisfaction with the WACC’s services and
tutors. Our goal for the next academic year is to gather more feedback and make sure that
students who are assigned the Tutor Satisfaction Surveys complete them fully.
Students who use the Writing Center are retained at a higher rate in the College than students
who don’t use the Writing Center. WACC staff plan to work with the English faculty to make
visits to the Writing Center mandatory for students taking ENG101 and ENG 102. Staff also will
capture both pass rates and grades earned on specific assignments so that staff can perform a
more in-depth analysis on the effect of our services on student success. Staff also plan to work
more directly with faculty by asking for syllabi from professors to determine due dates of
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assignments during peak essay writing times during the semester so that more tutoring
sessions can be scheduled during those times. Additional visits are planned to ENG 101 & ENG
101(W), and ENG 102 classes to introduce the Writing Center and show the success rates of
students who use the WACC in a short presentation to the students. In these ways, leadership
of the WACC will continue to track the success of its tutoring and programs and will take actions
for improvement accordingly. Stronger ties between the faculty and the WACC are being
developed. The WACC Coordinator, working with the Writing Across the Curriculum Committee,
will use many different avenues to solicit faculty feedback and ideas so that faculty from every
discipline will continue to strengthen the WACC program.

Assessment of Student Learning
Academic Departments use a variety of assessment strategies to measure and enhance
learning. Faculty in each department assess student learning at the program and course level.
Faculty Program Coordinators, with the assistance of other faculty in their department, develop
learning outcomes for students in that major, and assess student achievement of those
outcomes on a regular basis.

Developmental Studies Department
Public Act 12-40 (PA 12-40) required community colleges to significantly change their approach
to developmental education in Fall 2014. Faculty members in the Developmental Studies
Department have collected data on the success rates of all Developmental Studies courses
offered from Fall 2015 to the present. Defining success in a course as achievement of a grade
of “C” or higher, faculty will use this data to examine success rates before and after changes
required by PA 12-40 went into effect.
Prior to the implementation of PA 12-40 mandated changes, students needing developmental
education in math took MAT 075, the first of a two-semester developmental sequence that
covered the material that MAT 095 and MAT 095i now cover. Fifty-one percent of MAT075
students successfully completed the course in 2012 and 2013. MAT095i was developed to
capture the same students who would have been in MAT 075 and complete remediation in a
single semester. The data shows that MAT 095i has improved the success rates for students.
Students taking MAT 095i since Fall 2014 had an average success rate of 59.3% (up from
51.4% for just the first course in the sequence). These students now are completing their
developmental math course work at a higher success rate and in one fewer semester than prior
to PA12-40. The new model offers students a course with embedded support, increasing
academic support and accelerating them to and through developmental math to college-level
math.
MAT 095 is the course that captures students who only required one semester of pre-college
level math prior to the legislated changes. Pass rates for 2012 and 2013 averaged 45.9% and
improved to 50.1% for the 2014 and 2015 academic years.
Faculty also followed the cohort who took these courses in the Fall 2014 semester to track their
success rates in the next course taken by students. MAT 095 students had a lower pass rate
than MAT 095i students but a higher success rate in the next math course than students in MAT
095i. Fifty percent of students who took MAT 095 passed while 58% of students taking MAT
095i passed. When tracking the subsequent Math courses taken for these students, students
34 | P a g e

who started in MAT 095 in the Fall 2014 semester had a higher pass rate in the subsequent
math course (18%), as compared to students who began in MAT 095i (8.6%). Faculty also
tracked subsequent enrollment in the semester following the developmental math semester.
Only 37.9% of students completing developmental math courses enrolled in the next highest
math course in the following semester. A gap in math enrollment has been shown to have a
detrimental effect on student success in math courses.
Students continue to have unsatisfactory success rates across all levels. In response to this,
developmental education faculty plan to launch a Supplemental Instruction (SI) program in all
Developmental English and Math sections. The SI model employs high achieving students who
attend class, develop rapport with students, model effective student behavior and study skills,
and lead weekly study sessions outside of class. Faculty also added additional course materials
to the MAT095I course to ensure that the curriculum is providing students with the skills
necessary to enter MAT137. Students in MAT 095i are required to make regularly scheduled
visits to the Center for Academic Progress (CAP) during class time for individual computerbased work, small group tutoring, reading groups, and workshops on key skill areas. Faculty will
be assessing these interventions when they next assess these classes, and will also launch
assessments of specific student learning outcomes for all developmental Math and English
courses.

Math/Science Department
Biology- Each year faculty assess outcomes in Biology courses and disseminate the findings to
all course instructors. Full-time and part-time instructors then discuss the results and make
recommendations for enhancing performance.
In the Introduction to Biology course faculty assess student learning in three major areas each
year. Students are asked to demonstrate in a laboratory setting that they are able to design a
controlled experiment; use the microscope to identify cells or cell structures in interphase or
dividing cells; and identify specific anatomical structures. The results from every student in each
class are recorded, analyzed and disseminated to all instructors of the course and serve as the
basis for discussion and recommendations for improvement both on the global course level and
on the individual instructor level. During the 2015/16 academic year, in Introduction to Biology
(BIO 105) assessment data indicated that students reached an overall benchmark of 80% in all
three categories; however, three classes did not meet this benchmark for performing a
controlled experiment. This is also the outcome that students have the most difficulty acquiring
in past years.
In the past faculty have proposed additional experiments to support this learning goal, and this
year an additional three-hour laboratory session in the process of designing controlled
experiments was added to the course. Faculty will assess at the end of the year to see if there is
improvement. In Anatomy and Physiology (BIO 211) the department assessed four course
outcomes by through the use of a standardized practical examination. This exam tests the
student’s knowledge of the skeleton by requiring them to recognize 100 different bones/bone
structures and describe their general function. As shown in Figure 1, the average performance
of our students has remained stable across all sections despite an increase in the number of
students assessed (from 50 students in Fall 2006 to 238 students in Fall 2013). This increase in
the number of students was due to both an increase in enrollment and the increased usage of
data from both full-time and part-time instructors as part-time instructors were trained on the
implementation of this standardized exam as an assessment tool.
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Figure 1. Average performance (out of 100 points) on practical examination across multiple
sections of Anatomy and Physiology I.
As is apparent from the data above, students earned an average above 75% in all cases.
Starting in Fall 2014, faculty moved toward assessing the more challenging final practical exam
in Anatomy and Physiology I. For Fall 2015, the average score for our 232 students was 81%.
This average rose to 83% in Spring 2016. This year faculty added more models in the
laboratories and added case histories to help personalize the material and make it more
interesting and memorable for the students.
Chemistry - In the 2015/16 academic year, student performance in Concepts of Chemistry
(CHE 111) was assessed based on their performance on the ACS standardized exam. Students
in all sections continue to perform well on the ACS standardized exam with an average of 49%
for Fall 2015. This demonstrates that effective, consistent instruction impacts student
performance. The improvement in successful completion rate perhaps can be attributed to
inclusion of an extra 3-hour mandatory Math Review session during the first week of classes.
While more students completed General Chemistry I (CHE 121) and Chemistry II (CHE 122) at
HCC during the 2015/16 academic year than at any other community college in the system, final
exam data show that student performance by semester is rather variable. Because of the small
size of the group of students who are assessed, it may be more difficult to make specific
recommendations based solely on this assessment.
The class averages on these exams rose from a weighted average of 46% (Fall 2014) to 48%
(Fall 2015), though the data is certainly within the range of natural variability of performance.
Scores also rose in CHE 122 from 42% (Spring 2015) to 45% (Spring 2016). Our goal for the
upcoming semester is to have at least fifty percent of our students meet or exceed the national
average on the ACS Final Exam. Beginning Fall 2016, the ACS Final Exam Preparation
Handbook will be a required text for all General Chemistry students. Faculty also added a
demonstration of chemical equation problem solving to the lecture component of the class.
Intermediate Algebra MAT 137: Math faculty assessed learning outcomes using questions
targeted to each outcome on the final exam. The assessment showed most improvement
needed on being able to read a graph, to evaluate exponential functions and to interpret
mathematical functions in the context of real world problems. Faculty will give students more
practice in developing these skills in future semesters to address these difficulties and improve
student performance in these areas.
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The pass rate data on the final exam gives the department faculty a big picture idea of how
students are doing in reaching the learning outcomes over time. As the data in Table 1 (below)
shows, the percentage of students who scored a grade of “C” or higher on the final exam has
been variable, but risen overall over a ten-year period.
Table 1 Students Scoring at “C” or Higher on Final Exam 2004-2015
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MAT167 - Principles of Statistics: Math faculty assessed all learning outcomes for the seven
sections offered in Spring 2016 (six face-to-face classes and one on-line class with on-campus
exams) using questions targeted to each outcome on the final exam. The assessment showed
most improvement needed in finding the probability of a sample statistic using the sampling
distribution (46% incorrect answer on the final exam). The next most challenging topics are also
in probability; exam answers showed that 39% of students did not understand independent
events, 34% could not calculate a classical probability with replacement, and 33% could not
figure out a conditional probability from a contingency table. Almost a third (31%) of the students
were not able to provide a confidence interval for a mean. Faculty will give students more
practice in these areas in next semesters to address these difficulties and raise student
performance in these areas.
MAT186 – Precalculus: Math faculty assessed precalculus performance using questions on
the final exam targeted for each of the learning outcomes of the course. In Spring 2016, 90% of
students who took the final exam passed the course with a C or better. This extremely high
success rate could be due to students coming from college algebra with better preparation.
However, roughly 1/3 of the students either officially withdrew or did not otherwise complete the
course through the final exam, which artificially raises the success rate. The targeted questions
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revealed that students need more work in simplifying trigonometric expressions using identities
and relationships (32% of the students got the problem wrong on the final) and finding limits
using the rules (26% of students were unable to complete that problem correctly). Faculty will
give students more practice in these areas in coming semesters to address these difficulties and
raise student performance in these areas.

Business Department
Faculty members choose several learning outcomes to assess each semester. The benchmark
for learning at a satisfactory level on all assessment tools is 75% mastery of the skills related to
the outcome. Business courses incorporate assessment of course outcomes in the final exam.
At the end of the semester the results are tabulated by section and course, and strategies for
improving student learning are incorporated into future classroom methodology. Based upon
faculty review of these exams and other assessment tools, changes are made to curriculum if
the standard of 75 is not met or if one particular skill set is not being gained.
ECN 101 (Macro Economics) - Economics faculty has been taking part in the pilot assessment
for the new General Education Outcome Social Phenomena II, which is still in progress.
ACC 113 Accounting - The final exam assessed all of the learning outcomes for ACC 113.
After reviewing the assessment results from Fall 2016, the faculty noted that students had the
most difficulty meeting the benchmark of 75% correct responses in the area of bad debt
expense and depreciation. These results will be reviewed by full-time and part-time faculty and
the department will create and incorporate new classroom exercises in Spring, 2017 that will
improve student performance in this area.

Humanities Department
Art - HCC’s Art faculty assess student learning both at the mid-point and the end of each
semester through the use of a student portfolio that examines the quality of the students’ work
and student mastery of the learning outcomes for the course. Faculty discussed these
assessments during Art program meetings and identified that students were not adequately
grasping the concept of design in their courses. Faculty agreed to spend more time on this topic
in class to give more depth of coverage and work more directly with the students to be sure they
understand the material. Faculty also saw the gradual improvement in design in the mid- and
end-of-term assessments in the following semester.
Foreign Language - During the 2015-16 academic year, the Spanish faculty assessed learning
outcomes for SPA 101 using written exams and oral presentations. A majority of students are
leaving 101 meeting most of the course goals. Students have acquired a strong foundation in
Spanish vocabulary, basic grammar, and oral communication in the target language. They have
also attained a level of cultural awareness of the Spanish-speaking world and its global reach.
However, the assessment data revealed that while many are meeting expectations in regards to
grammar, there are still a good number that need more exposure and practice. The Spanish
faculty will develop additional grammar activities that require increased independent student
output. Additional activities will be assigned via the on-line component to support in class
practice. Courses will be reassessed at the end of the next semester to monitor progress and
effectiveness of new teaching strategies.
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Journalism - Faculty members use mid-term and final reflective essays and portfolios for
assessing students’ development within the program. The program faculty confer every spring
to discuss student performance and how to integrate new approaches in each of the classes,
with an emphasis on reinforcing these skills from course to course. In recent years this process
has yielded the following results:
Spring 2015: Students were struggling most with in-depth research and interviewing. As a
result, more instruction on interviewing, note-taking, and strategies for leading into and
concluding an interview were integrated into Publications classes in Fall 2015. Directed roleplays to help students to explore how to deal with interviewing challenges were also developed
and implemented in the courses. A requirement of at least three sources for every full-length
article was implemented, resulting in articles that were more fully developed and offered a
greater range of perspectives from primary sources. Despite these changes, however, a
significant number of students continue to have a difficult time understanding the value of
primary sources. Faculty discussion continued in Fall 2016 about how to continue developing
their work with primary sources.
Spring 2016: Student understanding of all aspects of photojournalism was an area which
needed more improvement. As a result, lesson plans on using Creative Commons licensed
images and properly crediting sources for images were developed and added to Publications
Workshops in Spring 2016. In the later part of the semester, brainstorming sessions were
integrated into classes to help students to come up with original photographs. Students were
encouraged to develop ideas for illustrations and photo art that they could create in graphic
designs and to articulate them in the form of illustration requests.
English: During the 2015/2016 Academic Year, English faculty assessed learning outcomes for
ENG 101 (Composition) and ENG 262 (Women in Literature).
Composition - Only complete or nearly complete final writing portfolios of 113 students enrolled
in 28 sections of ENG101 were assessed. A score of 3, 4, or 5 was achieved by at least 82% of
the students whose work was assessed and a score of 4 or 5 was achieved by at least 54% of
the students for all of the 16 outcomes of the course. Students performed most poorly in the
area of annotation. Full-time writing faculty met in Spring 2016 to share best practices in
teaching annotation. A number of strategies emerged in this discussion that will be included in
our classroom practice moving forward. Faculty will reassess this outcome to learn how this
action addressed student learning correct annotation.
It is important to note, however, that the assessment process for ENG 101 did not consider
students who did not complete the course or did not submit a complete final portfolio. This fails
to capture data on those students who did not submit all of their work, and artificially raises the
overall success percentage. So although students who completed the course did well, the
process fails to obtain data from students who did not complete the course. Students often fail
to complete a portfolio because they have not mastered the learning outcomes of the course.
Faculty will create a new method of assessment that captures all students in the course. As
motivation and/or fear of the writing process is a significant factor in student completion of work
in ENG 101, faculty will create methods to improve completion by addressing those factors in
future semesters.
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Women in Literature – All eleven course outcomes were assessed for the course. At least
80% of the students assessed achieved a score of either 3 or 4 for nine of the eleven course
outcomes, which are the two highest scores possible. Faculty decided to focus on the two
course outcomes which had lowest level of student success: Outcome #5 (“Demonstrate an
understanding of and apply a range of theory and research methods to works of literature by
and/or about women and the social phenomena those works describe or illuminate”), for which
80% of the students achieved a score of 2.To better teach this outcome, faculty will include both
scholarly articles outlining theories and research methods, and high quality magazine articles
that address the same topics in an easier to understand manner. Students will summarize the
articles and discuss practical applications of the theories and research methods in an on-line
forum. Students also did poorly on Outcome #8 (“Demonstrate an understanding of the way
images of women in the canon contribute to women’s role in society and the way that role has
evolved historically”). Sixty percent of the students achieved a score of 1 while the remaining
40% was split evenly with scores of 2 and 3 on this outcome. An evaluation of the course
materials revealed that this learning outcome was not being addressed formally in the course.
Faculty will utilize more examples in class and add assignments that task students to find and
evaluate significant images.

Behavioral and Social Sciences Department
Criminal Justice - The Criminal Justice faculty began reviewing each course to find out how
well each aligns with the programs’ Core Performance Standards:
1. Promote ethical standards, professionalism and personal accountability for criminal
justice students
2. Develop proficient writing and research skills needed for a career in law enforcement
and criminal justice
3. Teach concepts of constitutional, criminal and civil law and their applications in society
and in the field of criminal justice
4. Foster comprehension and utilization of skills, techniques and terminology needed to be
successful in criminal justice and law enforcement professions
5. Expand students’ critical thinking and problem-solving skills across the criminal justice
curriculum.
Learning outcomes in all classes have been brought into alignment with these standards, and
faculty members submit reports at the end of each semester indicating how these standards
were taught in the classroom. Aligning courses to standards is a first step; the next step is
developing a robust student learning outcome assessment program. Faculty in the Criminal
Justice Program will be developing such a program in the coming year.
Early Childhood Inclusive Education - Faculty in the ECIE department use five Key
Assessments and rubrics created for the NAEYC accreditation self-study. ECIE faculty
members collect and analyze the data annually and make changes both to the program and to
the assessments as deemed necessary. This past year, the departmental focused on Reflective
Practice which is an outcome in the following courses in the program: ECE 101, ECE 210, ECE
207, ECE 215, and ECE 295.
To assess this outcome, the faculty uses a generic reflection rubric that measures the depth and
breadth of the reflective process. Reflections are done on field observations; journal articles;
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and scenarios, graded classroom assignments as well as on each student's own practice for inclass activities and field placement assignments. The expectation is to see growth in the
richness of the reflections and in the transformational power of the reflections.
The data that has been collected and analyzed to date has been used to inform the revision of
the rubric to its current version. The current version, included for review, has been aligned with
the 2010 Professional Preparation Standards. An indicator to measure understanding and
connection of learning with the HCC ECIE Core Values of Access, intentionality, Diversity, and
Relationships to support Professional Preparation Standard 60 (integrating knowledgeable,
reflective, and critical perspectives on early education) has been added.
Faculty changed the Key Assessment Reflection Rubric to both align with the 2010 Professional
Preparation Standards and to include assessment data on student understanding, connection,
and reflection on the HCC Early Childhood Inclusive Education Program's Core Values. The
department has embedded and showcased the Core Values of Diversity, Relationships, Access,
and Intentionality in all program activities: courses, assignments, practicum, field work
experiences, study abroad, community-based outreach and community based professional
development workshops. As a result, ECIE students reflect on how specific learning
experiences have connected to both the NAEYC Professional Preparation Standards and the
Housatonic Community College ECIE Program's Core Values.
Student response and ability to demonstrate understanding has been very positive in this
indicator on the reflection rubrics sampled from ECE 101and ECE 210 in the Spring 2016
semester, the first since collected since changing the Reflection Rubric to also assess the ECIE
Core Values. Students were able to reflect and differentiate between the NAEYC Professional
Preparation Standards and the ECIE Core Values in Reflection samples in an introductory-level
class and a practicum based, 200-level course. Sample rubrics were analyzed according to the
rubric grading indicator "Relates to Professional Preparation Standards and Core Values".
Through the assessment process, faculty have identified the need to separate this into two
indicators on the Reflection rubric to more adequately assess student understanding. It is clear,
however, that students are able to demonstrate understanding and relate the ECIE Core Values
to course learning.

Transfer and Career Outcomes
Transfer to Four-Year Institutions
During the last five years, a total of 6,131 students transferred to a four-year college within two
years of departing HCC. Of this five-year cohort of students who successfully transferred, 40%
did so with Associate degrees from HCC, and 60% transferred without receiving an Associate’s
Degree. The College regards successful transfer, regardless of whether the students have
received an Associate’s Degree, as a measure of student success. The number of students who
transfer without an Associate’s degree seems to be consistent with experiences across the
country. Unfortunately, there has not been a mechanism in place to follow up on the success of
students who transfer to a four-year institution.

41 | P a g e

Professional Certification, Employment and Wage Increase Gains
HCC’s FORWARD program is an initiative funded by the United States Department of Labor’s
Trade Adjustment Assistance Community College and Career Training grant program
(TAACCCT) as part of the Northeast Resiliency Consortium (NRC) in partnership with Achieving
the Dream and the Carnegie Foundation for the Advancement of Teaching. Career pathways
were created for students spanning non-credit and credit programs in Information Technology
and Healthcare. This approach was identified as a Best Practice by Achieving the Dream and
was recognized on a national level at the Achieving the Dream Annual Convention, the On-line
Learning Consortium Innovate Conference and the TAACCCT Conference in 2016.
In order to assess how well the goals of employability and increased wages are met, program
staff keeps detailed records on participant outcomes. The annual reports contain data on
participant gains in wages, and employment and certification status. Initially this data was
collected through personal follow-up with students via phone, email, and face-to-face meetings.
Staff will be collecting additional information from the Connecticut P20 Win Program, which
provides a data governance framework to education and employment data on our graduates.
HCC is one of the first community colleges in Connecticut to take advantage of this new source
of data on graduate outcomes.
The FORWARD program tracks achievement data on students enrolled in a variety of credit and
non-credit programs. In the four years of the program, students have earned 2,486 professional
credentials. Further, 1,300 participants have gained employment after program completion, and
655 students already employed received a wage increase. Program staff have made changes to
the program in the most recent year that include career workshops and industry-specific career
fairs on campus to increase employment rates and encouraging all students to register to take
certification courses immediately following course completion to increase industry certification
success.
Career-oriented Academic Programs - Our academic program faculty typically track the
professional accomplishments of program graduates through email and phone contacts. The
Advanced Manufacturing Program places students into employment as part of the program
completion process, and has extensive data on job attainment. The program has placed 140
graduates into jobs paying between $30,000-$40,000 per year since the program began in
2011. There is a 100% employment rate in all cohorts since the 2014 graduating class. Early
Childhood Inclusive Education program graduates are eligible for the CT Early Childhood
Teacher Credential (ECTC). Each year, a list of these graduates is sent by program faculty to
the state Office of Early Childhood (OEC). The ECTC credential has been awarded to 100% of
our graduating ECIE students who have made an application for the credential.

Retention and Graduation
Graduation rates are critical measures of student success. HCC’s most recent three-year
graduation rates are:
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2011 Cohort
150% graduation rate 8%
Transfer out rate
20%
150% graduation rate plus transfer out rate 28%
Source: IPEDS
2012 Cohort
150% graduation rate 12%
Transfer out rate
16%
150% graduation rate plus transfer out rate 28%
Source: IPEDS
2013 Cohort
150% graduation rate 10%
Transfer out rate
21%
150% graduation rate plus transfer out rate 31%
Source: IPEDS
Nationally, however, only twenty-nine percent of first-time degree-seeking students who transfer
to a four-year institution actually earn the Associate’s degree prior to transferring (Jenkins &
Fink, 2016). Therefore, it is important to also consider the percentage of students who transfer
from the college when defining student success. For example, HCC’s transfer-out rate for the
2011 cohort was 20%. Combining the graduation rate plus the transfer-out rate indicates that
the college has a “success rate” of 28%. Although there is some variation in the next two
cohorts, the college’s success rate remains relatively constant.
Special Circumstances Relevant to Graduation Rates - Many of the students who attend
HCC come from lower-income and diverse backgrounds. Just less than one-half of the students
who attend HCC come from the City of Bridgeport, CT. The City of Bridgeport has suffered
economic stress following the decline of the manufacturing sector. The median household
income of Bridgeport residents is almost $15,000 less than the state median household income
in 2013 (City-Data.com, 2017). The college has a very diverse student body, which is composed
of approximately 28% Latino students, 31% African American students, and 34% white students
(HCC Fact Book, 2016). Although student diversity adds to the college’s rich culture, it is also
the case that students from lower-income families or who are racially/ethnically diverse tend to
have more difficulty with retention, progression and graduation (Ma & Baum, 2016). Only 14
percent of dependent students with family income in the lowest income quartile who started at a
public two-year college in 2003–04 completed an associate degree by 2009 (Community
College Research Center, n.d.).
The data on graduation rate on the Graduation Rate Information Form provided by the CIHE
provide data on students entering in the 2011 cohort. The college’s current President Paul
Broadie II began his leadership in 2015 and, as of Fall, 2016, has completed the recruitment of
a strong senior leadership team. In addition, the president has called for a college-wide focus on
retention and completion. The college has established an enrollment committee, a student
success committee, and an early alert process to address retention and completion.
In addition to the significant changes in leadership, the college has developed and implemented
a variety of programs and services that are aimed at increasing student retention, progression,
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and graduation. The majority of these services and programs has been initiated in the last three
years and include:
Commit to Complete Project - Members of the HCC chapter of Phi Theta Kappa Honor
Society engaged in a project to have fellow HCC students “commit to complete the college
degree.” The nation-wide initiative is an effort to increase the number of community college
students completing their associate degrees and certificates that would enable them to
successfully transfer to four-year colleges and universities and/or enter careers. This peer-topeer project involved HCC PTK members talking to other students about the importance of
completing their degree and asking students to sign a pledge card to commit to degree
completion. HCC students can also make their commitment on-line by visiting the PTK website.
Over 300 students made the commitment in the first round of the project in Fall 2017, and the
project will continue in Spring 2017.
Degree Works - Degree Works is a comprehensive academic advising, transfer articulation,
and degree audit solution that aligns students, advisors, and institutions to a common goal:
helping students graduate on time. Students will be able to choose a program, change a
program, find courses that fit into their program of study, and register for classes. This provides
a more systematic way for advisors and students to monitor progress toward graduation and
promotes planning across multiple semesters. The program also fosters increased student selfdirection and commitment to their academic program. Degree Works was instituted in Fall 2016.
Developmental Education Coursework: Housatonic Community College has a long-standing
commitment to provide developmental education to serve students needing academic skill
development in order to do college-level work and succeed. The HCC Departments of
Developmental Studies, Humanities, and Mathematics have redesigned the developmental
studies courses in these areas. New courses were designed and old ones revised in
mathematics, reading, and writing and were introduced in the Spring of 2014. The new courses
are designed to prepare students for college-level coursework after one semester of
remediation. Those students whose placement test scores indicate a need for more intensive
support within their developmental coursework are required to take a six-credit version of the
course that provides three additional hours per week of class time with embedded learning
support.
Family Economic Security Program (FESP) - In collaboration with Fairfield County’s
Community Foundation’s Fund for Women and Girls, the College received a two million dollar
grant to develop the FESP program. Beginning in the Fall 2015 semester the program provides
academic and life coaching, career advising, financial literacy assistance and scholarships to
400 students balancing college, work and family over the next four years. In its inaugural year,
the program boasted a 97% persistence rate and participants’ GPAs averaged higher than the
general student body.
Freshman Seminar (FS 100) - Freshman Seminar is a three-credit course that emphasizes
building academic skills (e.g., critical analysis), self-reflection and evaluation (e.g., motivation,
problem-solving) and engagement with resources and activities at the college (e.g., academic
support, library, advising). The course content is designed to prepare students to take charge of
their academic and career success through self-evaluation, inquiry, application of specific
strategies, discussions, and classroom exercises and assignments. Students in the General
Studies program and all students in Developmental Studies are required to take the course. The
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benefit for students in the General Studies program is that course activities will help them to
develop a clearer academic and career path and prepare them to move into majors best suited
to their skills, their goals, and their interests.
Open Educational Resources Project - In 2016 Achieving the Dream awarded the College
$100,000 over 18 months to further work in developing Open Educational Resources. This is an
effort to increase student outcomes by significantly reducing the financial barriers associated
with textbook costs. The College is in the process of developing free or low-cost textbooks in
sufficient courses for the Associate’s degree in General Studies so that a student could
complete all the courses for the degree and use all no- or low-cost textbooks.
Transfer and Articulation Program - The Transfer and Articulation Program (TAP) is a new
program among the Connecticut State Colleges and Universities system for ensuring
Connecticut community college students complete degree programs that transfer to Connecticut
State Universities and Charter Oak without either losing or generating excess credit. Students
enrolled in these CSCU transfer degree programs will complete the first 60 credits at a
community college and the final 60 credits at a CSU. The Board of Regents has approved 11
CSCU Transfer Associate’s Degrees to be offered at HCC. Additional transfer degree programs
are being developed. This initiative also created a framework for a 30-31 credit competencybased general education core as part of the transfer pathways to increase the transferability of
general education coursework. These programs should both increase students’ motivation to
complete the Associate’s Degree and improve transferability of courses to four-year institutions.

Institutional Plans
Over the next five years Housatonic Community College will continue to fulfill its mission of
empowering all students to develop to their full potential as lifelong learners and to inspire
students to contribute responsibly to our dynamic regional and global society. These goals will
be achieved by providing a collaborative, learner-centered, technology-rich, and stimulating
educational environment and a knowledgeable and dedicated faculty and staff.
The College’s institutional plans over the next five years fall into the following major categories:
Assessment of institutional and academic effectiveness; developing a more effective approach
to student retention, progression, and graduation; and developing a more systematic approach
to educational and community partnerships.
Assessment of Institutional and Academic Effectiveness
It is important that all areas of the College engage in a culture of continuous improvement by
regularly assessing how well they are meeting their goals relative to the college’s mission and
strategic priorities. To this end, the College intends to establish assessment protocols for all
administrative departments of the college over the next five years. Effective August 1, 2016, the
Dean of Administration became the Dean of Administration and Institutional Effectiveness,
including fiscal management, facilities oversight, safety & security, institutional technology,
institutional research, grants pursuits and administration, strategic planning, data collection and
institutional assessment. As part of this change, the Office of Institutional Research reports to
the Dean of Administration and Institutional Effectiveness. Under this new structure the College
will establish an organized Institutional Research Program that includes the collection of follow
up data on alumni and students who transfer to four-year institutions. The assessment program
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will also include a system of assessment of administrative and student services offices and
programs.
As the report on Educational Effectiveness shows, the academic assessment process must
become more comprehensive and consistent across all academic programs. Under the
leadership of a new Academic Dean and in coordination with the system-wide assessment of
our new transfer programs within the CSCU system, the college will develop a comprehensive
and uniform student learning assessment system for all its academic programs. In addition,
there will be an effective program review process that ensures consistent and thorough program
review with follow-up recommendations for enhancing each program reviewed.
Assessment of the new General Education Core: Our new General Education Core
competencies are based upon a subset of the thirty TAP general education credits required for
system wide seamless transfer. Assessment of these core competencies will be directed by
faculty at both the College and System level. To coordinate this effort, Professor Elizabeth
Steeves, HCC’s representative to the system TAP Framework and Implementation Committee,
has been charged to lead the General Education Assessment Task Force and oversee the
design and implementation of the assessment of the competencies within designated courses
using a uniform set of rubrics recommended by CSCU.
Taskstream Learning Outcomes Assessment Software: This software provides a platform to
centralize, plan and track assessment projects while integrating with BlackBoard to collect, store
and share student artifacts for faculty scoring. This will facilitate the assessment of both our own
General Education Core and the CSCU TAP competencies, which we are required to assess
and share the results of at the system level. Housatonic has purchased a one-year subscription
for use by a select group of faculty to pilot, and to implement outcomes assessment for two
General Education Competencies each year over the next five years.

Systematic Approach to Student Retention, Progression and Graduation
Student Services Master Plan - A Student Services Master Plan focusing on student success
will be a significant part of ensuring we meet the college’s strategic goals. This plan will begin
with the hiring of an Associate Dean of Enrollment, Retention and Completion in early Spring
2017. The Associate Dean will create an enrollment plan in collaboration with staff, faculty and
students that focuses on retention and completion. A coordinated approach toward enrollment
management among disciplines, departments, and deans throughout the College will assist the
College in becoming more intentional in programming and will enable the College to be more
consistent and systematic in providing academic and student support services for our students.
Our Student Services offices and the Financial Aid office have worked side by side to implement
enrollment strategies that have enabled the College to become a reality for many of our
students. This alignment has proven to be successful. In order to solidify this connection, the
Financial Aid office will no longer report to the Dean of Administration and will now report to the
Dean of Students.
Student Services Center - The College has concluded the design phase of the Phase II
Construction and Renovation Project for Lafayette Hall. The College is expected to complete the
40,000 square foot addition to the building in April of 2017. A major impetus for the addition is
the creation of a Student Services Center on the first floor. This will bring the major student
support services in close proximity along with an enhanced customer service system that will
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improve service to students in the areas of admissions, financial aid, career and internship
services, professional advising, counseling, and business services. Students will be able to
come to one place to access these services and will be met by a multi-disciplinary staff at a
service desk and will receive immediate assistance with their need. The close proximity of
student services offices means that students won’t get “the runaround” and can talk with service
providers from a number of offices at one time to identify and resolve their need. This should
result in increased access to services which may reduce the number of students who leave the
college as a result of difficulty navigating our system.
Academic Advising System Enhancements - In Spring 2015, the Enrollment Committee, cochaired by the Acting Deans of Students and Academic Affairs, came to the conclusion that
major changes were needed in academic advising. The Advising Task Force (ATF) was created
to map out and assess the current functioning of the college’s advising program, investigate
advising models and best practices, and to make recommendations for a comprehensive,
coordinated, and cohesive advising system for the College. Throughout the academic year the
ATF collected both qualitative and quantitative data from all major constituencies at the College,
including faculty, staff, administration, and students.
The ATF adopted a common definition for advising, which includes providing assistance with
planning academic goals, acquiring relevant information and services, and making responsible
decisions consistent with the students’ interests, abilities, and degree requirements. The ATF
recommended the adoption of a shared advising model in which advising would be provided by
professional academic advising staff and faculty advisors. Further recommendations address
the organization of advising services and the relationship to other college services. The
College’s senior leadership is completing the review of the ATF recommendations and will be
moving forward with systematic improvements in personnel, advising models, and organization
of services. These enhancements are expected to result in improved retention, progression, and
graduation.
Academic Master Plan - Development of an Academic Master Plan should be complete this
Spring. One aspect includes bringing Continuing and Professional Education under the office of
Academic Affairs. This will facilitate better collaboration and cooperation between our non-credit
and credit-bearing courses and programs. As such, an Associate Dean of Continuing Education
position was created to serve under the Academic Dean. The plan will address new programs of
the next five years.
Other academic initiatives include:
Building Renovations to Improve Instructional Spaces - Along with the new addition to
Lafayette Hall, there will be a number of improvements to academic spaces within Lafayette
Hall. Renovations will enlarge the College Library which will gain three new study rooms for
student group study, a larger seminar room, a classroom for information literacy instruction, and
an office for a librarian. The existing circulation area will be expanded. The Academic Resource
Center space will be expanded. New science laboratories will be constructed as well as new
space in the addition for our visual arts programs.
Effective Instructional Practices Pilot Project - Housatonic Community College is one of two
community colleges in Connecticut that will be participating in a pilot project designed to
enhance our faculty and student success. The Association of College and University Educators
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(ACUE) will offer the course in Effective Teaching Practices to 15 faculty participants this spring.
The course leads to a nationally-recognized Certificate in Effective College Instruction endorsed
by the American Council on Education (ACE). The course includes 25 modules from the
following five units of study: Designing an Effective Course and Class, Establishing a Productive
Learning Environment, Using Active Learning Techniques, Promoting Higher Order Thinking,
and Assessing to Inform Instruction and Promote Learning. The course is completed on-line,
working with a cohort of other faculty and guided by a campus-based facilitator. The pilot project
is being implemented by the Connecticut State Colleges and Universities System with the goal
of improving student retention through enhancing instruction.

Systematic Approach to Educational and Community Partnerships
Partnerships with Educational Institutions - Partnerships will help HCC expand our reach,
have a greater impact on the community and offer students more chances to become
successful and productive global citizens. Recent partnerships with Bridgeport Hospital to
develop the Surgical Technology Program and St. Vincent’s College to develop the Radiologic
Sciences Program illustrate the possibilities that can become available to our students through
these strategic alliances. HCC will be seeking to develop more partnerships in the future, from
collaboration with high schools to development of partnerships with other community colleges
so our students can take part in programs such as culinary and vet tech programs or career
pathways not offered at HCC.
Partnerships with Businesses and Industry - HCC will meet business and industry needs by
increasing customized training opportunities for business and industry designed to keep the
workforce current. The new Associate Dean of Continuing and Professional Education, reporting
to the Academic Dean, will be an integral part of creating additional stackable credential and
non-credit to credit programs. The College will work to create more learning opportunities for
those seeking professional certifications to apply those certifications to academic programs at a
later time when students are ready to earn a degree.

Expanding Partnerships and Pathways for Success into the Future
For forty-nine years Housatonic Community College has been in the business of changing lives.
Our mission goes beyond that of just providing an education. The College is providing pathways
to success, creating hope, helping people realize their dreams, providing an educated
workforce, creating community role models, cultivating future leaders, fostering creative
thinking, sparking creative thought, and expanding the academic horizon for those who pass
through our doors. The faculty and staff are introducing innovative programs, creative
strategies, new partnerships, and seeking out opportunities to advance the institution and better
serve the needs and academic growth of our students. All of this is built on the college’s
successful past as Housatonic Community College moves toward even greater achievements in
the future.
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APPENDIX A

AFFIRMATION OF COMPLIANCE

APPENDIX B

MOST RECENT AUDITED FINANCIAL STATEMENT

APPENDIX C

AUDITOR’S REPORT TO MANAGEMENT LETTER

APPENDIX D

INTERIM REPORT DATA FORMS

INTERIM REPORT FORMS
GENERAL INFORMATION

Institution Name:
OPE ID:

Financial Results for Year Ending:
Most Recent Year
1 Year Prior
2 Years Prior
Fiscal Year Ends on:
Budget / Plans
Current Year
Next Year
Contact Person:
Title:
Telephone No:
E-mail address

Revised April 2016

Housatonic Community College
? 1295431
0
0

?
? 2016
? 2015
2014
2013
2016

Annual Audit
Certified:
Qualified
Yes/No
Unqualified
yes
qualified
yes
qualified
yes
qualified
(month/day)

2016
2017
? Dr. Paul Broadie, Ph.D.
President
203-332-5224
pbroadie@housatonic.edu

1

Standard 1: Mission and Purposes
Attach a copy of the current mission statement.
Document
Website Location
Date Approved by the Governing Board
Institutional Mission Statement
http://www.hcc.commnet.edu/info/mission.asp
?
? February 16, 2016

Standard 2: Planning and Evaluation
Year
approved by
governing
board

PLANNING
Strategic Plans
Immediately prior Strategic Plan
Current Strategic Plan
Next Strategic Plan

?

Effective
Dates
?

Website location
?

2009
2013
in process

2009-2012
2013-2016
in process

Year
completed

Effective
Dates

Other institution-wide plans*
Master plan
2017
Academic plan
in process
Financial plan
in process
Technology plan
in process
Enrollment plan
in process
Development plan
in process
Plans for major units (e.g., departments, library)*
?

Archived.
http://housatonic.edu/411/strategicPlan/2013/index.asp

Website location
In PDF format

EVALUATION
Academic program review
Program review system (colleges and departments). System last updated:
Program review schedule (e.g., every 5 years)

Website location
? Spring 2015
every seven years

*Insert additional rows, as appropriate.
Revised April 2016

2

Standard 3: Organization and Governance
(Board and Internal Governance)
Please attach to this form:
1) A copy of the institution's organization chart(s).
If there is a "sponsoring entity," such as a church or religious congregation, a state system, or a corporation, describe and
document the relationship with the accredited institution.
Name of the sponsoring entity
Board of Regents
Website location of documentation of relationship
http://www.ct.edu/regents
Governing Board
By-laws
Board members' names and affiliations

Website location
http://www.ct.edu/regents/bylaws
http://www.ct.edu/regents/members

Please enter any explanatory notes in the box below

Revised April 2016

2

Standard 3: Organization and Governance
(Locations and Modalities)
Campuses, Branches and Locations Currently in Operation (See definitions in comment boxes)
(Insert additional rows as appropriate.)
Location (City, State/Country)
?
?
?
?
?
?
?

Main campus
Other principal campuses
Branch campuses (US)
Other instructional locations (US)
Branch campuses (overseas)
Other instructional locations (overseas)

Bridgeport, CT

Enrollment*
2 years
1 year
Current
prior
prior
year
(FY2014 ) (FY 2015 ) (FY 2016 )
8,285
7,579
7,319

Date Initiated
8/1/1966

Educational modalities

Enrollment*
Number of programs

Date First
Initiated

2 years
prior
(FY2 )

Distance Learning Programs
Programs 50-99% on-line
Programs 100% on-line
? Correspondence Education
Low-Residency Programs
Competency-based Programs
Dual Enrollment Programs
Contractual Arrangements involving the
award of credit
*Enter the annual unduplicated headcount for each of the years specified below.
Please enter any explanatory notes in the box below

Revised April 2016

3

1 year
prior
(FY 2 )

Current
year
(FY 2 )

Housatonic Community College

PRESIDENT
P. Broadie II
ADMIN. & INST’L EFFECTIVENESS
DIVISION

President

C. Costantini
Executive Assistant

ADMINISTRATION & INSTITUTIONAL
EFFECTIVENESS DIVISION

ACADEMIC AFFAIRS
DIVISION

CONTINUING & PROFESSIONAL
EDUCATION DIVISION

STUDENT SERVICES
DIVISION

M. Brown*

R. Ellis

J. Bonaguro*

J. Connolly

Dean

Dean

Associate Dean

Acting Dean

C. Forbes
Director of Communications

T. Eisenbach

R. DuPont

Director of Human Resources/
Equal Employment Opportunity Officer

Exec. Director of HCC Foundation*
& FT EA-Prog Dir, Adv MFG Ctr*~

E. Watstein
PT EA/Public Relations Assoc.

S. Carter
Asst Director of Human Resources

M. Cacioppo
Coordinator of Marketing

R. Hubbard
PT Webmaster

L. Pizarro-Quesada
HRIS Assistant

M. Albrecht
Equity & Inclusion Coord/Title IX
Investigator

F. Shea
Payroll Supervisor

K. Provitz-Rosado
Payroll Officer 1

C. Carollo
Director of Inst'l Advancement

VACANT
Institutional Advancement Coord.

VACANT
Institutional Advancement Assoc.

R. Zella
Director of Museum of Art

C. MacKintosh**
Scholarship Administrator

L. Teel

J. Moss

Payroll Clerk

FT EA-Inst'l Advancement Assoc.

D. Artis
PT EA/Payroll Specialist

E. Tecun
PT EA-Inst'l Advancement Assoc.

*Temporary Assignment
**Funded by HCC Foundation
~See Academic Affairs Org Chart Page 3 of 3 for reporting lines under this title

Housatonic Community College
ACADEMIC AFFAIRS

M. Brown
Academic Dean
C. Lidman
Administrative Assistant

J. Pelaggi
Administrative Assistant

W. Brown
Associate Dean

W. Griffin
Academic Coordinator

X. Alicea

P. Spignolio
Secretary 2

Office Assistant

C. Gabris
PT EA/Records & Dual Emp Asst

A. Thomas
FT EA/Career & Transition Coord.

P. McDonnell
Secretary 1
R. Farrington
Director of Media Services

D. Alton
Media Specialist
G. Rosario
PT EA/Media Assistant
VACANT
Director of Education Technology

VACANT
FT EA/Education Tech. Spec.
P. Chowdhury
PT EA/H.S. Outreach Prgm Asst

M. Tecun
Director of Academic Sppt. Center

P. Costeines
Testing Coordinator

V. Fabrizio
PT EA/Testing Asst.
A. Pelletier
CAP Coordinator

K. Adomako-Ayisi
Instr'l Support Spec (English)
K. Redmond
Instr'l Support Spec (Math)
H. Tully
Instr'l Support Spec (Math)
C. Deshotel
Clerk Typist
A. Obeid
PT EA/Tutoring Coordinator

Pooled Position
PT EA/Tutors

Page 1 of 3

S. Strohm
Director of Library Services

C. Elliott
Librarian
P. Everett
Librarian
M. Gore
Librarian
J. Lutris
Librarian
Q. Han
Systems Librarian
Pooled Position
PT EA/Reference Librarians

Pooled Position
EA/Weekend & Off-Site Coords

Housatonic Community College

ACADEMIC AFFAIRS
M. Brown
Academic Dean
C. Lidman

J. Pelaggi

Administrative Assistant

Administrative Assistant

R. Samberg

P. Pirog

R. Adams

Dev. Studies Dept. Chair/Professor

Business Dept. Chair/Professor

Humanities Dept. Chair/Professor

S. Empric

E. Becker

E. Chance

Professor

Professor

Professor

T. Kozek

W. Grossman

S. Hart

Professor

Professor

Professor

K. Micinilio

M. Mandel

S. Mark

Professor

Professor

Professor

M. Roche

A. Albaz

G. Sheehan

Professor/ESL Prg Coord

Assoc. Professor

Professor

C. Meyrick

M. Valovcin

Asst. Professor

Professor

PT Lecturers
M. Cahill-Lamboley
Assoc. Professor

M. Leach
Assoc. Professor

S. Monroe
Assoc. Professor

R. Nelson
Assoc. Professor

E. Rose
Assoc. Professor

F. Ravanshad

J. Favret

Asst. Professor

Professor/Art Prg Coord

M. Vlahac
Instructor

A. Pinto

T. Wagner

Assoc. Professor

Instructor

T. Brenner

B. Pasierb

Instructor

FT Lecturer *

J. Hayes

VACANT

Instructor

Instructor

PT Lecturers

PT Lecturers

A. Dawson

K. Hughes

Asst. Professor

Assoc. Professor

M. Kocay

J. Ortiz

Asst. Professor

Assoc. Professor

A. Moncrieffe

K. Smith

Asst. Professor

Assoc. Professor

J. Nohai-Seaman

E. Bloom

Asst. Professor

Asst. Professor

R. Rizzi

D. Mellouk

Asst. Professor

Asst. Professor

PT Lecturers

M. Lamoureux
Instructor

VACANT
Instructor

*Temporary Appointment
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PT Lecturers

Housatonic Community College

ACADEMIC AFFAIRS

M. Brown
Academic Dean
C. Lidman

J. Pelaggi

Administrative Assistant

Administrative Assistant

S. Zajdel

L. Noe

Math/Science Dept. Chair/Professor

Beh./Soc. Science Dept. Chair/Professor

S. Barnes

K. Cercone

M. Amico

C. Coba-Loh

Professor

Professor

Professor

Professor

J. Lloyd

M. Philips

B. Richards

H. Lutris

Professor

Professor

Professor

Assoc. Professor

E. Steeves

K. Toedt

H. Schissler

J. Sopchak

Professor

Professor

Assoc. Professor

Assoc. Professor

T. Benezra

A. Pappantoniou

T. Rondinone

M. Dunne

Assoc. Professor

Assoc. Professor

Asst. Professor

Instructor

R. Ryder

K. Zander

S. Colon

VACANT

Assoc. Professor

Assoc. Professor

Instructor

Instructor

PT Lecturers

R. Avant

M. La Barbera

VACANT

Asst. Professor

Asst. Professor

Instructor

J. Yarrow

S. Litwinowicz

E. Keane

S. Mannion

Asst. Professor

Instructor

Professor/HS Prg Coord

Professor/CJ Prg Coord

L. Morales

D. Rhoads

Instructor/Med Asst Prg Coord

Instructor

D. Platt

A. Cross

Instructor

Acad. Associate (Science Labs)

PT Lecturers

R. DuPont

L. Turiano

V. Krill

Asst. Professor

Asst. Professor

PT Lecturers

J. Anzenberger
Asst. Professor

PT Lecturers

FT EA -Prog Dir, Adv MFG Ctr*

P. Chapla
Instructor

S. Tomey
Assoc. Professor/ECE Prg Coord

M. Gugger
Instructor

M. Cohen

K. Wood

Assoc. Professor

Recruitment & Retention Assoc

PT Lecturers

J. Duhaime
Business & Industry Instructor/
Asst Program Director for CAMI

K. Lund
Director, Child Dev. Center

F. Bright

M. Ziembroski

Data & Reporting Specialist

Clerk Typist

PT Lecturers
Pooled Position

K. Papacoda

Y. Williams

Child Dev. Teacher

Child Dev. Teacher

PT EA/MFG-Mach Lab Asst

M. Reed
Program Director, OTA

J. Conway

M. Feliciano

A. Cox

Asst. Teacher

Asst Teacher

Pooled Position

Pooled Position

EA/DayCare Teacher Asst.

EA/DayCare Teacher Asst.

Professor

PT Lecturers

*Temporary Appointments
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Housatonic Community College
ADMINISTRATION & INSTITUTIONAL EFFECTIVENESS

R. Ellis
Dean
A. Carbone
Administrative Assistant

T. Oravetz
Director of Finance & Admin. Svcs

T. Douglas
Clerk Typist

V. Fields
Clerk Typist

C. Byrd
PT Clerk Typist

W. Regnier
PT Clerk Typist

D. Wilson
Clerk

T. Wiencko
Messenger & Supply Clerk

J. Schaeffler
Director of Institutional Research

L. Anzaldi
Secretary 2

VACANT
Research Analyst

E. Brickett
Associate Accountant

Pooled Position (2)
PT EA Research Asst

J. Miller-Hayes
Head Cash Acctg Clerk
A. Caraballo
Cash Acctg Clerk
A. Blumstein
Accountant
K. Ngo
Accountant
H. Nguyen
Accountant
M. Roland
Accountant
E. Magazin
Office Assistant
M. Wahlberg
Asst to Grant Coordinator
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A. Macnow
Grants Dev. Specialist

Housatonic Community College

ADMINISTRATION & INSTITUTIONAL EFFECTIVENESS

R. Ellis
Dean

D. Minella

R. Hennessey

Building Superintendent 2

Director of Facilities

J. Harrison

V. Mangano

QCW(HVACR)

Storekeeper

R. Carranza

S. Gelinas

Maintainer

Maintainer (2nd Shift)

D. Magazin

S. Owens

Maintainer (2nd Shift)

Maintainer

D. Stevenson

C. Torres

Maintainer

Maintainer

C. Gough
Dir., Public Safety/Police MSgt

VACANT

R. Strobel

Security Officers*

B & G Patrol Officer (1st Shift)

8 Officers (1st) & 8 Officers (2nd)

G. Nilan

O. Soto

Police Officer (2nd Shift)

Police Officer (2nd Shift)

R. Gonzalez

G. Rooney

Police Officer (1st Shift)

B&G Ld Patrol Officer (3rd Shift)

Maintainer

J. Taylor

J. Calderon

B & G Patrol Officer (1st Shift)

B & G Patrol Officer (3rd Shift)

Security Officers*
2 Officers

A. Vitola
Director of Information Technology

B. Bomely

J. Montanaro

Asst. Dir. of IT

Network Manager

N. Jimenez

D. Pizarro

IT Tech II

IT Tech II

F. Tapper
IT Tech II

S. Hynds
Coord of Admin. Info. Technology

C. Currivan
IT Tech II

J. McAllister
IT Tech II (2nd Shift)

*(Contracted) Reporting chain of command: Gough>
Gonzalez>Nilan
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Housatonic Community College

CONTINUING & PROFESSIONAL EDUCATION DIVISION

J. Bonaguro
Associate Dean
E. Melendez
Administrative Assistant

J. Jenecaro

G. Sheffer

FT EA/Continuing Ed Coordinator

Workforce Dev. Coordinator/Sales

J. Gibson

VACANT

FT EA/Health Care Academic Advisor

PT EA/Continuing Ed Assistant

A. Mulvihill
FT EA/FORWARD Program
Coordinator/SNAP Grant Mgr

M. Parrett

L. Lloyd-Ebron

TAACCCT Grant Coordinator

SNAP Grant Coordinator

P. Dante
FT EA/Career Dev. Coordinator

VACANT
FT EA/Continuing Education Asst

Housatonic Community College

STUDENT SERVICES

J. Connolly*
Acting Dean
A. Cruz
Administrative Assistant

E. Graham
Director of Admissions

H. Yepes
Director of Student Services

B. Surowiec
Director of Financial Aid Services

Serving as Acting Dean
Registrar

S. Ratanavong
Asst. Dir. of Admissions

L. Norton
Counselor

G. DeSantis
Assoc. Dir. of Financial Aid

M. Gonzalez
Associate Registrar

B. Shea
Asst. Dir. of Admissions

I. Reddy
Counselor

A. Poskus
Assoc. Dir. of Financial Aid

S. Blackmon
Registration Services Asst

T. Walden
Asst. Dir. of Admissions/H.S.
Outreach Coordinator

R. Rodriguez
Counselor

M. Murati
Financial Aid Assistant

K. Heng
Registration Services Asst

M. Wehr
Counselor/DSS Coord

J. Cintron
Financial Aid Assistant

G. Perez
Registration Services Asst

W. Mulero
Enrollment Services Asst
D. Gleason
PT EA/BRIDGES Coord

Pooled Position
PT EA/Proctor & Tutor

K. Khon
FT EA/Financial Aid
Assistant

J. Marrone
PT EA/Recruitment &
Advising Assistant

L. Wolfson
Counselor (Part-time)

VACANT
Financial Aid Assistant

V. Still
Office Assistant

T. Chavis
Academic Advisor

VACANT
Financial Aid Assistant

F. Ward-Roberts
Office Assistant

C. Medina
Academic Advisor

VACANT
Financial Aid Assistant

R. Creighton-Fuller
Secretary 2
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*J. Connolly is serving as Acting Dean while retaining the responsibilities of his
regular position as Registrar until a decision is made to refill the Dean of Student
Services position.

Housatonic Community College

STUDENT SERVICES

J. Connolly*
Acting Dean

A. Cruz
Administrative Assistant

H. Kennedy
Clerk Typist

A. Mulvihill

K. Hope
Director of Student Activities

Page 2 of 2

FT EA/Prog Dir for Family Economic
Security Prog

M. Benoit

W. Dorelus

Asst Dir. Std Activities

PT EA/Career Dev. Coord.

VACANT

Pooled Position

PT/Activities & Events Asst

PT EA/Achievement Coach

D. Kuchmas
Transfer Coordinator

*J. Connolly is serving as Acting Dean while retaining the
responsibilities of his regular position as Registrar until a decision is
made to refill the Dean of Student Services position.

Standard 4: The Academic Program
(Summary - Degree-Seeking Enrollment and Degrees)
Fall 2016 Enrollment by location and modality, as of Census Date

Degree Level/ Location & Modality

Associate's

Bachelor's

Master's

Clinical doctorates
(e.g., Pharm.D.,
DPT, DNP)

Professional
doctorates (e.g.,
Ed.D., Psy.D.,
D.B.A.)

M.D., J.D.,
DDS

Ph.D.

Total DegreeSeeking

Main Campus FT

1,681

1,681

Main Campus PT

2,904

2,904

Other Principal Campus FT

0

Other Principal Campus PT

0

Branch campuses FT

0

Branch campuses PT

0

Other Locations FT

0

Other Locations PT

0

Overseas Locations FT

0

Overseas Locations FT

0

Distance education FT

0

Distance education PT

0

Correspondence FT

0

Correspondence PT

0

Low-Residency FT

0

Low-Residency PT

0

Unduplicated Headcount Total
Total FTE

Enter FTE definition:
Degrees Awarded, Most Recent
Year

4,585

0

0

0

0

0

0

4,585

2,741.00
total number of
credit hours
divided by 15

2,741.00

462

462

Notes:
1) Enrollment numbers should include all students in the named categories, including students in continuing education and students enrolled through any
contractual relationship.
2) Each student should be recorded in only one category, e.g., students enrolled in low-residency programs housed on the main campus should be recorded only in
the category
"low-residency
Revised
April 2016 programs."
4

3) Please refer to form 3.2, "Locations and Modalities," for definitions of locations and instructional modalities.
* For programs not taught in the fall, report an analogous term's enrollment as of its Census Date.
Please enter any explanatory notes in the box below

Revised April 2016

4

Standard 4: The Academic Program
(Summary - Non-degree seeking Enrollment and Awards)
Fall 2017 Enrollment by location and modality, as of Census Date
Degree Level/ Location &
Modality

Title IV-Eligible
Certificates: Students
Seeking Certificates

Non-Matriculated
Students

Visiting
Students

Total Nondegree-Seeking

Total degreeseeking (from
previous page)

Grand total

Main Campus FT

84

2

86

86

Main Campus PT

75

397

472

472

Other Principal Campus FT

0

0

Other Principal Campus PT

0

0

Branch campuses FT

0

0

Branch campuses PT

0

0

Other Locations FT

0

0

Other Locations PT

0

0

Overseas Locations FT

0

0

Overseas Locations FT

0

0

0

0

0

0

Correspondence FT

0

0

Correspondence PT

0

0

Low-Residency FT

0

0

Low-Residency PT

0

0

558

558

236

236.00

Distance education FT
Distance education PT

Unduplicated Headcount Total
Total FTE

Enter FTE definition:
Certificates Awarded, Most
Recent Year

159

399

0

111.00
125.00
total number of credit hours
total number of credit
divided by 15
hours divided by 15

105

Notes:
1) Enrollment numbers should include all students in the named categories, including students in continuing education and students enrolled through any
contractual relationship.
2) Each student should be recorded in only one category, e.g., students enrolled in low-residency programs housed on the main campus should be recorded only
in the category "low-residency programs."
3) Please refer to form 3.2, "Locations and Modalities," for definitions of locations and instructional modalities.
Revised April 2016

5

* For programs not taught in the fall, report an analogous term's enrollment as of its Census Date.
Please enter any explanatory notes in the box below

Revised April 2016

5

Standard 4: The Academic Program
(Headcount by UNDERGRADUATE Program Type)

For Fall Term, as of Census Date
Certificate
Associate
Baccalaureate
Total Undergraduate

3 Years
Prior
(Fall 2013 )
1352

2 Years
Prior
(Fall 2014 )
1195

1 Year
Prior
(Fall 2015 )
1438

Current
Year
(Fall 2016 )
1665

45078

42000

41436

41108

46,430

43,195

42,874

Next Year
Forward (goal)
(Fall 2017 )

42,773

0

Standard 4: The Academic Program
(Headcount by GRADUATE Program Type)

For Fall Term, as of Census Date
Master's
Doctorate
First Professional
Other
Total Graduate

3 Years
Prior
(Fall 2013 )

0

2 Years
Prior
(Fall 2014 )

1 Year
Prior
(Fall 2015 )

0

Current
Year
(Fall 2016 )

0

Next Year
Forward (goal)
(Fall 2017 )

0

0

Standard 4: The Academic Program
(Credit Hours Generated at the Undergraduate and Graduate Levels)

Undergraduate
Graduate
Total

3 Years
Prior
(Fall 2013 )
48678

2 Years
Prior
(Fall 2014 )
44912

1 Year
Prior
(Fall 2015 )
45072

Current
Year
(Fall 2016 )
44652

48,678

44,912

45,072

Next Year
Forward (goal)
(Fall 2017 )
44652

44,652

44,652

Standard 4: The Academic Program
(Information Literacy sessions)
Main campus
Sessions embedded in a class
Free-standing sessions

73

82

4

6

6

93

96

92

Branch/other locations
Sessions embedded in a class
Free-standing sessions

Revised April 2016

Online sessions

6

URL of Information Literacy Reports

Please enter any explanatory notes in the box below

Revised April 2016

6

Standard 5: Students
(Admissions, Fall Term)
Complete this form for each distinct student body identified by the institution (see Standard 5.1)
?
Credit Seeking Students Only - Including Continuing Education
3 Years
2 Years
1 Year
Current
Prior
Prior
Prior
Year
(Fall 2013 ) (Fall 2014 ) (Fall 2015 ) (Fall 2016 )
Freshmen - Undergraduate
?
Completed Applications
?
2,202
2,119
2,073
2,108
Applications Accepted
?
2,074
1,947
1,945
2,056
Applicants Enrolled
?
1,081
935
1,076
1,101
% Accepted of Applied
94.2%
91.9%
93.8%
97.5%
% Enrolled of Accepted
52.1%
48.0%
55.3%
53.6%
Percent Change Year over Year
Completed Applications
na
-3.8%
-2.2%
1.7%
Applications Accepted
na
-6.1%
-0.1%
5.7%
Applicants Enrolled
na
-13.5%
15.1%
2.3%
Average of statistical indicator of aptitude
of enrollees: (define below)
?
Transfers - Undergraduate
Completed Applications
Applications Accepted
Applications Enrolled
% Accepted of Applied
% Enrolled of Accepted
Master's Degree
Completed Applications
Applications Accepted
Applications Enrolled
% Accepted of Applied
% Enrolled of Accepted
First Professional Degree
Completed Applications
Applications Accepted
Applications Enrolled
% Accepted of Applied
% Enrolled
Accepted
Revised of
April
2016
Doctoral Degree
Completed Applications

Goal
(specify year)
(Fall 2017 )

-100.0%
-100.0%
-100.0%

?
880
923
538
104.9%
58.3%

933
944
528
101.2%
55.9%

834
867
534
104.0%
61.6%

742
780
505
105.1%
64.7%

-

-

-

-

-

-

-

-

-7

-

-

?

?

?

Applications Accepted
Applications Enrolled
% Accepted of Applied
% Enrolled of Accepted

-

-

-

-

Please enter any explanatory notes in the box below

Revised April 2016

7

-

Standard 5: Students
(Enrollment, Fall Term)
Complete this form for each distinct student body identified by the institution (see Standard 5.1)
?
Credit-Seeking Students Only - Including Continuing Education
3 Years
2 Years
1 Year
Current
Prior
Prior
Prior
Year
(Fall 2013 ) (Fall 2014 ) (Fall 2015 ) (Fall 2016 )
UNDERGRADUATE
First Year
Full-Time Headcount
Part-Time Headcount
Total Headcount
Total FTE
Second Year
Full-Time Headcount
Part-Time Headcount
Total Headcount
Total FTE
Third Year
Full-Time Headcount
Part-Time Headcount
Total Headcount
Total FTE
Fourth Year
Full-Time Headcount
Part-Time Headcount
Total Headcount
Total FTE
Unclassified
Full-Time Headcount
Part-Time Headcount
Total Headcount
Total FTE
Total Undergraduate Students
Full-Time Headcount
Part-Time Headcount
Total Headcount
Total FTE
% Change FTE Undergraduate
GRADUATE
Full-Time Headcount
Part-Time Headcount
Total Headcount
RevisedTotal
AprilFTE
2016
% Change FTE Graduate

?
?
?
?

1,306
2,351
3,657
2,109
537
1,619
2,156
1,136

1,154
1,961
3,115
1,844
40
1,631
1,671
1,150

1,196
2,087
3,283
1,937
458
1,627
2,085
1,067

1,308
1,981
3,289
1,990
459
1,394
1,853
987

Goal
(specify year)
(Fall 2017 )

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

?

1,843
3,970
5,813
3,245
na

1,194
3,592
4,786
2,994
-7.7%

1,654
3,714
5,368
3,004
0.3%

1,767
3,375
5,142
2,977
-0.9%

0
0
0
0
-100.0%

?
?
?
0

0

?
na

-

0
8
-

0

0

-

-

GRAND TOTAL
Grand Total Headcount
Grand Total FTE
% Change Grand Total FTE

5,813
3,245
na

4,786
2,994
-7.7%

5,368
3,004
0.3%

Please enter any explanatory notes in the box below

Revised April 2016
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5,142
2,977
-0.9%

0
0
-100.0%

Standard 5: Students
(Financial Aid, Debt, Developmental Courses)
Complete this form for each distinct student body identified by the institution (see Standard 5.1)
? Where does the institution describe the students it seeks to serve?
http://www.housatonic.edu/finaid/index.asp
(FY 2 )
? Three-year Cohort Default Rate
? Three-year Loan repayment rate
(from College Scorecard)

(FY 2 )
9

10.2

15.1

9

10.2

3 Years
Prior

(Fall 2013

what years?

(FY 2 )

15.1

2 Years Prior

) (Fall 2014

Most
Current
Goal
Recently
Year
(specify
Completed
year)
Year
) (Fall 2015 ) (Fall 2016 ) (Fall 2017 )

? Student Financial Aid
Total Federal Aid
$5,809,598
$5,527,300
$5,456,865
Grants
$4,994,368
$4,726,104
$4,686,095
Loans
$750,405
$720,603
$719,667
Work Study
$64,825
$80,593
$51,103
Total State Aid
$403,384
$335,379
$328,239
Total Institutional Aid
$905,979
$1,075,771
$1,112,675
Grants
$0
$1,075,771
$1,112,675
Loans
$0
$0
$0
Total Private Aid
$0
$0
$49,500
Grants
$0
$0
$49,500
Loans
$0
$0
$0
Student Debt
Percent of students graduating with debt (include all students who graduated in this calculation)
Undergraduates
Graduates
First professional students
For students with debt:

$5,368,325
$4,642,569
$670,913
$54,843
$516,194
$945,437
$945,437
$0
$50,000
$50,000
$0

Average amount of debt for students leaving the institution with a degree
Undergraduates
Graduates
First professional students
Average amount of debt for students leaving the institution without a degree
Undergraduates
Graduate Students
First professional students
(Fall 2013 ) (Fall 2014 ) (Fall 2015 ) (Fall 2016 ) (Fall 2017 )
Percent of First-year students in Developmental Courses (courses for which no credit toward a degree is granted)
English as a Second/Other Language
3%
2%
2%
1%
1%
English (reading, writing, communication skills)
48%
37%
36%
42%
40%
Math
41%
24%
23%
23%
23%
Other ( Academic Skills Development)
39%
24%
16% Discontinued
Please enter any explanatory notes in the box below
1) The number of developmental levels in a Subject area changed in Fall 2014. 2)Academic Skills Development courses were
discontineds in Fall 2016.

Standard 6: Teaching, Learning, and Scholarship
(Faculty by Category and Rank; Academic Staff by Category, Fall Term)
3 Years
Prior
(FY 2013)
? Number of Faculty by category
Full-time
Part-time
Adjunct
Clinical
Research
Visiting
Other; specify below:
Lecturer (FT Temp)

Total
Percentage of Courses taught by full-time faculty
20.20%

2 Years
Prior
(FY 2014)

1 Year
Prior
(FY 2015)

Current Year
(FY 2016)

70

68

74

77

303

294

245

241

1

5

9

2

374

367

328

320

25.30%

24.50%

? Number of Faculty by rank, if applicable
Professor
Associate
Assistant
Instructor
Other; specify below:
Adjunct
Lecturer (FT Temp)

Total
? Number of Academic Staff by category
Librarians
Advisors
Instructional Designers
Other; specify below:
Revised April 2016

25
14
15
16

27
16
19
6

28
14
18
14

28
13
20
16

303
1

294
5

245
9

241
2

374

367

328

320

6
1

5
1

5
1

5
2

10

Dean
Associate Dean
Directors
Program Directors
Coordinators
Bus/Industry Instructor (FT EA)
Academic Associate
Career Specialist (FT EA)
Education Tech. Specialist
Instructional Support Spec
Recruitment & Retention Assc
Retention & Job Dev Assoc
Child Dev. Teacher
Child Dev. Asst Teacher
Media Specialist
Secretarial/Clerical
Total

1
1
5
2
2

1
1
6
2
2

1
1
6
2
4

2

2

1

1

1

1
2
2
2
5
33

1
2
2
2
5
33

1
1
1
1
2
2
1
6
36

Please enter any explanatory notes in the box below

Revised April 2016
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1
1
5
2
4
1
1
1
0
2
1
1
2
2
1
6
38

Standard 6: Teaching, Learning, and Scholarship
(Appointments, Tenure, Departures, Retirements, Teaching Load Full Academic Year)
3 Years
Prior
(FY 2013)
FT
PT
? Number of Faculty Appointed
Professor
Associate
Assistant
Instructor
No rank
Other (Temp FT Lecturer)
Total
? Number of Faculty in Tenured Positions
Professor
Associate
Assistant
Instructor
No rank
Other
Total
? Number of Faculty Departing
Professor
Associate
Assistant
Instructor
No rank
Other (Temp FT Lecturer)
Total
? Number of Faculty Retiring
Professor
Associate
Assistant
Instructor
No rank
Other
Total
Revised April 2016
Please enter any explanatory notes in the box below

2 Years
Prior
(FY 2014)
FT
PT

1 Year
Prior
(FY 2015)
FT
PT

Current Year
(FY 2016)
FT
PT

3

2

7

6

3

0

6
8

9
16

2
8

25
10
5

0

40

26
11
3

40

0
0

26
11
3

40

0
0

28
11
5

0

44

0

0

8
8

0

0

0

0

1
1
1
1
2

0

0

0

1
2

3
4

0

1

2

1

1

2

0

3
11

Revised April 2016
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Standard 7: Institutional Resources
(Headcount of Employees by Occupational Category)
For each of the occupational categories below, enter the data reported on the IPEDS Human Resources Survey (Parts B and D1) for
each of the years listed.
If your institution does not submit IPEDS, visit this link for information about how to complete this form:
https://surveys.nces.ed.gov/IPEDS/Downloads/Forms/package_1_43.pdf
3 Years
Prior
(FY 2013 )
FT
PT
Total
Instructional Staff
Research Staff
Public Service Staff
Librarians
Library Technicians
Archivists, Curators, Museum
staff
Student and Academic Affairs
Management Occupations
Business and Financial
Operations
Computer, Engineering and
Science
Community, Social Service,
Legal, Arts, Design,
Entertainment, Sports, and
Media
Healthcare Practitioners and
Technical
Service Occupations
Sales and Related Occupations
Office and Administrative
Support
Natural Resources,
Construction, Maintenance
Production, Transportation,
MaterialRevised
MovingApril 2016

70

304

2 Years
Prior
(FY 2014 )
FT
PT
Total

374

74

305

1 Year
Prior
(FY 2015 )
FT
PT
Total

379

82

245

Current Year
(FY 2016 )
FT
PT
Total

327

79

250

329

0

0

0

0

0

0

0

0

6

0

6

6

2

0

2

2

6

5

5

0

4

3

3

0

1

0

1

1

1

1

1

1

1

21

2

23

12

0

12

9

9

18

18

4

4

14

14

20

20

6

6

8

0

8

9

9

15

1

16

15

1

16

6

2

8

0

1

1

8

1

9

10

2

12

18

1

19

4

1

5

7

1

8

16

1

17

0

0

2

0

0

0

0

0

0

0

0

28

0

28

6

6

0

0

8

8

1

0

1

0

0

17

17

2

2

1

1

2

24

24

1

2

29

0

0

0

0

0

0

0

4

4

0

0

0

0

0

12 2

2

0

0

1

2

31

Total

174

310

484

149

309

458

179

Please enter any explanatory notes in the box below

Revised April 2016
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249

428

174

256

430

Standard 7: Institutional Resources
(Statement of Financial Position/Statement of Net Assets)
Fiscal Year ends - month & day: (

/

)

2 Years Prior
(FY 2 013 )

1 Year Prior
(FY 2014 )

Percent Change
2 yrs-1 yr prior
1 yr-most recent

Most Recent Year

ASSETS (in 000s)
?

Cash and Short Term Investments

?

Cash held by State Treasurer

?

Deposits held by State Treasurer

?

Accounts Receivable, Net

?

Contributions Receivable, Net

-

-

?

Inventory and Prepaid Expenses

-

-

?

Long-Term Investments

-

?

Loans to Students

?

Funds held under bond agreement

?

Property, plants, and equipment, net

?

Other Assets
Total Assets

$20,133

$19,724

$20,573

-2.0%

$2,436

$5

$2,662

($8)

$2,708

9.3%

($7)

$77,763

1.7%

-260.0%

$79,247

4.3%
-

$77,291

-12.5%
-

-1.9%
-

-0.6%
-

$101,821

$100,141

$100,565

$2,900

$3,202

$3,238

10.4%

1.1%

$945

$776

$665

-17.9%

-14.3%

-1.6%

0.4%

LIABILITIES (in 000s)
?

Accounts payable and accrued liabilities

?

Deferred revenue & refundable advances

?

Due to state

-

-

?

Due to affiliates

-

-

?

Annuity and life income obligations

-

?

Amounts held on behalf of others

?

Long-term investments

?

Refundable government advances

?

Other long-term liabilities
Total Liabilities

$63

$95

$115

50.8%

-

21.1%
-

-

-

$2,833

$2,846

$2,836

0.5%

-0.4%

$6,741

$6,919

$6,854

2.6%

-0.9%

$7,126

$7,227

$10,300

NET ASSETS (in 000s)
Unrestricted net assets
Institutional
?

Foundation
Total

1.4%
-

$7,126

$7,227

$10,300

42.5%
-

1.4%

42.5%

Temporarily restricted net assets
Institutional
?

-

-

-

-

$0 -

-

Foundation

$0

$0

$87,956

$85,997

Total
Permanently restricted net assets
Institutional
?

Total
?

-2.2%
-

$87,956

$85,997

-3.0%
-

$83,413

-2.2%

-3.0%

Total Net Assets

$95,082

$93,224

$93,713

-2.0%

0.5%

TOTAL LIABILITIES and NET ASSETS

$101,823

$100,143

$100,567

-1.6%

0.4%

Please enter any explanatory notes in the box below

Revised April 2016

$83,413

Foundation
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Standard 7: Institutional Resources
(Statement of Revenues and Expenses)
Fiscal Year ends - month& day: (

/

)

3 Years Prior
(FY2012 )

Most Recently
Completed Year
(FY 2014 )

2 Years Prior
(FY2013 )

Next Year
Forward
(FY 2016 )

Current Year
(FY 2015 )

OPERATING REVENUES (in 000s)
?

Tuition and fees

?

Room and board

?

$17,044

$17,435

$17,070

$16,084

$16,084

Less: Financial aid

-$9,203

-$9,282

-$8,947

-$8,309

Net student fees

$7,841

$8,153

$8,123

$7,775

-$8,309
$7,775

?

Government grants and contracts

$13,280

$12,549

$11,556

$11,155

$11,155

?

Private gifts, grants and contracts

$430

$132

$95

$89

$89

?

Other auxiliary enterprises
$549

$516

$609

$589

$589

$22,100

$21,350

$20,383

$19,608

$19,608

$14,639

$15,069

$16,154

$16,655

$16,655

Endowment income used in operations
?

Other revenue (specify):
Other revenue (specify):
Net assets released from restrictions
Total Operating Revenues
OPERATING EXPENSES (in 000s)

?

Instruction

?

Research

?

Public Service

?

Academic Support

$7,831

$6,716

$7,459

$9,142

$9,142

?

Student Services

$3,085

$3,419

$3,353

$3,509

$3,509

?

Institutional Support

$3,619

$3,526

$4,169

$4,213

$4,213

$5,174

$4,803

$4,914

$5,778

$5,778

$5,917

$5,136

$4,649

$4,314

$4,314

$2,950

$2,963

$2,854

$2,805

$2,805

Fundraising and alumni relations
?
?

Operation, maintenance of plant (if not allocated)
Scholarships and fellowships (cash refunded by public
institution)

?

Auxiliary enterprises

?

Depreciation (if not allocated)

?

Other expenses (specify):
Other expenses (specify):
Total operating expenditures

$43,215

$41,632

$43,552

$46,416

$46,416

Change in net assets from operations

-$21,115

-$20,282

-$23,169

-$26,808

-$26,808

$17,029

$17,083

$20,719

$24,569

$24,569

$20

$19

$18

$20

$20

Net non-operating revenues

$17,049

$17,102

$20,737

$24,589

$24,589

Income before other revenues, expenses, gains, or losses

-$4,066
$5,300

-$3,180
$2,436

-$2,432
$1,045

-$2,219
$982

-$2,219
$982

$55

$1,449

-$474

$1,725

$1,725

$1,289

$705

-$1,861

$488

$488

NON OPERATING REVENUES (in 000s)
?

State appropriations (net)

?

Investment return

?

Interest expense (public institutions)
Gifts, bequests and contributions not used in operations

?

Other (specify):
Other (specify):
Other (specify):

Revised April 2016

?

Capital appropriations (public institutions)

?

Other (specify):
TOTAL INCREASE/DECREASE IN NET ASSETS

14

Revised April 2016
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Standard 7: Institutional Resources
(Supplemental Data)
FISCAL YEAR ENDS month & day (

/

)

3 Years Prior
(FY2013 )

2 Years Prior
(FY2014 )

Most Recently
Completed Year
(FY 2015 )

Current Year
(FY 2016 )

Next Year
Forward
(FY 2017 )

NET ASSETS
Net assets beginning of year

$94,374

$95,082

93224

93224

93224

$94,374

$95,082

$93,224

$2,637

$2,657

$2,538

$2,538

$2,538

$11,781

$10,940

$10,086

$10,086

$10,086

$14,418

$13,597

$12,624

$12,624

$12,624

Total increase/decrease in net assets
Net assets end of year

$93,224

$93,224

FINANCIAL AID
Source of funds
Unrestricted institutional
Federal, state and private grants
Restricted funds
Total

?

?

% Discount of tuition and fees

-53.2%

-52.4%

51.7%

51.7%

51.7%

% Unrestricted discount

15.1%

15.6%

15.8%

15.8%

15.8%

FEDERAL FINANCIAL
RESPONSIBILITY COMPOSITE
SCORE

Please indicate your institution's endowment spending policy:

Revised April 2016
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Please enter any explanatory notes in the box below
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Standard 8: Educational Effectiveness
(Undergraduate Retention and Graduation Rates)
Student Success Measures/
Prior Performance and Goals

3 Years
Prior

2 Years
Prior

(FY 2014 )

(FY2015 )

1 Year
Prior

Current Year

(FY 2016 ) (FY 2017 ) (FY 2018

IPEDS Retention Data
Associate degree students

62%

62%

2010

2011

2012

71.00

86.00

86.00

Bachelors degree students
? IPEDS Graduation Data (150% of time)
COHORT
Associate degree students

2013

Bachelors degree students
? IPEDS Outcomes Measures Data
First-time, full time students
Awarded a degree within six years
Awarded a degree within eight years

120.00

Not awarded within eight years but still enrolled

25.00

First-time, part-time students
Awarded a degree within six years
Awarded a degree within eight years

52.00

Not awarded within eight years but still enrolled

19.00

Non-first-time, full-time students
Awarded a degree within six years
Awarded a degree within eight years

47.00

Not awarded within eight years but still enrolled

3.00

Non-first-time, part-time students
Awarded a degree within six years
Awarded a degree within eight years

29.00

Not awarded within eight years but still enrolled

8.00

? Other Undergraduate Retention/Persistence Rates (Add definitions/methodology in #1 below)
1
2
3
4

5
? Other Undergraduate Graduation Rates (Add definitions/methodology in # 2 below)
1

Revised April 2016
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Next Year
Forward
(goal)

)

2
3
4
5
Definition and Methodology Explanations
1
2

Note: complete this form for each distinct student body identified by the institution (See Standard 8.1)

Revised April 2016
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Standard 8: Educational Effectiveness
(Student Success and Progress Rates and Other Measures of Student Success)
?
?

Category of Student/Outcome Measure
First-time, Full-time Students
Degree from original institution
Not graduated, still enrolled at original institution
Degree from a different institution
Transferred to a different institution
Not graduated, never transferred, no longer enrolled

?

Bachelor Cohort Entering
6 years ago
4 years ago

Associate Cohort Entering
3 years ago
2 years ago
8%

20%

First-time, Part-time Students
Degree from original institution
Not graduated, still enrolled at original institution
Degree from a different institution
Transferred to a different institution
Not graduated, never transferred, no longer enrolled

?

45%

Non-first-time, Full-time Students
Degree from original institution
Not graduated, still enrolled at original institution
Degree from a different institution
Transferred to a different institution
Not graduated, never transferred, no longer enrolled

?

3%

62%

We do not collect this data.

Non-first-time, Part-time Students
Degree from original institution
Not graduated, still enrolled at original institution
Degree from a different institution
Transferred to a different institution
Not graduated, never transferred, no longer enrolled

We do not collect this data

Measures of Student Achievement and Success/Institutional Performance and Goals
3 Years
Prior

2 Years
Prior

1 Year
Prior

Current Year

Next Year
Forward (goal)

(FY 2 )
(FY2 )
(FY 2 )
(FY 2 )
(FY 2
Success of students pursuing higher degrees (add more rows as needed; add definitions/methodology in #1 below)
1
Revised April 2016
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)

2
3
4
Other measures of student success and achievement, including success of graduates in pursuing mission-related paths (e.g., Peace Corps,
public service, global citizenship, leadership, spiritual formation) and success of graduates in fields for which they were not explicitly
prepared (add more rows as needed; add definitions/methodology in #2 below)

1 Does not apply.
2
3
4
Definition and Methodology Explanations
1
2

Revised April 2016
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Standard 8: Educational Effectiveness
(Licensure Passage and Job Placement Rates and
Completion and Placement Rates for Short-Term Vocational Training Programs)
Most Recent
3-Years Prior
2 Years Prior
1 Year Prior
Year
(FY 2 )
(FY 2 )
(FY 2 )
(FY 2 )
? State Licensure Examination Passage Rates
# who took # who # who took # who # who took # who # who took
# who
Name of exam
exam
passed
exam
passed
exam
passed
exam
passed
1
2
3
4
5
? National Licensure Passage Rates
# who took # who # who took # who # who took # who # who took
# who
Name of exam
exam
passed
exam
passed
exam
passed
exam
passed
1
2
3
4
5
? Job Placement Rates
Major/time period
* # of grads # with jobs # of grads # with jobs # of grads # with jobs # of grads # with jobs
1
2
3
4
5
* Check this box if the program reported is subject to "gainful employment" requirements.
Web location of gainful employment report (if applicable)

Completion and Placement Rates for Short-Term Vocational Training Programs for which students are eligible for Federal
Financial Aid
3 Years
Prior

(FY 2 )
? Completion Rates
1
2
Revised April 2016
3

2 Years
Prior

(FY2

19

)

1 Year
Prior

Current
Year

(FY 2 )

(FY 2 )

Next Year
Forward
(goal)

(FY 2

)

4
5
? Placement Rates
1
2
3
4
5
Please enter any explanatory notes in the box below

Revised April 2016
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Standard 8: Educational Effectiveness
(Graduate Programs, Distance Education, Off-Campus Locations)
Student Success Measures/
Prior Performance and Goals

3 Years
Prior

(FY 2 )

2 Years
Prior

(FY2

)

? Master's Programs (Add definitions/methodology in #1 below)
Retention rates first-to-second year
Graduation rates @ 150% time
Average time to degree
Other measures, specify:

? Doctoral Programs (Add definitions/methodology in #2 below)
Retention rates first-to-second year
Graduation rates @ 150% time
Average time to degree
Other measures, specify:

? First Professional Programs (Add definitions/methodology in #3 below)
Retention rates first-to-second year
Graduation rates @ 150% time
Average time to degree
Other measures, specify:

Distance Education (Add definitions/methodology in #4 below)
Course completion rates
Retention rates
Graduation rates
Other measures, specify:

Branch Campus and Instructional Locations (Add definitions/methodology in #5 below)

Revised April 2016
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1 Year
Prior

Current Year

(FY 2 )

(FY 2 )

Next Year
Forward
(goal)

(FY 2

)

Course completion rates
Retention rates
Graduation rates
Other measures, specify:

Definition and Methodology Explanations
1
2
3
4
5

Revised April 2016
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Standard 9: Integrity, Transparency, and Public Disclosure
(Integrity)
? Policies
Academic honesty
Intellectual property rights
Conflict of interest
Privacy rights
Fairness for students
Fairness for faculty
Fairness for staff
Academic freedom

Research

Title IX
Other; specify

Non-discrimination policies
Recruitment and admissions
Employment
Evaluation
Disciplinary action
Advancement
Other; specify

Revised April 2016

Last
Updated

Website location where policy is
?
posted
http://www.housatonic.edu/academics
http://www.housatonic.edu/academics
http://www.hcc.commnet.edu/HR/pol
http://www.housatonic.edu/info/stude

http://www.
housatonic.e
du/IR/facts.
asp
http://www.
housatonic.e
du/resource
s/titleIX.asp

http://www.housatonic.edu/academics
http://www.housatonic.edu/HR/index.

21

Responsible Office or
Committee

Resolution of grievances
Students
Faculty
Staff
Other; specify

? Other

Last
Updated

Website location or Publication

Please enter any explanatory notes in the box below

Revised April 2016
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Responsible Office or
Committee

Standard 9: Integrity, Transparency, and Public Disclosure
(Transparency)
Information
How can inquiries be made about the institution? Where can
questions be addressed?
Notice of availability of publications and of audited financial
statement or fair summary

Website location and/or Relevant Publication(s)

Processes for admissions

http://www.housatonic.edu/admissions/index.asp

Processes for employment

http://careers.housatonic.edu

Processes for grading

http://www.housatonic.edu/academics/acProc.asp

Processes for assessment

http://www.housatonic.edu/resources/PDF/publications/catalog_handbook/16-17catalog/2016-2017catalog.pdf

Processes for student discipline

http://www.housatonic.edu/resources/PDF/publications/catalog_handbook/16-17catalog/2016-2017catalog.pdf

Processes for consideration of complaints and appeals

http://www.housatonic.edu/resources/PDF/publications/catalog_handbook/16-17catalog/2016-2017catalog.pdf

List below the statements or promises made regarding program excellence, learning outcomes, success in placement, and achievements of graduates or
faculty and indicate where valid documentation can be found.
Statement/Promise

Revised April 2016

Website location and/or publication where valid documentation can be found

22

Date of last review of:
Print publications
Digital publications
Please enter any explanatory notes in the box below

Revised April 2016
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Standard 9: Integrity, Transparency, and Public Disclosure
(Public Disclosure)
Information

Website location

Institutional catalog

http://www.housatonic.edu/resources/PDF/publications/catalog_handbook/16-17catalog/2016-2017cata

Obligations and responsibilities of students and the institution

http://www.housatonic.edu/academics/acProc.asp

Information on admission and attendance

http://www.housatonic.edu/resources/PDF/publications/catalog_handbook/16-17catalog/2016-2017catalog.pdf

Institutional mission and objectives

http://www.housatonic.edu/info/mission.asp

Expected educational outcomes
Status as public or independent institution; status as not-for-profit or forprofit; religious affiliation

http://www.housatonic.edu/info/mission.asp

Requirements, procedures and policies re: admissions

http://www.housatonic.edu/resources/PDF/publications/catalog_handbook/16-17catalog/2016-2017catalog.pdf

Requirements, procedures and policies re: transfer credit

http://www.housatonic.edu/resources/PDF/publications/catalog_handbook/16-17catalog/2016-2017catalog.pdf

A list of institutions with which the institution has an articulation agreement

http://www.housatonic.edu/info/roleScope.asp

http://www.housatonic.edu/academics/transfer/transfer.asp

Student fees, charges and refund policies

http://www.housatonic.edu/fees/index.asp

Rules and regulations for student conduct

http://www.housatonic.edu/resources/PDF/publications/catalog_handbook/16-17catalog/2016-2017catalog.pdf

Procedures for student appeals and complaints

http://www.housatonic.edu/resources/PDF/publications/catalog_handbook/16-17catalog/2016-2017catalog.pdf

Other information re: attending or withdrawing from the institution

http://www.housatonic.edu/resources/PDF/publications/catalog_handbook/16-17catalog/2016-2017catalog.pdf

Academic programs

http://www.housatonic.edu/academics/programs/index.asp

Courses currently offered

http://catalog.housatonic.edu/catalog/credit-programs

Other available educational opportunities
Other academic policies and procedures

http://www.housatonic.edu/academics/acProc.asp

http://www.housatonic.edu/resources/PDF/publications/catalog_handbook/16-17catalog/2016-2017catalog.pdf
Requirements for degrees and other forms of academic recognition
List of continuing faculty, indicating department or program affiliation, degrees http://www.housatonic.edu/dir/facultyFT.asp
held, and institutions granting them

Names and positions of administrative officers

http://www.housatonic.edu/resources/PDF/publications/catalog_handbook/16-17catalog/2016-2017catalog.pdf

Names, principal affiliations of governing board members

http://www.housatonic.edu/resources/PDF/publications/catalog_handbook/16-17catalog/2016-2017catalog.pdf

Locations and programs available at branch campuses, other instructional
locations, and overseas operations at which students can enroll for a degree,
along with a description of programs and services available at each location
Programs, courses, services, and personnel not available in any given academic
year.

http://www.housatonic.edu/resources/PDF/publications/catalog_handbook/16-17catalog/2016-2017catalog.pdf

Size and characteristics of the student body

http://www.housatonic.edu/IR/FactsFigures/StudentDemographicsFandSp16.pdf

Description of the campus setting

http://www.housatonic.edu/info/directions/index.asp

Availability of academic and other support services

http://www.housatonic.edu/resources/studentSupport/ASC/index.asp

Range of co-curricular and non-academic opportunities available to students

http://www.housatonic.edu/resources/StudentActivities/index.asp
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Institutional learning and physical resources from which a student can
reasonably be expected to benefit

http://www.housatonic.edu/resources/studentSupport/support.asp

Institutional goals for students' education

http://www.housatonic.edu/info/academic.asp

Success of students in achieving institutional goals including rates of retention
and graduation and other measure of student success appropriate to
institutional mission. Passage rates for licensure exams, as appropriate
Total cost of education and net price, including availability of financial aid and http://www.housatonic.edu/register/easy/pages/tuitionFeesGridF16.asp
typical length of study
Expected amount of student debt upon graduation and loan payment rates

http://www.housatonic.edu/IR/FactsFigures/TenYrGradRprt2006-07to2015-16.pdf

Statement about accreditation

http://www.housatonic.edu/info/accreditation.asp
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APPENDIX E

MAKING ASSESSMENT MORE EXPLICIT (E-SERIES) FORMS

NEASC Table E-1A: ASSESSMENT OF STUDENT LEARNING
Program: Accounting (EA03)
Academic Year: 2015-2016
Date of most recent program review:
Where are the program learning goals published? HCC Catalog (http://www.housatonic.edu/resources/PDF/publications/catalog_handbook/index.asp)
and HCC Website (http://catalog.housatonic.edu/catalog/credit-programs)
(3)
(4)
(5)
Other than GPA, course completion
Who interprets the
What changes have been made
and grades, what data/evidence is
evidence?
in the program, as a result of
Program Learning Outcomes
used to determine that graduates
using the data/evidence?
What is the process?
have achieved the stated outcomes
for the degree?

(1)

•
•
•

•

•

Demonstrate proficiency in accurately observing and
organizing financial data.
Demonstrate analytical and problem-solving skills.
Demonstrate the use of accounting principles and
procedures as they apply to the recording and reporting
of financial information.
Demonstrate proficiency in valuing, recording, and
reporting the business entity's assets, liabilities, and
equity.
Demonstrate proficiency in the use of financial data in
planning, controlling, and evaluating entity
performance.

Exams, quizzes, research papers,
case studies, group projects etc.
are used to assess accuracy of
outcomes. Communication skills
are assessed when applied within
the classroom setting through
discussions, individual and group
assignments and presentations.
Course Level Assessment:
Learning Goal Assessment for
ACC 113 is based on a
standardized Final Exam including
specific learning objectives of the
course.
ACC 117 is based on specific
learning objectives that relate to
the course. In respect to both
courses, the goal is to have 75% or
better rate of success. Learning
objectives are changed
periodically.

Course instructors assess
student achievement
throughout the semester.
Accounting faculty
interpret student outcome
achievement levels at
year end meetings.
Full time faculty shares
results with and seeks
feedback from PTLs
during beginning of
semester orientation.

Greater emphasis has been
given to areas of weakness
identified by poor student
achievement on assignments
and test questions linked to
those outcome areas. More
detailed explanation has
been provided to help
students master the learning
outcome goals (i.e. more
detailed rubrics, assignment
instructions etc).
Continued mandatory use of
Myaccountinglab for ACC
113, ACC 117, 271 and 272
to enhance the learning
process.

NEASC Table E-1A: ASSESSMENT OF STUDENT LEARNING
Program: Accounting for Small Business Option (EA61)
Academic Year: 2015-2016
Date of most recent program review: Terminated
Where are the program learning goals published? HCC Catalog (http://www.housatonic.edu/resources/PDF/publications/catalog_handbook/index.asp)
and HCC Website (http://catalog.housatonic.edu/catalog/credit-programs)
(3)
(4)
(5)
Other than GPA, course completion
Who interprets the
What changes have been made
and grades, what data/evidence is
evidence?
in the program, as a result of
Program Learning Outcomes
used to determine that graduates
using the data/evidence?
What is the process?
have achieved the stated outcomes
for the degree?

(1)

•
•

•

•
•

Demonstrate analytical and problem-solving skills.
Demonstrate the use of accounting principles and
procedures as they apply to the recording and
reporting of financial information.
Demonstrate proficiency in applying financial
accounting data in the preparation of the business
entity's Federal and State payroll tax, sales tax,
and income tax returns.
Demonstrate proficiency in the use of accounting
and spreadsheet software.
Demonstrate the use of financial data in
controlling and evaluating entity performance.

Exams, quizzes, research papers,
case studies, group projects etc.
are used to assess accuracy of
outcomes. Communication skills
are assessed when applied within
the classroom setting through
discussions, individual and group
assignments and presentations.

Course instructors use
assess student
achievement throughout
the semester. Accounting
faculty interpret student
outcome achievement
levels at year end
meetings.

Greater emphasis has been
given to areas of weakness
identified by poor student
achievement on assignments
and test questions linked to
those outcome areas. More
detailed explanation has
been provided to help
students master the learning
outcome goals (i.e. more
detailed rubrics, assignment
instructions etc).

NEASC Table E-1A: ASSESSMENT OF STUDENT LEARNING
Program: Aviation Maintenance (EA30)
Academic Year: 2015-2016
Date of most recent program review:
Where are the program learning goals published? HCC Catalog (http://www.housatonic.edu/resources/PDF/publications/catalog_handbook/index.asp)
and HCC Website (http://catalog.housatonic.edu/catalog/credit-programs)
(3)
(4)
(5)
Other than GPA, course completion
Who interprets the
What changes have been made
and grades, what data/evidence is
evidence?
in the program, as a result of
Program Learning Outcomes
used to determine that graduates
using the data/evidence?
What is the process?
have achieved the stated outcomes
for the degree?

(1)

•
•
•

Pass the certification examination administered by
the Federal Aviation Administration.
Complete the general education courses in
satisfaction of the associate degree requirements.
Students receive 30 college credits for the
Airframe and Powerplant Mechanics coursework
provided they have passed the certification
examination administered by the Federal Aviation
Administration.

The goal of this program is to
expand higher education
opportunities for the graduates of
the FAA certified post-secondary
airframe and powerplant mechanics
program. Enrollment in this
program is restricted to students
who have successfully completed a
Federal Aviation Administration
Program in Airframe and
Powerplant Mechanics and have an
active FAA license. Verification of
FAA certification and active license
is done by our Admissions
department.
Assessment of achievement of
General Education course outcomes
is based on Exams, quizzes,
research papers, case studies,
group projects etc.
Communication skills are assessed
when applied within the classroom
setting through discussions,
individual and group assignments
and presentations.

Course instructors assess
student achievement
throughout the semester.
Department faculty
interpret student outcome
achievement levels at
year end meetings.

None.

NEASC Table E-1A: ASSESSMENT OF STUDENT LEARNING
Program: Banking (EF08)
Academic Year: 2015-2016
Date of most recent program review: June 2011
Where are the program learning goals published? HCC Catalog (http://www.housatonic.edu/resources/PDF/publications/catalog_handbook/index.asp)
and HCC Website (http://catalog.housatonic.edu/catalog/credit-programs)
(3)
(4)
(5)
Other than GPA, course completion
Who interprets the
What changes have been made
and grades, what data/evidence is
evidence?
in the program, as a result of
Program Learning Outcomes
used to determine that graduates
using the data/evidence?
What is the process?
have achieved the stated outcomes
for the degree?

(1)

•

•

•

•

Demonstrate an understanding of the basic theory
and practice of business administration and
banking.
Demonstrate the ability to read, understand, and
prepare standard types of business
communications.
Demonstrate analytical problem-solving and
decision-making skills applicable to business
administration and banking.
Demonstrate proficiency in the use and
interpretation of data and information as applied to
the various applications in business administration
and banking.

Exams, quizzes, research papers,
case studies, group projects etc.
are used to assess accuracy of
outcomes. Communication skills
are assessed when applied within
the classroom setting through
discussions, individual and group
assignments and presentations.

Course instructors use
assess student
achievement throughout
the semester. Business
faculty interpret student
outcome achievement
levels at year end
meetings.

Greater emphasis has been
given to areas of weakness
identified by poor student
achievement on assignments
and test questions linked to
those outcome areas. More
detailed explanation has
been provided to help
students master the learning
outcome goals (i.e. more
detailed rubrics, assignment
instructions etc). In addition,
evaluation of assessment
results led to several other
changes, including adopting
new editions, texts, or even
publishers for several
courses in this program. The
assessment cases and
assessment instrument were
refined. Further changes in
the methodology are being
considered.

NEASC Table E-1A: ASSESSMENT OF STUDENT LEARNING
Program: Business Administration (EA67)
Academic Year: 2015-2016
Date of most recent program review: June 2011
Where are the program learning goals published? HCC Catalog (http://www.housatonic.edu/resources/PDF/publications/catalog_handbook/index.asp)
and HCC Website (http://catalog.housatonic.edu/catalog/credit-programs)
(3)
(4)
(5)
Other than GPA, course completion
Who interprets the
What changes have been made
and grades, what data/evidence is
evidence?
in the program, as a result of
Program Learning Outcomes
used to determine that graduates
using the data/evidence?
What is the process?
have achieved the stated outcomes
for the degree?

(1)

•
•

•

•

Demonstrate an understanding of basic theory and
practice of business and business administration.
Demonstrate the ability to read, understand, and
prepare standard types of business
communications.
Demonstrate analytical, problem-solving, and
decision-making skills applicable to business and
business administration.
Demonstrate proficiency in the use and
interpretation of data and information as applied to
the various applications in business
administration.

Exams, quizzes, research papers,
case studies, group projects etc.
are used to assess accuracy of
outcomes. Communication skills
are assessed when applied within
the classroom setting through
discussions, individual and group
assignments and presentations.

Course instructors use
assess student
achievement throughout
the semester. Business
faculty interpret student
outcome achievement
levels at year end
meetings.

Greater emphasis has been
given to areas of weakness
identified by poor student
achievement on assignments
and test questions linked to
those outcome areas. More
detailed explanation has
been provided to help
students master the learning
outcome goals (i.e. more
detailed rubrics, assignment
instructions, etc).
In addition, evaluation of
assessment results led to
several other changes,
including adopting new
editions, texts, or even
publishers for several
courses in this program. The
assessment cases and
assessment instrument were
refined. Further changes in
the methodology are being
considered.

NEASC Table E-1A: ASSESSMENT OF STUDENT LEARNING
Program: Business Administration Finance Option (EA56)
Academic Year: 2015-2016
Date of most recent program review: June 2011
Where are the program learning goals published? HCC Catalog (http://www.housatonic.edu/resources/PDF/publications/catalog_handbook/index.asp)
and HCC Website (http://catalog.housatonic.edu/catalog/credit-programs)
(3)
(4)
(5)
Other than GPA, course completion
Who interprets the
What changes have been made
and grades, what data/evidence is
evidence?
in the program, as a result of
Program Learning Outcomes
used to determine that graduates
using the data/evidence?
What is the process?
have achieved the stated outcomes
for the degree?

(1)

•
•

•

•

Demonstrate an understanding of basic theory and
practice of business administration and finance.
Demonstrate the ability to read, understand, and
prepare standard types of business
communications.
Demonstrate analytical, problem-solving, and
decision-making skills applicable to business
administration and finance.
Demonstrate proficiency in the use and
interpretation of data and information as applied to
the various applications in business administration
and finance.

Exams, quizzes, research papers,
case studies, group projects etc.
are used to assess accuracy of
outcomes. Communication skills
are assessed when applied within
the classroom setting through
discussions, individual and group
assignments and presentations.

Course instructors use
assess student
achievement throughout
the semester. Business
faculty interpret student
outcome achievement
levels at year end
meetings.

Greater emphasis has been
given to areas of weakness
identified by poor student
achievement on assignments
and test questions linked to
those outcome areas. More
detailed explanation has
been provided to help
students master the learning
outcome goals (i.e. more
detailed rubrics, assignment
instructions etc). In addition,
evaluation of assessment
results led to several other
changes, including adopting
new editions, texts, or even
publishers for several
courses in this program. The
assessment cases and
assessment instrument were
refined. Further changes in
the methodology are being
considered.

NEASC Table E-1A: ASSESSMENT OF STUDENT LEARNING
Program: Business Administration Global Business Option (EA65)
Academic Year: 2015-2016
Date of most recent program review: June 2011
Where are the program learning goals published? HCC Catalog (http://www.housatonic.edu/resources/PDF/publications/catalog_handbook/index.asp)
and HCC Website (http://catalog.housatonic.edu/catalog/credit-programs)
(3)
(4)
(5)
Other than GPA, course completion
Who interprets the
What changes have been made
and grades, what data/evidence is
evidence?
in the program, as a result of
Program Learning Outcomes
used to determine that graduates
using the data/evidence?
What is the process?
have achieved the stated outcomes
for the degree?

(1)

•
•
•
•

•

Describe our global environment
Depict the challenges of globalization
Portray the diversity and competitiveness of
international business
Compare/contrast the social, cultural, political,
economic, religious and legal aspects of each
country with which we wish to trade
Explain the differences in the environmental focus
of the markets in which they operate

Exams, quizzes, research papers,
case studies, group projects etc.
are used to assess accuracy of
outcomes. Communication skills
are assessed when applied within
the classroom setting through
discussions, individual and group
assignments and presentations.

Course instructors use
assess student
achievement throughout
the semester. Business
faculty interpret student
outcome achievement
levels at year end
meetings.

Greater emphasis has been
given to areas of weakness
identified by poor student
achievement on assignments
and test questions linked to
those outcome areas. More
detailed explanation has
been provided to help
students master the learning
outcome goals (i.e. more
detailed rubrics, assignment
instructions etc). In addition,
evaluation of assessment
results led to several other
changes, including adopting
new editions, texts, or even
publishers for several
courses in this program. The
assessment cases and
assessment instrument were
refined. Further changes in
the methodology are being
considered.

NEASC Table E-1A: ASSESSMENT OF STUDENT LEARNING
Program: Business Administration Human Resources Management Option (EB56)
Academic Year: 2015-2016
Date of most recent program review: June 2011
Where are the program learning goals published? HCC Catalog (http://www.housatonic.edu/resources/PDF/publications/catalog_handbook/index.asp)
and HCC Website (http://catalog.housatonic.edu/catalog/credit-programs)
(3)
(4)
(5)
Other than GPA, course completion
Who interprets the
What changes have been made
and grades, what data/evidence is
evidence?
in the program, as a result of
Program Learning Outcomes
used to determine that graduates
using the data/evidence?
What is the process?
have achieved the stated outcomes
for the degree?

(1)

•

•

•

•

Demonstrate an understanding of basic theory and
practice of business administration and human
resources.
Demonstrate the ability to read, understand, and
prepare standard types of business
communications.
Demonstrate analytical, problem-solving, and
decision-making skills applicable to business
administration and human resources.
Demonstrate proficiency in the use and
interpretation of data and information as applied to
the various applications in business administration
and human resources.

Exams, quizzes, research papers,
case studies, group projects etc.
are used to assess accuracy of
outcomes. Communication skills
are assessed when applied within
the classroom setting through
discussions, individual and group
assignments and presentations.

Course instructors use
assess student
achievement throughout
the semester. Business
faculty interpret student
outcome achievement
levels at year end
meetings.

Greater emphasis has been
given to areas of weakness
identified by poor student
achievement on assignments
and test questions linked to
those outcome areas. More
detailed explanation has
been provided to help
students master the learning
outcome goals (i.e. more
detailed rubrics, assignment
instructions etc). In addition,
evaluation of assessment
results led to several other
changes, including adopting
new editions, texts, or even
publishers for several
courses in this program. The
assessment cases and
assessment instrument were
refined. Further changes in
the methodology are being
considered.

NEASC Table E-1A: ASSESSMENT OF STUDENT LEARNING
Program: Business Administration Small Business Management/Entreppreneurship (EA89)
Academic Year: 2015-2016
Date of most recent program review:
Where are the program learning goals published? HCC Catalog (http://www.housatonic.edu/resources/PDF/publications/catalog_handbook/index.asp)
and HCC Website (http://catalog.housatonic.edu/catalog/credit-programs)
(3)
(4)
(5)
Other than GPA, course completion
Who interprets the
What changes have been made
and grades, what data/evidence is
evidence?
in the program, as a result of
Program Learning Outcomes
used to determine that graduates
using the data/evidence?
What is the process?
have achieved the stated outcomes
for the degree?

(1)

•

•

•

•

Demonstrate an understanding of basic theory and
practice of small business administration and
entrepreneurship.
Demonstrate the ability to read, understand, and
prepare standard types of business
communications.
Demonstrate analytical, problem-solving, and
decision-making skills applicable to small
business administration and entrepreneurship.
Demonstrate proficiency in the use and
interpretation of data and information as applied to
the various applications in small business
administration and entrepreneurship.

Exams, quizzes, research papers,
case studies, group projects etc.
are used to assess accuracy of
outcomes. Communication skills
are assessed when applied within
the classroom setting through
discussions, individual and group
assignments and presentations.
Course Level Assessment:
Learning Goal Assessment for
BES 118 is based on the Final
Exam Paper including specific
learning objectives of the course.
Students also present at local
Elevator Pitch competitions,
thereby, utilizing all the learning
objectives from the course.

Course instructors use
assess student
achievement throughout
the semester. Business
faculty interpret student
outcome achievement
levels at year end
meetings.

Greater emphasis has been
given to areas of weakness
identified by poor student
achievement on assignments
and test questions linked to
those outcome areas. More
detailed explanation has
been provided to help
students master the learning
outcome goals (i.e. more
detailed rubrics, assignment
instructions etc).
Homework assignments are
linked to the final exam
paper allowing students to
link learning objectives
throughout the course.

NEASC Table E-1A: ASSESSMENT OF STUDENT LEARNING
Program: Business Administration Management Option (EA60)
Academic Year: 2015-2016
Date of most recent program review: June 2011
Where are the program learning goals published? HCC Catalog (http://www.housatonic.edu/resources/PDF/publications/catalog_handbook/index.asp)
and HCC Website (http://catalog.housatonic.edu/catalog/credit-programs)
(3)
(4)
(5)
Other than GPA, course completion
Who interprets the
What changes have been made
and grades, what data/evidence is
evidence?
in the program, as a result of
Program Learning Outcomes
used to determine that graduates
using the data/evidence?
What is the process?
have achieved the stated outcomes
for the degree?

(1)

•

•

•

•

Demonstrate an understanding of basic theory and
practice of business administration and
management.
Demonstrate the ability to read, understand, and
prepare standard types of business
communications.
Demonstrate analytical, problem-solving, and
decision-making skills applicable to business
administration, customer service and management.
Demonstrate proficiency in the use and
interpretation of data and information as applied to
the various applications in business administration
and management.

Exams, quizzes, research papers,
case studies, group projects etc.
are used to assess accuracy of
outcomes. Communication skills
are assessed when applied within
the classroom setting through
discussions, individual and group
assignments and presentations.

Course instructors use
assess student
achievement throughout
the semester. Business
faculty interpret student
outcome achievement
levels at year end
meetings.

Greater emphasis has been
given to areas of weakness
identified by poor student
achievement on assignments
and test questions linked to
those outcome areas. More
detailed explanation has
been provided to help
students master the learning
outcome goals (i.e. more
detailed rubrics, assignment
instructions etc). In addition,
evaluation of assessment
results led to several other
changes, including adopting
new editions, texts, or even
publishers for several
courses in this program. The
assessment cases and
assessment instrument were
refined. Further changes in
the methodology are being
considered.

NEASC Table E-1A: ASSESSMENT OF STUDENT LEARNING
Program: Business Office Technology: Executive Assistant (EA25)
Academic Year: 2015-2016
Date of most recent program review:
Where are the program learning goals published? HCC Catalog (http://www.housatonic.edu/resources/PDF/publications/catalog_handbook/index.asp)
and HCC Website (http://catalog.housatonic.edu/catalog/credit-programs)
(3)
(4)
(5)
Other than GPA, course completion
Who interprets the
What changes have been made
and grades, what data/evidence is
evidence?
in the program, as a result of
Program Learning Outcomes
used to determine that graduates
using the data/evidence?
What is the process?
have achieved the stated outcomes
for the degree?

(1)

•
•
•

•

•

Read, understand, and prepare standard types of
documents with speed and accuracy.
Compose business documents that are clear,
concise, complete, and courteous.
Possess appropriate skills in the following
software applications: operating system, word
processing, spreadsheet, database management,
integrated office applications, presentation
graphics and other software appropriate for the
office environment.
Employ appropriate administrative office
procedures and office management decisionmaking and problem-solving skills and techniques.
Apply communication skills related to the
occupation, including, but not limited to, reading,
writing, listening, verbal, and nonverbal
communication.

Exams, quizzes, research papers,
case studies, group projects etc.
are used to assess accuracy of
outcomes. Communication skills
are assessed when applied within
the classroom setting through
discussions, individual and group
assignments and presentations.

Course instructors assess
student achievement
throughout the semester.
BOT part and full-time
faculty across the system
meet bi-annually to
discuss curriculum.

Greater emphasis has been
given to areas of weakness
identified by poor student
achievement on assignments
and test questions linked to
those outcome areas. More
detailed explanation has
been provided to help
students master the learning
outcome goals (i.e. more
detailed rubrics, assignment
instructions etc).

NEASC Table E-1A: ASSESSMENT OF STUDENT LEARNING
Program: College of Technology Pathway Program (Four Options): Engineering Science (EB16) Technology Studies (EF11) Electrical (EF06)* Industrial Technology (EF19*)
Academic Year: 2015-2016
Date of most recent program review: 2009
Where are the program learning goals published? HCC Catalog (http://www.housatonic.edu/resources/PDF/publications/catalog_handbook/index.asp)
and HCC Website (http://catalog.housatonic.edu/catalog/credit-programs)
(3)
(4)
(5)
Other
than
GPA,
course
completion
Who
interprets
the
What changes have been made
Program Learning Outcomes
and grades, what data/evidence is
evidence?
in the program, as a result of
used to determine that graduates
using the data/evidence?
What is the process?
have achieved the stated outcomes
for the degree?

(1)

Be prepared to transfer into a Bachelor of Science degree
program, specifically CCSU’s Technology Programs, as a
continuing student in the College of Technology Pathway.
Provided the transferring schools’ credit requirements are
met, the students will transfer as juniors.

Evidence that our graduates in
these degree programs have
achieved the stated outcomes is
evaluated from data that is
collected by the Director of
Institutional Research and
Engineering Science Option
members of the Engineering and
Technology Department that
tracks the percentage of graduates
• Understand the basic principles of the physical
that successful transfer to
sciences.
baccalaureate programs in
• Perform a scientific experiment and interpret results.
• Demonstrate an understanding of the major concepts of engineering and technology.
differential and integral calculus.
A three year assessment program
• Have the ability to write and document a computer
was launched to assess the stated
program.
• Complete the general education courses in satisfaction outcomes. Common students were
selected from Chemistry I,
of the associate degree requirements.
Calculus I and Engineering
Physics I classes and were
evaluated on a yearly basis.
Technology Studies and Electrical Option
•
•
•

Understand the basic principles of the physical
sciences.
Perform a scientific experiment and interpret the
results.
Complete the general education courses in satisfaction
of the associate degree requirements.

(continued on next page)

Members of Engineering
and Technology
Department with the aid
of the Director of
Institutional Research
who track graduate
transfer rates.
The assessment program
data is collected and
evaluated by faculty
members from the
Mathematics, Chemistry
and Physics disciplines.
The assessment uses
common students from
selected classes and uses
a common Least Squares
assessment that is either
embedded within a lab,
exam, or both.

Based on the three year
assessment, two new courses
were created and made part
of the curriculum: Matlab
Programming and Principles
of Solid Modeling.
We have scheduled for
termination the EF06 and
EF19 options due to the low
graduate percentage rates.
The remaining two options
to cater to the needs of
industry and provide
graduates in these options
the opportunity to transfer
smoothly into baccalaureate
programs Engineering and
Technology programs. This
is accomplished through
monthly meeting with an
external advisory board that
consist of faculty and staff
members from all of the
State’s community colleges,
state universities, and some
private universities. A
common freshmansophomore curriculum was

created and maintained.

Industrial Technology Option
•

•
•
•
•
•

•

Demonstrate the ability to research, develop reports,
and prepare oral and written presentations applicable to
Business and Industry.
Apply appropriate mathematical and scientific
principles in the manufacturing setting.
Demonstrate understanding of the impact of social and
economic systems on the manufacturing industry.
Demonstrate proficiency in current manufacturing
processes including CAD, CAM, and CNC.
Develop dimensional measurement ability as applied in
the manufacturing environment.
Demonstrate the ability to define structure and
properties and tensile strength of materials and their
impact in selection and utilization of materials for
manufacturing processes.
Demonstrate the ability to complete an analysis of
environmental safety, risk factors, problem
identification, and management controls within State
and National environmental guidelines for business
and industry.

NEASC Table E-1A: ASSESSMENT OF STUDENT LEARNING
Program: Computer Information Systems (EB60)
Academic Year: 2015-2016
Date of most recent program review:
Where are the program learning goals published? HCC Catalog (http://www.housatonic.edu/resources/PDF/publications/catalog_handbook/index.asp)
and HCC Website (http://catalog.housatonic.edu/catalog/credit-programs)
(3)
(4)
(5)
Other than GPA, course completion
Who interprets the
What changes have been made
and grades, what data/evidence is
evidence?
in the program, as a result of
Program Learning Outcomes
used to determine that graduates
using the data/evidence?
What is the process?
have achieved the stated outcomes
for the degree?

(1)

•

•

•
•

•
•
•

Demonstrate understanding of information technology
necessary for entry-level employment and
advancement.
Demonstrate desirable attitudes and work habits,
including creative thinking, the ability to solve
problems, cooperation, good judgment, responsibility
and self-reliance.
Communicate clearly both verbally and in writing.
Demonstrate knowledge of terminology and structure
of various programming languages, personal
computers, and the use of software tools in the
workplace.
Troubleshoot common programming and software
problems and test for solutions.
Develop, write, debug, and test simple programs in
Visual BASIC and other languages.
Demonstrate a commitment to professional
organizations and continuing education.

Exams, quizzes, research papers,
case studies, group projects etc.
are used to assess accuracy of
outcomes. Communication skills
are assessed when applied within
the classroom setting through
discussions, individual and group
assignments and presentations.
Evidence used to evaluate
software/programming outcomes
include weekly programming
assignments and projects, handson in-class programming tests, and
hands-on take-home programming
tests

Course instructors use
assess student
achievement throughout
the semester. Business
faculty interpret student
outcome achievement
levels at year end
meetings.

Greater emphasis has been
given to areas of weakness
identified by poor student
achievement on assignments
and test questions linked to
those outcome areas. More
detailed explanation has
been provided to help
students master the learning
outcome goals (i.e. more
detailed rubrics, assignment
instructions etc).

NEASC Table E-1A: ASSESSMENT OF STUDENT LEARNING
Program: Criminal Justice (EB13)
Academic Year: 2015-2016
Date of most recent program review: 10/2012
Where are the program learning goals published? HCC Catalog (http://www.housatonic.edu/resources/PDF/publications/catalog_handbook/index.asp)
and HCC Website (http://catalog.housatonic.edu/catalog/credit-programs)
(3)
(4)
(5)
Other than GPA, course completion
Who interprets the
What changes have been made
and grades, what data/evidence is
evidence?
in the program, as a result of
Program Learning Outcomes
used to determine that graduates
using the data/evidence?
What is the process?
have achieved the stated outcomes
for the degree?

(1)

•

•
•
•
•
•
•

Identify and explain the basic structures and functions
of the American criminal justice system, and the
impacts of sociological, psychological, political, and
legal conditions on the system.
Identify and explain the basic theories and applications
of criminology.
Identify and explain the basic concepts and functions
of criminal law.
Identify and explain the major instruments of data
collection in the criminal justice system.
Identify and explain the current problems facing the
criminal justice system.
Recognize and apply the relevant elements of the
United States Constitution to criminal justice practices.
Integrate the theoretical, practical, and ethical issues
and applications within the criminal justice system.

Exams, quizzes, research papers,
case studies, group projects etc.
are used to assess accuracy of
outcomes. Communication skills
are assessed when applied within
the classroom setting through
discussions, individual and group
assignments and presentations.
The Practicum, 120 hours in the
workforce (police departments,
private security companies, loss
prevention, court system, DCF, etc)
requires students to display full
achievement of all program
outcomes. An ethics workshop is a
part of the practicum requirement.
The Practicum provides actual data
and evidence that students have
achieved stated outcomes. The
outcomes are required for students
to properly function in Criminal
Justice-related employment. By
sending them out into the
community as interns in the related
fields, and closely monitoring their
progress on-the-job, we are able to
determine if students both have the
necessary skills, and if they can
properly apply those skills.

Course instructors assess
student achievement
throughout the semester.
Criminal Justice faculty
interpret student outcome
achievement levels at
year end meetings.
Demonstration of
outcomes achievement at
the Practicum is assessed
by both faculty and site
supervisors.
Students are required to
pass an entrance exam to
get hired by police
departments. We
regularly send out
surveys to police
departments asking how
many students passed
their exam, but we cannot
track it comprehensively
because the police
departments do not have
to disclose.

We added a Mock Trial
component to our Criminal
Law class after noting that
students who excelled on
tests could not apply that
knowledge to new materials.
We constantly change course
content based on feedback
we get from Police
Departments as to what they
are looking for. We have
recently added white collar
crime with technology and
hands-on crime scene
processing units to our
program.
Closer collaboration with
work site supervisors, and
more frequent monitoring of
job placements has been
necessary to monitor student
progress. Additionally, data
has indicated a greater focus
on writing for the job, and a
more focused emphasis on
ethics training, are needed
for student success.

NEASC Table E-1A: ASSESSMENT OF STUDENT LEARNING
Program: Early Childhood Inclusive Education (EA99)
Academic Year: 2015-2016
Date of most recent program review: Every year we submit an annual report to NEAYC. Our last full review was seven years ago; our next will be submitted in September 2017.
Where are the program learning goals published? HCC Catalog (http://www.housatonic.edu/resources/PDF/publications/catalog_handbook/index.asp)
and HCC Website (http://catalog.housatonic.edu/catalog/credit-programs)
(3)
(4)
(5)
Other than GPA, course completion
Who interprets the
What changes have been made
and grades, what data/evidence is
evidence?
in the program, as a result of
Program Learning Outcomes
used to determine that graduates
using the data/evidence?
What is the process?
have achieved the stated outcomes
for the degree?

(1)

•

•

•

•

•

•
•

Identify the theoretical and philosophical
approaches to early childhood education within
the context of children's diverse cognitive,
linguistic, physical, social, emotional, and cultural
needs.
Plan curricula consistent with developmentally
appropriate practices based on knowledge of child
development and observation, individual
children's needs, and the environment.
Implement a learning environment that supports
all aspects of the well-being of all children
including those with special needs and diverse
backgrounds.
Define collaborative strategies that help in
establishing and maintaining relationships with
families and the community to support children's
growth and development.
Communicate effectively with other professionals
to support children's development, learning and
well-being. Examine professional responsibilities
including professional development, advocacy,
and ethical conduct.
Demonstrate the ability to link theory and practice
in early childhood settings.
Access professional literature, organizations, and
other resources to inform and improve practice.

Exams, quizzes, research papers,
field and case studies, group
projects etc. are used to assess
accuracy of outcomes.
Communication skills are assessed
when applied within the classroom
setting through discussions,
individual and group assignments
and presentations.

Course instructors assess
student achievement
throughout the semester.
ECE faculty interpret
student outcome
achievement levels at
year end meetings.

Demonstration of
outcomes achievement at
The Practicum, 200 hours in the
the Practicum is assessed
workforce at all NAEYC accredited by both faculty and site
preschools or in public school
supervisors. Students in
preschools, requires students to
Practicum are assessed
display full achievement of all
through observation,
program outcomes.
video, and completion of
a portfolio.

We have added one key
assessment for Learning
Experience Plans and we
substantially changed the
assessment for Language and
Literacy, making it more
appropriate closely aligned
to the NAEYC standards.
We also added new learning
opportunities where the data
showed we were weak, for
example hands-on group
work planning (more
opportunities to practice).
We have also incorporated
all special education learning
outcomes into each and
every course instead of
having a separate course for
special education learners.
Now every course addresses
individual needs including
those of special education
learners.

NEASC Table E-1A: ASSESSMENT OF STUDENT LEARNING
Program: Fine Art: Art (EB20)
Academic Year: 2015-2016
Date of most recent program review: 2012
Where are the program learning goals published? HCC Catalog (http://www.housatonic.edu/resources/PDF/publications/catalog_handbook/index.asp)
and HCC Website (http://catalog.housatonic.edu/catalog/credit-programs)
(3)
(4)
(5)
Other than GPA, course completion
Who interprets the
What changes have been made
and grades, what data/evidence is
evidence?
in the program, as a result of
Program Learning Outcomes
used to determine that graduates
using the data/evidence?
What is the process?
have achieved the stated outcomes
for the degree?

(1)

•
•
•
•

Attain mastery of the basic conventions of drawing and
design.
Become competent in a variety of artistic media.
Demonstrate visual thinking and productive problemsolving.
Enhance visual literacy and esthetic appreciation,
through the study of art history, of the culture we have
inherited.

Portfolio Prep I is a capstone course
all students must take near the end
of program which must illustrate
mastery of all the program
outcomes. The portfolio of their
work is evaluated through a series
of meetings throughout the
semester. Students must present
their work, and the faculty evaluator
often has them improve their work
before it is found to have acceptably
met all the outcomes.
Students also show they have met
the outcomes of the program
through display of their artwork at
the student art show in the HCC
gallery. Only the highest quality
student work which illustrates the
outcomes of the program are
displayed.

Course instructors assess
student achievement
throughout the semester.
Aside from the portfolio
assessment described in
#3, all art faculty
interpret student outcome
achievement levels at
department meetings at
the beginning of each
semester.

Greater emphasis has been
given to areas of weakness
identified by poor student
achievement. For example,
in recent years we have
added more emphasize to the
teaching of design
throughout all of our studio
classes.

NEASC Table E-1A: ASSESSMENT OF STUDENT LEARNING
Program: General Studies (EB30)
Academic Year: 2015-2016
Date of most recent program review:
Where are the program learning goals published? HCC Catalog (http://www.housatonic.edu/resources/PDF/publications/catalog_handbook/index.asp)
and HCC Website (http://catalog.housatonic.edu/catalog/credit-programs)
(3)
(4)
(5)
Other than GPA, course completion
Who interprets the
What changes have been made
and grades, what data/evidence is
evidence?
in the program, as a result of
Program Learning Outcomes
used to determine that graduates
using the data/evidence?
What is the process?
have achieved the stated outcomes
for the degree?

(1)

•
•
•

Complete the general education core requirements.
Complete the computer fundamentals requirement.
Explore areas of interest via extensive coursework
in liberal arts, business, and career areas in
anticipation of employment or transfer.

Exams, quizzes, research papers,
case studies, group projects etc.
are used to assess accuracy of
outcomes. Communication skills
are assessed when applied within
the classroom setting through
discussions, individual and group
assignments and presentations.

Course instructors use
assess student
achievement throughout
the semester. Department
faculty interpret student
outcome achievement
levels at year end
meetings.

Department faculty have
placed greater emphasis has
been given to areas of
weakness identified by poor
student achievement on
assignments and test
questions linked to those
outcome areas. More
detailed explanation has
been provided to help
students master the learning
outcome goals (i.e. more
detailed rubrics, assignment
instructions etc).

NEASC Table E-1A: ASSESSMENT OF STUDENT LEARNING
Program: Graphic Design: Multi Media Option (EB70)
Academic Year: 2015-2016
Date of most recent program review: 2012
Where are the program learning goals published? HCC Catalog (http://www.housatonic.edu/resources/PDF/publications/catalog_handbook/index.asp)
and HCC Website (http://catalog.housatonic.edu/catalog/credit-programs)
(3)
(4)
(5)
Other than GPA, course completion
Who interprets the
What changes have been made
and grades, what data/evidence is
evidence?
in the program, as a result of
Program Learning Outcomes
used to determine that graduates
using the data/evidence?
What is the process?
have achieved the stated outcomes
for the degree?

(1)

•
•
•
•

•

Attain mastery of the basic conventions of
drawing and design.
Become competent in the specific skills that are
required in today's graphic design industry.
Demonstrate the skills necessary for visual
thinking and productive problem-solving.
Become familiar with the computer graphics
software products that have become industry
standards.
Acquire the fundamental skills that are essential
for the multimedia trends in the graphic design
industry.

Portfolio Prep I is a capstone course
all students must take near the end
of program which must illustrate
mastery of all the program
outcomes. The portfolio of their
work is evaluated through a series
of meetings throughout the
semester. Students must present
their work, and the faculty evaluator
often has them improve their work
before it is found to have acceptably
met all the outcomes.
Students also show they have met
the outcomes of the program
through display of their artwork at
the student art show in the HCC
gallery. Only the highest quality
student work which illustrates the
outcomes of the program are
displayed.

Course instructors assess
student achievement
throughout the semester.
Aside from the portfolio
assessment described in
#3, all art faculty
interpret student outcome
achievement levels at
department meetings at
the beginning of each
semester.

Greater emphasis has been
given to areas of weakness
identified by poor student
achievement. For example,
in recent years we have
added more emphasize to the
teaching of design
throughout all of our digital
classes.

NEASC Table E-1A: ASSESSMENT OF STUDENT LEARNING
Program: Human Services (EB35)
Academic Year: 2015-2016
Date of most recent program review: 2016
Where are the program learning goals published? HCC Catalog (http://www.housatonic.edu/resources/PDF/publications/catalog_handbook/index.asp)
and HCC Website (http://catalog.housatonic.edu/catalog/credit-programs)
1.

•
•
•
•
•
•
•
•

•
•

Program Learning Outcomes

Demonstrate knowledge of the range of effective communication and basic
counseling strategies/skills necessary to establish a collaborative relationship
with the client or patient.
Apply knowledge of formal and informal assessment practices in order to
respond to the needs, desires, and interests of the client.
Demonstrate knowledge of formal and informal supports available in the
community.
Demonstrate knowledge of the range of participatory planning and outreach
techniques associated with the helping professions.
Demonstrate the ability to match specific supports and interventions to the
unique needs of individual clients and recognize the importance of friends,
family, and community relationships.
Demonstrate awareness of the diverse challenges facing clients (e.g. humanrights, legal, administrative, and financial) and be able to identify and use
effective advocacy strategies to overcome such challenges.
Demonstrate knowledge and appropriate application of crisis prevention,
intervention and resolution techniques, and be able to match such techniques
to particular circumstances and individuals.
Demonstrate case-management skills with clients including the development
of collaborative relationships, assisting with the identification and access to
community supports, implementing plans in a collaborative and expeditious
manner, promoting an advocacy position, and mobilizing resources and
support necessary to assist clients.
Understand and articulate a systems perspective for the treatment and
resolution of individual, family, group, and community human service
problems.
Develop and demonstrate ethical standards and sensibilities.

3. Other than GPA, course
completion and grades, what
data/evidence is used to
determine that graduates have
achieved the stated outcomes
for the degree?

4. Who interprets the
evidence? What is the
process?

5. What changes have been
made in the program, as a
result of using the
data/evidence?

Program Outcomes are
determined to have been met
two ways: through grades
received and successful
completion of two semesters
of clinical internships (180
hours of supervised clinical
field work spread out over
fifteen weeks for two
semesters) that demonstrate
both their mastery of all
program outcomes and their
ability to their theory and
knowledge into practice. The
Internship is a capstone
experience – pulling in
information they learned in
each class, and using it in the
field – they learn how to put
their knowledge into action

Course instructors
assess student
achievement
throughout the
semester. ECE
faculty interpret
student outcome
achievement levels at
year end meetings.

We digitized the
Internship Portfolios so
that students could more
easily maintain records of
reports, clinical
experiences, and notes,
allowing students to save
their work to show future
employers or schools.
We also began group
advising throughout the
program and practicums.
This helps us serve more
students and allows
students to help each
other. As part of this
advising change we
required students to
complete an Individual
Graduation Assessment
with an advisor. Students
cannot secure an
internship or practicum
without it.
More recently, added an
online seminar for the
internship; the seminar
is required for
completion of the
internship, which makes
too many other demands
on their time.

Successful completion
of the internship and
practicum relies on the
evaluation from the
onsite supervisor,
faculty observation,
and student case
presentations all inside
a portfolio.

NEASC Table E-1A: ASSESSMENT OF STUDENT LEARNING
Program: Liberal Arts and Sciences: Humanities/Behavioral and Social Sciences (EB45)
Academic Year: 2015-2016
Date of most recent program review:
Where are the program learning goals published? HCC Catalog (http://www.housatonic.edu/resources/PDF/publications/catalog_handbook/index.asp)
and HCC Website (http://catalog.housatonic.edu/catalog/credit-programs)
(3)
(4)
(5)
Other than GPA, course completion
Who interprets the
What changes have been made
and grades, what data/evidence is
evidence?
in the program, as a result of
Program Learning Outcomes
used to determine that graduates
using the data/evidence?
What is the process?
have achieved the stated outcomes
for the degree?

(1)

•

•
•
•

•

•

•
•

Recognize and explain the relationship between
individual and group psychological behavior and
sociological conditions.
Identify and explain basic theories of social and
psychological behavior.
Explain the scientific methodology used for
behavioral scientific research.
Demonstrate knowledge of the history of the
United States and the western world to understand
life and events in the past and how they relate to
one's own life experiences.
Demonstrate an understanding of the key
institutions of American government, and the
process by which people in the American polity
create rules and laws to regulate the dynamic
relationships of individual rights and societal
needs.
Demonstrate an understanding of the American
constitution and of the rights, obligations, and
privileges associated with living in a
representative democracy.
Demonstrate the ability to communicate orally and
in writing.
Recognize situations that present ethical issues
and understand the personal and social
responsibilities of decisions involving ethical
issues.

Exams, quizzes, research papers,
case studies, group projects etc.
are used to assess accuracy of
outcomes. Communication skills
are assessed when applied within
the classroom setting through
discussions, individual and group
assignments and presentations.

Course instructors assess
student achievement
throughout the semester.
Department faculty
interpret student outcome
achievement levels at
year end meetings.

Greater emphasis has been
given to areas of weakness
identified by poor student
achievement on assignments
and test questions linked to
those outcome areas. More
detailed explanation has
been provided to help
students master the learning
outcome goals (i.e. more
detailed rubrics, assignment
instructions etc).

NEASC Table E-1A: ASSESSMENT OF STUDENT LEARNING
Program: Liberal Arts and Sciences: Journalism/Communications Concentration (EB46)
Academic Year: 2015-2016
Date of most recent program review:
Where are the program learning goals published? HCC Catalog (http://www.housatonic.edu/resources/PDF/publications/catalog_handbook/index.asp)
and HCC Website (http://catalog.housatonic.edu/catalog/credit-programs)
(3)
(4)
(5)
Other than GPA, course completion
Who interprets the
What changes have been made
and grades, what data/evidence is
evidence?
in the program, as a result of
Program Learning Outcomes
used to determine that graduates
using the data/evidence?
What is the process?
have achieved the stated outcomes
for the degree?

(1)

•
•
•
•
•

Prepare for and conduct interviews.
Write basic news articles.
Conduct in-depth reporting and research.
Write feature stories.
Write a variety of opinion pieces.

Faculty members use midterm and
final reflective essays and portfolios
for assessing students’ development
within the program.

The program faculty
confer every spring to
discuss student
performance and how to
integrate new approaches
in each of the classes, with
an emphasis on reinforcing
these skills from course to
course.

Spring 2015: Students were
struggling most with in-depth
research and interviewing. As a
result, more instruction on
interviewing, note-taking, and
strategies for leading into and
concluding an interview were
integrated into Publications
classes in Fall 2015. Directed
role-plays to help students to
explore how to deal with
interviewing challenges were
also developed and
implemented in the courses. A
requirement of at least 3 sources
for every full-length article was
implemented, resulting in
articles that were more fully
developed and offered a greater
range of perspectives from
primary sources.
Spring 2016: To better target
understanding of all aspects of
photojournalism, lesson plans
on using Creative Commons
licensed images and properly
crediting sources for images
were developed and added to
Publications Workshops in
Spring 2016.

(1)

NEASC Table E-1A: ASSESSMENT OF STUDENT LEARNING
Program: Liberal Arts and Sciences: Mathematics/Science (EB42), Pre-Engineering Science (EB47) and Pre-Environmental Science (EB48) concentrations.
Academic Year: 2015-2016
Date of most recent program review:
Where are the program learning goals published? HCC Catalog (http://www.housatonic.edu/resources/PDF/publications/catalog_handbook/index.asp)
and HCC Website (http://catalog.housatonic.edu/catalog/credit-programs)
(3)
(4)
(5)
Other than GPA, course completion
Who interprets the
What changes have been made
and grades, what data/evidence is
evidence?
in the program, as a result of
Program Learning Outcomes
used to determine that graduates
using the data/evidence?
What is the process?
have achieved the stated outcomes
for the degree?

The goal of these programs was to prepare mathematics,
science, pre-engineering and pre-environmental science majors
to transfer to baccalaureate degree programs. Students had the
opportunity to meet their first- and second-year program
requirements in biology, chemistry, mathematics, engineering,
computer science, humanities, and social science courses.
Students were advised to review the requirements of the
transfer institution prior to course registration. All three of
these programs have been slated for termination for some time
as the college worked its way through the TAP process. All
three of these programs are slated to be terminated next year,
replaced by TAP programs created at the system level.

Exams, quizzes, research papers,
case studies, group projects etc.
are used to assess accuracy of
outcomes. Communication skills
are assessed when applied within
the classroom setting through
discussions, individual and group
assignments and presentations.

Course instructors assess
student achievement
throughout the semester.
Department faculty
teaching General
Biology, Chemistry and
Physics interpret student
outcome achievement
levels at year end
meetings.

Greater emphasis has been
given to areas of weakness
identified by poor student
achievement on assignments
and test questions linked to
those outcome areas. More
detailed explanation has
been provided to help
students master the learning
outcome goals (i.e. more
detailed rubrics, assignment
instructions etc). These
programs are being phased
out over a two-year period,
starting in Fall 2017. Starting
in Spring 2017, students in
EB 42,47,48 programs will
be contacted and encouraged
to switch to a appropriate
Transfer Pathway.

NEASC Table E-1A: ASSESSMENT OF STUDENT LEARNING
Program: Medical Assisting (EA10)
Academic Year: 2015-2016
Date of most recent program review: 1/2017
Where are the program learning goals published? HCC Catalog (http://www.housatonic.edu/resources/PDF/publications/catalog_handbook/index.asp)
and HCC Website (http://catalog.housatonic.edu/catalog/credit-programs)
(3)
(4)
(5)
Other than GPA, course completion
Who interprets the
What changes have been made
and grades, what data/evidence is
evidence?
in the program, as a result of
Program Learning Outcomes
used to determine that graduates
using the data/evidence?
What is the process?
have achieved the stated outcomes
for the degree?

(1)

•
•
•

•
•
•
•
•

Eligibility to sit for a national medical assisting
certification examination
Medical assisting skills to perform at entry level
competency
Demonstrated ability to accurately maintain
healthcare records while upholding all related laws
and regulations
Demonstrated accurate problem solving in
classroom and clinic
Communicate effectively with peers, supervisors,
families and other healthcare providers
Demonstrated behaviors consistent with the
Medical Assisting Code of Ethics
Ability to competently function within the medical
assisting scope of practice
Ability to competently function within an
interdisciplinary healthcare team

Exams, quizzes, research papers,
case studies, group projects etc.
are used to assess accuracy of
outcomes. Communication skills
are assessed when applied within
the classroom setting through
discussions, individual and group
assignments and presentations.

Course instructors assess
student achievement
throughout the semester.
Department faculty
interpret student outcome
achievement levels at
year end meetings.

Students must acquire certification
from the American Red Cross in
CPR and First Aid before beginning
the third semester.

Students submit their
certificates of
certification to the
program coordinator
before the beginning of
the third semester.

The Medical Assisting Externship 160 hours in a supervised nonclassroom setting—involves student
demonstration of all program
outcomes in an off site, real world
workplace setting.

Assessment of student
achievement of outcomes
during the externship is
done through observation
and evaluation by faculty
and off-site supervisors.

Greater emphasis has been
given to areas of weakness
identified by poor student
achievement on assignments
and test questions linked to
those outcome areas. More
detailed explanation has
been provided to help
students master the learning
outcome goals (i.e. more
detailed rubrics, assignment
instructions etc).

NEASC Table E-1A: ASSESSMENT OF STUDENT LEARNING
Program: Nursing (EB30n)
Academic Year: 2015-2016
Date of most recent program review: 2009
Where are the program learning goals published? HCC Catalog (http://www.housatonic.edu/resources/PDF/publications/catalog_handbook/index.asp)
and HCC Website (http://catalog.housatonic.edu/catalog/credit-programs)
(3)
(4)
(5)
Other than GPA, course completion
Who interprets the
What changes have been made
and grades, what data/evidence is
evidence?
in the program, as a result of
Program Learning Outcomes
used to determine that graduates
using the data/evidence?
What is the process?
have achieved the stated outcomes
for the degree?

(1)

This degree program is limited to Bridgeport Hospital
School of Nursing students who have completed the RN by
2017.
The goal of this program is to expand higher educational
opportunities for graduates of the Bridgeport Hospital School
of Nursing (BHSN) by applying the courses taken in its
program towards satisfaction of associate degree requirements
at Housatonic. This Associate in Science Degree program is a
collaborative effort between The Bridgeport Hospital School of
Nursing (BHSN) and Housatonic Community College. It
provides for students entering BHSN in September 1984 and
after to receive an Associate in Science Degree in Nursing
from Housatonic after they graduate from the BHSN Nursing
Diploma Program and satisfy the requirements specified by the
College. It does not require that the College requirements be
satisfied in order for the BHSN graduate to sit for the NCLEXRN Examination for nursing licensure, but students must pass
the licensing exam before applying for the associate degree and
being formally admitted to the Nursing Degree Program.
Outcomes:
•
•
•

Graduate from Bridgeport Hospital School of Nursing.
Pass the NCLEX-RN examination for nursing
licensure.
Complete the general education courses in satisfaction
of the associate degree requirements.

Exams, quizzes, research papers,
case studies, group projects etc.
are used to assess accuracy of
outcomes. Communication skills
are assessed when applied within
the classroom setting through
discussions, individual and group
assignments and presentations.

Course instructors assess
student achievement
throughout the semester.
Accounting faculty
interpret student outcome
achievement levels at
year end meetings.

Greater emphasis has been
given to areas of weakness
identified by poor student
achievement on assignments
and test questions linked to
those outcome areas. More
detailed explanation has
been provided to help
students master the learning
outcome goals (i.e. more
detailed rubrics, assignment
instructions etc).
This degree is only awarded
to students who have
successfully completed their
training at Bridgeport
Hospital School of Nursing,
and have taken and passed
the Registry exam. The
College does not assess the
nursing training program,
which is conducted at
another facility.

NEASC Table E-1A: ASSESSMENT OF STUDENT LEARNING
Program: Occupational Therapy Assistant EA77
Academic Year: 2015-2016
Date of most recent program review: 2016
Where are the program learning goals published? HCC Catalog (http://www.housatonic.edu/resources/PDF/publications/catalog_handbook/index.asp)
and HCC Website (http://catalog.housatonic.edu/catalog/credit-programs)
1.

Program Learning Outcomes

This program is only opened to those students currently enrolled in it.
The Occupational Therapy Assistant Program is designed to prepare graduates for
employment in hospitals, long term care facilities, rehabilitation centers, clinics, and
schools. Upon program completion, students are eligible to take to take the national
certification examination administered by the NBCOT and apply for state licensure.
See the OTA page on the college website (www.housatonic.edu) the most current
information on pass rates for the national certification examination.
Occupational Therapy Assistants develop, administer and modify treatment plans
based on the assessment and recommendation of Registered Occupational Therapists.
The purpose of Occupational Therapy is to assist people in maximizing independence
after illness, trauma, disability, or injury has altered their physical, emotional, or
mental abilities.
The curriculum combines the general college core courses in the humanities and
sciences with clinical courses. Area school and health care facilities provide the
environment where students study occupation, dysfunction, interpersonal skills,
treatment planning, and intervention skills.
Outcomes:
•
Demonstrate an understanding of the essential role of occupation in treatment.
•
Utilize treatment planning principles and techniques that demonstrate
sensitivity to the whole person including physical, cognitive, social,
emotional, economic, and cultural diversity factors.
•
Develop and implement a plan of treatment using appropriate modifications
and grading.
•
Demonstrate effective communication techniques with patients, families,
caregivers, peers, and supervisors.
•
Understand how OT service provision is influenced by social responsibility.
•
Recognize, assess, take action, and accommodate unique treatment situations
as they arise.
•
Demonstrate professional behaviors with patients, families, caregivers, peers,
and supervisors.
•
Collaborate with patients, families, and teams to provide efficient, effective,
and respectful care plans and treatment.

3. Other than GPA, course
completion and grades, what
data/evidence is used to
determine that graduates have
achieved the stated outcomes
for the degree?

Exams, quizzes, research papers,
field and case studies, group
projects etc. are used to assess
accuracy of outcomes.
Communication skills are
assessed when applied within the
classroom setting through
discussions, individual and group
assignments and presentations.
16 weeks (8 weeks each in two
different practice settings) of
Clinical Practicum are done after
course work is completed.
Students are placed at clinical sites
by the Academic Fieldwork
Coordinator and supervised by
Fieldwork Educators at clinical
sites. Evaluation is done at week
2, midterm and final. AOTA
Fieldwork Performance Evaluation
is used to score students

4. Who interprets the
evidence? What is the
process?

5. What changes have been
made in the program, as a
result of using the
data/evidence?

Course instructors
assess student
achievement
throughout the
semester. OTA
faculty interpret
student outcome
achievement levels at
year end meetings.

No changes have been
made this past year. The
OTA program will be
closing and graduating
its last class in May
2017.

Demonstration of
outcomes
achievement at the
Practicum is assessed
by both faculty and
site supervisors.
Students in the OTA
program are assessed
through observation,
video, and
completion of a
portfolio
Accreditation
requires the use of
the AOTA Fieldwork
Performance
Evaluation This
evaluation is
interpreted by the
Academic Fieldwork
Coordinator.

Focus this past year has
been on student
completion of the
program and successful
clinical placements.

NEASC Table E-1A: ASSESSMENT OF STUDENT LEARNING
Program: Paramedic Studies (EA12)
Academic Year: 2015-2016
Date of most recent program review:
Where are the program learning goals published? HCC Catalog (http://www.housatonic.edu/resources/PDF/publications/catalog_handbook/index.asp)
and HCC Website (http://catalog.housatonic.edu/catalog/credit-programs)
1.

Program Learning Outcomes

3. Other than GPA, course
completion and grades, what
data/evidence is used to
determine that graduates have
achieved the stated outcomes
for the degree?

•
•
•

This Associate in Science Degree program is a collaborative effort between
the Bridgeport Emergency Medicine Institute and Housatonic Community
College. It provides a pathway for graduates of the Bridgeport Emergency
Medicine Institute who have passed the National Registry as Paramedics to
obtain their Associate in Science Degree from Housatonic Community
College so that they can then move into a four-year program or a
registered nursing program. Graduates of BEMI from 1995 and later, when
the program which was accredited in 2014 was substantively in place, are
eligible for the Associate Degree, provided the Paramedic has maintained
licensure.
Outcomes:
Graduate from Bridgeport Emergency Medicine Institute
Pass the National Registry for Paramedic status
Complete the general education courses in satisfaction of the associate
degree requirements
Admission to the Program:
An Emergency Medical Technician (EMT) or Advanced Emergency Medical
Technician (AEMT) certification is required for entry into the Paramedic
Program. Candidates for the Paramedic Program must have and maintain
their EMT or A-EMT Certification and must apply to and be accepted into
the program at the Bridgeport Emergency Medicine Institute. All
Paramedic clinical training is done at the Bridgeport Emergency Medicine
Institute located at Bridgeport Hospital and related sites.
Students may take their EMT and Paramedic courses before, during or
after the non-clinical pre-requisites taken at Housatonic Community
College. Following completion of the courses below, students can apply for
the Associates in Science in Paramedic Studies, provided they have also
successfully completed their Paramedic courses and passed their licensure
exam with the National Registry of Emergency Medical Technicians.

Graduation from the
Bridgeport Emergency
Medicine Institute is
verified by the Registrar.
Passing of the National
Registry for Paramedic
Status is verified by the
Registrar.
For the general education
courses, exams, quizzes,
research papers, case
studies, group projects etc.
are used to assess
accuracy of outcomes.
Communication skills are
assessed when applied
within the classroom
setting through
discussions, individual
and group assignments
and presentations.

4. Who interprets the
evidence? What is the
process?

For the general
education courses,
course instructors
assess student
achievement
throughout the
semester.
Department faculty
interpret student
outcome
achievement levels
at year end
meetings.

5. What changes have
been made in the
program, as a result of
using the data/evidence?

None.
This program enables
students who have
achieved Paramedic
Certification to use
their paramedic
credential to get an
associate degree.
Most students already
have the paramedic
training before
enrolling in the degree
program. For this
reason, the College
does not assess the
Paramedic training
program – that is done
at the Bridgeport
Emergency Medicine
Institute and their
accrediting body.

NEASC Table E-1A: ASSESSMENT OF STUDENT LEARNING
Program: Pathways to Teaching (EC35)
Academic Year: 2015-2016
Date of most recent program review: in Process Spring 2017
Where are the program learning goals published? HCC Catalog (http://www.housatonic.edu/resources/PDF/publications/catalog_handbook/index.asp)
and HCC Website (http://catalog.housatonic.edu/catalog/credit-programs)
1.

Program Learning Outcomes

3. Other than GPA, course
completion and grades, what
data/evidence is used to
determine that graduates have
achieved the stated outcomes for
the degree?

The goal of this program is to offer a course of study that provides students with a strong
foundation in both the liberal arts and their chosen field of specialization. Students will be
prepared to transfer to the teacher preparation program at Southern Connecticut State
University where students will work toward a baccalaureate degree with secondary
education certification in their area of specialization. Areas of specialization are those
identified by the State Department of Education as experiencing current and projected
teacher shortages. These areas are Biology, Chemistry, English, Foreign Language,
Mathematics and Physics. This transfer program closely parallels the core requirements of
the first two years of most four-year college teacher preparation programs in Connecticut.
Students are advised to review the requirements of the transfer institution prior to course
selection.
Outcomes:
•

•
•
•
•
•
•

Complete the general education courses and content area specialization courses to
fulfill the first two years of the baccalaureate degree requirements at SCSU,
thereby exhibiting an educational background in the arts, humanities,
mathematics, science and social and behavioral sciences.
Meet the requirements for admission into the SCSU School of Education
Demonstrate effective oral and written communication skills.
Demonstrate an understanding of basic statistics and/or integral calculus.
Demonstrate knowledge of the history of the United States and the Western
World to understand life and events in the past and how they relate to one's own
life experiences.
Identify and explain basic theories of psychological behavior and interpersonal
relationships.
Identify and explain basic educational theory and how it applies to the learner,
including those with special needs.

Note: The agreement states that students must have a 2.7 G.P.A. , pass the state-mandated
skills examination (PRAXIS I) and must complete an interview process prior to being
admitted into the SCSU school of education. Students should consult with a faculty
advisor regarding other specifics of this agreement.

Graduates of the program are
sent a Graduate Survey the
semester following their
graduation from HCC. A critical
measure of this program’s
success is a student’s
acceptance into the SCSU
School of Education. The vast
majority of students who
complete this degree choose
SCSU as their baccalaureate
institution. Acceptance into the
School of Education at SCSU
requires the completion of the
HCC degree with a minimum
GPA of 2.7, successful
completion of the interview
process at SCSU which consists
of a written essay and a personal
interview as well as the passing
of all three Praxis® Core
Academic Skills for Educators
(Core) tests. With sufficient
SAT scores, students may apply
for a State Board-approved
waiver option to be admitted to
an educator preparation
program. Until recently,
graduation surveys have been
the only source of this
information. This semester, the
SCSU School of Education has
agreed to provide specific
acceptance data about HCC
students.

4. Who interprets
the evidence? What
is the process?

5. What changes have been
made in the program, as a
result of using the
data/evidence?

The program
coordinator, in
consultation with
the department
chair and
academic dean,
interprets the data
collected
regarding student
success at SCSU.
Evidence of HCC
student success is
also discussed
biannually when
Pathway to
Teaching
coordinators from
HCC and
neighboring
community
colleges which
offer the degree
(Gateway CC and
Tunxis CC) meet
with the Dean of
the School of
Education at
SCSU to review
and modify the
articulation
agreement as
needed.

Barriers to student success
at SCSU have mostly
been centered around
transferability of courses,
not lack of preparedness.
Improvement of course
transfer has been a huge
focus of this program, the
articulation of which has
served to improve
communication between
CC and CSU faculty
contributing significantly
to the recent successful
creation of the TAP
Transfer degrees and
SCSU’s decision to accept
our ENG 102 Lit & Comp
as their Written
Communication II Gen Ed
requirement.
The program at HCC still
suffers from our inability
to offer the capstone
course in the program,
EDU 201 Introduction to
the Teaching Professions.
Our students take that
course at SCSU and must
choose to transfer the
credits back to HCC to
graduate, but sadly, they
frequently do not do so.

NEASC Table E-1A: ASSESSMENT OF STUDENT LEARNING
Program: Theater Arts (EB61)
Academic Year: 2015-2016
Date of most recent program review: 2012
Where are the program learning goals published? HCC Catalog (http://www.housatonic.edu/resources/PDF/publications/catalog_handbook/index.asp)
and HCC Website (http://catalog.housatonic.edu/catalog/credit-programs)
(3)
(4)
(5)
Other than GPA, course completion
Who interprets the
What changes have been made
and grades, what data/evidence is
evidence?
in the program, as a result of
Program Learning Outcomes
used to determine that graduates
using the data/evidence?
What is the process?
have achieved the stated outcomes
for the degree?

(1)

•

•
•
•
•
•

Attain an expanded awareness and critical
understanding of theater methods, practices and
responsibilities.
Demonstrate competency in theater performance,
production, and administrative techniques.
Demonstrate a creative approach to interpretation
and problem solving.
Identify and construct a collaborative connection
between a theater company and its community.
Apply creative, cooperative and disciplined
approach to career and personal challenges.
Attain an expanded awareness and critical
understanding of theater methods, practices and
responsibilities.

Exams, quizzes, research papers,
case studies, group projects etc.
are used to assess accuracy of
outcomes. Communication skills
are assessed when applied within
the classroom setting through
discussions, individual and group
assignments and presentations.

Course instructors assess
student achievement
throughout the semester.
Theater faculty interpret
student outcome
achievement levels at
year end meetings.

Spring 2012 we changed the
length of sessions in Acting I, II
and Dance, reduced the
prerequisite for Acting II and
removed the prerequisite for
Directing and Practicum I and II
for the purpose of
strengthening enrollment. That
program goals could not be met
in light of these necessary
change was a concern. We
have continued to meet
program goals in spite of these
changes by starting the Theater
Arts Professional development
workshop series, in which the
majority of program students
attend. This reinforces
outcome six five two and one
(six is repeated).

